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1
Parental fostering or inhibiting of academic 

achievement and motivation in their offspring 

is a central issue in adolescent development 

(Amato & Fowler, 2002; Bean, Bush, McKenry, 
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& Wilson, 2003; Bush, Peterson, Cobas, & 

Supple, 2002; Chen, 2005; Dornbusch, Ritter, 

Liederman, Roberts, & Fraleigh, 1987; 

Vazsonyi, Hibbert, & Snider, 2003). Few 

studies have examined the unique role of 

fathers in adolescents’ academic development. 

Perhaps the smaller focus on fathers’ role in 

adolescent achievement can be attributed to the 
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The purpose of this study was to examine group differences in paternal behaviors (i.e., 

paternal connection, paternal punitiveness, and paternal knowledge) within and across three 

academic achievement levels-low, moderate, and high, and to explore the effects of paternal 

behaviors on the academic motivation of Chinese adolescents within these three achievement 

groups. Analyses of variance (ANOVAs) indicated that adolescents with low achievement 

perceived their fathers as more punitive than teens with moderate and high academic 

achievement. Regression analyses also revealed that paternal punitiveness (negative) and 

paternal knowledge (positive) were significant predictors of academic motivation for teens 

with low levels of academic achievement; while paternal punitiveness was a significant 

negative predictor of academic motivation among adolescents with moderate achievement. 

In contrast, for adolescents with high achievement, paternal connection was a positive 

significant predictor of academic motivation. The present findings provide some evidence that 

the impact of parental behaviors on teen’s motivation varies across adolescent academic 

achievement levels, which may prove useful for professionals working with fathers to help 

target the most effective parenting behaviors to foster academic motivation. 
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common perception that mothers are more 

involved with parenting and participate in a 

broader range of activities with adolescents 

(Grolnick & Slowiaczek, 1994; Kenny & 

Gallagher, 2002; Repinski & Shonk, 2002; 

Shek, 1995). However, recent research 

highlights the importance of fathers’ role for 

adolescent functioning, particularly in relation 

to academic achievement (Amato & Fowler, 

2002; Bean et al., 2003; Kim & Rohner, 2002; 

Peterson et al., 1999; Plunkett & Bámaca-

Gómez, 2003; Shek, Lee, & Chan, 1998).  

Although the family serves as the primary 

socialization context in most cultures, parental 

values and beliefs are influenced by the social 

and cultural context in which the family lives 

(Bush, 2000; Bush & Peterson, 2008, 2013; 

Peterson & Bush, 2013). Thus, parental goals, 

desired outcomes, and the specific parenting 

behaviors enacted to accomplish goals and 

foster desired outcomes vary across cultural 

contexts based on the extent to which cultural 

values influence family and parent-child 

relationships (Asakawa, 2001; Bush, 2000; 

Bush et al., 2002; Bush et al., 2004; Kim, 2002; 

Okagaki & Frensch, 1998; Plunkett & Bámaca-

Gómez, 2003; Yang & Rettig, 2003). In 

collectivist cultures such as China, Korea, and 

Turkey, adolescent academic achievement is 

closely linked to the family’s reputation, and 

parents are more likely to be concerned about 

academic performance and to organize their 

adolescents’ lives for academic success than 

Western parents (e.g., Asakawa, 2001; Chen, 

Liu, & Li, 2000; Okagaki & Frensch, 1998; 

Plunkett & Bámaca-Gómez, 2003; Yang & 

Rettig, 2004). Chinese fathers typically act as 

the primary authority figure in the family and 

thus carry responsibility for fostering social 

values and appropriate behaviors, as children’s 

behaviors are viewed as a reflection on the 

family (Chen et al., 2000; Ho, 1986). In 

particular, in Chinese Culture, the importance 

of fathers has been emphasized in adolescent 

academic performance (Chen, Dong, & Zhou, 

1997; Chen et al., 2000). 

Despite this acknowledgement, there is a 

death of studies examining the impact of teen’s 

school performance on parenting behavior. The 

few studies that have been conducted report 

that fathers of students with poor academic 

achievement were less concerned and 

demanding; and had more negative parenting 

and attitudes in general (Shek et al., 1998; Shu, 

Liu, &, Wang, 2001). Considering the cultural 

importance of fathers for the academic 

achievement of Chinese adolescents (e.g., Chen 

et al., 2000), it is imperative to examine the 

unique role of fathers in fostering academic 

motivation at varying levels of adolescent 

achievement. Consequently, the specific aims 

of the present study were: (a) to examine group 

differences in paternal behavior within and 

across three academic achievement levels--low, 

moderate, and high, and (b) to explore the 

effects of paternal behavior on the academic 

motivation of Chinese adolescents within low, 

moderate, and high levels of students’ academic 

performance. 

 

Fathers and Adolescent Academic 

Development 

 

A considerable body of research has 

examined the importance of parenting styles 

and behavior in relation to adolescent outcomes 

in the academic domain. These studies have 

focused on school success related to academic 

performance and achievement and academic 

motivation or orientation (Bean et al., 2003; 

Bush et al., 2002; Chen et al., 1997; Chen et al., 

2000; Ingoldsby, Schvanevldt, Supple, & Bush, 

2003; Kim, Brody, & Murry, 2003; Laible & 

Carlo, 2004; McBride-Chang & Chang, 1998). 

Parents’ responsive attitudes and adequate 

control facilitate adolescents’ autonomous 

behaviors and encourage adolescents to solve 

problems independently and actively (Aunola, 

Stattin, & Nurmi, 2000). In turn, adolescent 

confidence and competent behavior in an 

atmosphere of parental acceptance are 

associated with high academic achievement 

(Aunola et al., 2000; Chen et al., 1997; 

Ginsburg & Bronstein, 1993; Steinberg, 

Lamborn, Dornbusch, & Darling, 1992).  

Since fathers who are highly involved in 
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their work are less sensitive to the needs of 

their adolescents and spend less time with their 

adolescents than mothers, the mothers’ role has 

been considered more important in adolescent 

academic development than the fathers’ role 

(Repinski & Shonk, 2002; Sanders, Field, & 

Diego, 2001; Yang & Rettig, 2004). For 

example, mothers’ warm behavior enhanced 

more adaptive school functioning of 

adolescents than fathers’ behavior did, whereas 

mothers’ hostile behavior had a more 

deleterious association with academic outcomes 

than fathers’ hostile behavior did (Grolnick, 

Ryan, & Deci, 1991; Repinski & Shonk, 2002; 

Russell & Russell, 1987).  

However, some studies have found 

differences in adolescent perceptions of 

maternal and paternal parenting characteristics 

and emphasized the unique influence of fathers 

on academic outcomes (Amato & Fowler, 2002; 

Ang, 2006; Bean et al., 2003; Bean, Barber, & 

Crane, 2006; Heaven & Newbury, 2004; Kenny 

& Gallagher, 2002; Kim & Rohner, 2002; 

Laible & Carlo, 2004; Peterson et al., 1999; 

Plunkett & Bámaca-Gómez, 2003; Shek et al., 

1998; Supple & Small, 2006). For instance, 

even though both fathers and mothers were 

perceived to be warm and affective, fathers 

relatively were harsher and less responsive than 

mothers were (Ang, 2006; Bean et al., 2006; 

Kenny & Gallagher, 2002; Kim & Rohner, 

2002; Shek, 1998; Supple & Small, 2006). 

These paternal behaviors were considered to 

foster children’s autonomy through making and 

respecting their own decisions related to school 

and occupational planning and outcomes 

(Kenny & Gallagher, 2002; Liable & Carol, 

2004; Shek, 1998). That is, fathers’ parental 

style is likely to encourage adolescents to think 

independently and to learn new things; and 

fathers have regarded this as an important 

role in adolescent independence and social 

competence development, more so than 

mothers (Ang, 2006; Kenny & Gallagher, 2002; 

Laible & Carlo, 2004; Repinski & Shonk, 2002; 

Russell & Russell, 1987; Shek, 2000).  

 

Fathers and Adolescent Academic 

Development in Mainland China 

 

Socialization goals vary across cultures 

because specific outcomes and qualities in 

adolescent development are valued differently 

(Asakawa, 2001; Bush, 2000; Bush et al., 2002; 

Bush et al., 2004; Kim, 2002; Okagaki & 

Frensch, 1998; Peterson & Bush, 2013; 

Plunkett & Bámaca-Gómez, 2003; Yang & 

Rettig, 2003). In turn, these varying 

socialization values and beliefs influence 

parenting practices and attitudes. For example, 

parents in collectivist cultures such as China, 

Korea, and Turkey place high priority on 

adolescent competence and outcomes obtained 

through education (Asakawa, 2001; Chen et al., 

2000; Yang & Rettig, 2004: Salazar, 

Schludermann, Schludermann, & Huynh, 2000). 

Chinese and Korean parents believe high 

academic performance guarantees a good 

family reputation as well as a successful future 

life (Chen et al., 2000; Mau, 1997; Yang & 

Rettig, 2004). Therefore, both mothers and 

fathers are responsible for assisting adolescents 

to realize the meaning of academic success in 

their culture and for establishing academic 

standards and goals that families expect to 

obtain (Asakawa, 2001; Chen et al., 2000; 

Yang & Rettig, 2004).  

As the primary authority figure in the family, 

Chinese fathers typically provide guidance and 

assistance to adolescents in learning social 

skills and obtaining social status and are likely 

to moderate the development of social and 

academic competence (Chen et al., 2000). 

Previous studies in Mainland China have found 

fathers’ parenting behaviors to foster academic 

achievement among children and adolescents, 

although the pattern and salience of particular 

behaviors are somewhat inconsistent across 

studies (Chen et al., 1997; Chen et al., 2000). 

For example, Chen, Dong, and Zhou (1997) 

found that authoritative parenting style of both 

mothers and fathers (e.g., warmth and 

monitoring) was positively associated with the 

academic achievement of elementary school 

children. In contrast, within a longitudinal study 
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of early adolescents, Chen, Liu, and Li (2000) 

reported that fathers’ warmth and indulgence 

predicted adolescent academic performance 

while control (i.e., monitoring) was not a 

significant predictor. Moreover, mothers’ 

parenting behaviors were not significantly 

related to teens’ school achievement. 

Research on adolescents’ school 

performance has focused on how parenting 

behavior leads to improve or deteriorate 

adolescent academic development; however, 

adolescent performance also influences 

parenting behavior (Allen, Hauser, Bell, & 

O’Connor, 1994; Bush & Peterson, 2013; Jory, 

Rainbolt, Jeanne, Freeborn, & Greer, 1996; 

Peterson & Bush, 2013). Yet, few researchers 

have investigated the diversity of paternal 

behaviors and family processes among 

adolescents with low, moderate, and high levels 

of academic achievement (Shek et al., 1998). 

However, a few studies have compared 

parenting and family characteristics of low 

versus high achieving adolescents. For example, 

Shu, Liu, and Wang (2001) examined child, 

family, and parental characteristics among 

primary and middle school students in 

Mainland China and compared these 

characteristics based on student achievement 

levels. Students whose academic achievement 

ranked below the 5th percentile of their classes 

were compared to children above the 95th 

percentile. Students in the low achievement 

group experienced more deficits in parenting 

including higher levels of punishment and 

lower levels of care (Shu et al., 2001). Similarly, 

Shek, Lee, and Chan (1998) compared 

parenting and family characteristics of 

adolescents attending a “band 5” school (i.e., 

students whose academic performance fell into 

the lowest range on placement tests) to norms 

based on non-“band 5” students. Shek et al. 

(1998) reported that “band 5” (lower achieving) 

students reported more conflict with parents 

and perceived their parents as less responsive, 

less demanding and lower in monitoring. Thus, 

considering the cultural importance of fathers 

for the academic achievement of Chinese 

adolescents, an investigation regarding the 

unique role of fathers in academic motivation at 

various levels of adolescent achievement is 

needed. 

 

 

Method 
 

Procedure and Sample  

 

 Surveys were administered to students 

attending Xingzhi and Yuanqing Middle 

Schools located in Hangzhou, the capital city of 

Zhejiang province, which is one of the most 

affluent in China. Upon approval from the 

principal investigator’s institutional review 

board, schools were approached and gave 

permission to recruit families. Parents were 

informed about the research, and adolescents 

who volunteered and had parental consent, 

participated in the survey. Across the schools 

the participation rates were above 90%, no 

incentives were offered for participation (Wang 

et al., 2014). Teachers and researchers 

following a standardized protocol administered 

the questionnaire to the students during class 

time.  

A total of 630 questionnaires were 

administered. At Xingzhi Middle School, 334 

completed surveys were collected in 2003; 190 

completed surveys were collected from 

Yuanqing Middle School.  Participants for the 

current study consisted of 458 adolescents, 

from 7
th
 to 12

th
 grades, who lived in a 

household with their father or father figure to 

examine the impact of paternal behavior on the 

academic motivation of Chinese adolescents 

across levels of academic achievement. 

Respondents ranged in age from 12 to 18 with a 

mean age of 14.97. Descriptive statistics for 

variables in the analysis are presented by 

groups according to academic achievement 

levels in Table 1. 

The proportion of girls in the moderate and 

high achievement groups was higher than that 

in the low achievement group. In the adolescent 

grade levels, there were more students in grades 

7-9 than grades 10-12 in the low and high 
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achievement groups. The grade level of 

participants in the moderate group was fairly 

evenly distributed. Finally, for father’s level of 

education,  65% of adolescents in the low group 

(N= 168) reported that their fathers did not 

complete high school; while 32% reported that 

their fathers completed high school or higher. 

In the moderate group (N=158), 53% of 

adolescents reported that their fathers did not 

competed high school; while 45% reported that 

fathers completed high school or higher. In the 

high achievement group (N=132), it was fairly 

even on the distribution, with 50% of teens 

reporting that their fathers did not graduate 

from high school; and 49% reporting that their 

fathers graduated high school or higher.  

 

Measurement 

 

The method of back-translation was used to 

ensure that the meaning of each item and scale 

was translated accurately and was culturally 

relevant (Bush, 2000; Wang et al., 2014). 

 

Parental Behaviors. The parental behaviors 

examined in this study were assessed with the 

Parent Behavior Measure (PBM), a 34-item 

self-report instrument that measures 

adolescents’ perceptions of several supportive 

and controlling dimensions of behavior that 

mothers and fathers use with adolescents (Bush 

et al., 2002; Henry, Wilson, & Peterson, 1989; 

Peterson, Bush, & Supple, 1999; Peterson, 

Rollins, & Thomas, 1985). The instrument used 

here has been found to demonstrate good 

reliability and validity within samples of 

adolescents from Beijing China (Supple, 

Peterson & Bush, 2004). Each measure of 

paternal behaviors used in this study 

demonstrated adequate reliability for all 

academic achievement groups with Cronbach’s 

alphas ranging from .78 to .79 for paternal 

connection, from .81 to .86 for paternal 

punitiveness, and from .70 to .75 for paternal 

knowledge. Adolescents responded to each 

item in terms of a 4-point Likert response scale 

ranging from values of “1” (Strongly Disagree) 

to “4” (Strongly Agree).  

Paternal connection was assessed by seven 

items concerning the extent to which fathers 

were perceived by adolescents as using 

inductive reasoning (e.g., explaining to teens 

how their behavior affects others) and as being 

accepting, warm, and nurturant, thus facilitating 

a positive connection in the father-adolescent 

relationship (Bush, Supple, Lash, 2004). 

Paternal punitiveness was measured by eight 

items assessing adolescents’ perceptions of 

father’s verbal and physical threats in a 

coercive and punitive manner. Paternal 

knowledge was assessed by six items 

measuring the extent to which teens’ felt that 

their fathers possessed knowledge regarding 

their daily life (e.g., free time activities, 

spending money, and friends).  

 

Adolescent Academic Motivation. Teens’ 

orientation and motivation toward academic 

achievement was assessed with a seven-item 

modified version of a scale used in previous 

research (i.e., Bean et al., 2003; Supple et al., 

2004). This scale measured adolescent’s efforts 

in school and homework, importance of grades 

and education, and enjoyment/liking of school. 

Adolescents responded to each item on a 4-

point Likert scale ranging from “1” (Strongly 

Disagree) to “4” (Strongly Agree). Cronbach’s 

alphas ranged from .52 to .68. 

 

Adolescent Academic Achievement. Teens’ 

reports of their academic performance were 

used to create the three levels of students’ 

academic achievement. Teens were asked to 

choose one of nine responses that best 

represented their grades over the last year. 

Responses varied from “mostly A’s” (9) to 

mostly F’s” (1). Adolescents who indicated that 

“mostly A’s”, “A’s and B’s” or “mostly B’s” 

represented their grades over the last year were 

classified as high achievers and placed into the 

“high achievement” group. Teens who 

indicated that “B’s and C’s”, or “Mostly C’s” 

described their grades were classified as 

moderate achievers and placed in the “moderate 

achievement” group. Adolescents who 
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indicated that “C’s and D’s”, “Mostly D’s”, 

“D’s and F’s” or “Mostly F’s” represented their 

grades were classified as low achievers and 

placed into the “low achievement” group. 

 

 

Results 
 

Descriptive Statistics 

 

A descriptive of the analytic sample (N=458) 

is presented in Table 1 by the three different 

levels of academic achievement. The combined 

or overall sample consisted of more females 

(55%) than males (43%); and more fathers with 

less than a high school education (56%) than 

fathers with more than a high school education 

(41%). Similarly there are differences in the 

distribution of adolescent gender and paternal 

education across the three levels of adolescent 

school achievement. The higher representation 

of fathers with less than a high school 

education within the lowest level of adolescent 

school performance, might be explained 

through modeling low values for education/ 

school performance being more likely for 

fathers with lower levels of education.  

 

Correlational Analysis 

 

Table 2 presents correlations among the 

academic motivation and each of the paternal 

behaviors. The dependent and independent 

variables were significantly correlated. 

Adolescent’s academic motivation was 

significantly positively associated with teens-

perceived paternal connection and paternal 

knowledge, and negatively with paternal 

 

 

Table 1 

Summary Table: Characteristics of Achievement Groups 

Academic Achievement Groups Low Moderate High 

N(%) 168(100) 158(100) 132(100) 

Adolescent Gender N(%)    

 Male   92(54.8)   52(32.9)   51(38.6) 

 Female   69(41.1)   97(61.4)   77(58.3) 

Adolescent Grade/School Level N(%)    

 7-9th  112(66.7) 72(45.6) 98(74.2) 

 10-12th    48(28.6) 74(46.8) 25(18.9) 

Father’s Educational Level N(%)    

 Less than high school 109(64.9) 83(52.5) 66(50.0) 

 High school graduation or higher   54(32.1) 71(44.9) 65(49.2) 

 

 

Table 2  

Correlations among Connection, Punitiveness, Knowledge, and Academic Motivation 

 Connection Punitiveness Knowledge Academic Motivation 

Connection     

Punitiveness -.173**    

Knowledge .219** -.012*   

Academic Motivation .183** -.262* .106*  

* p<.05, ** p<.01  
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punitiveness. All paternal behavior subscales 

were significantly correlated in the expected 

direction  

 

Paternal Behaviors and Academic 

Achievement Groups   

 

Analyses of variance (ANOVAs) were 

performed to examine differences in paternal 

behavior subscales (i.e., paternal connection, 

paternal punitiveness, and paternal knowledge) 

and academic motivation across the low, 

moderate, and high levels of academic 

achievement (N=168, N=158, N=132, respectively). 

Results from ANOVAs reveal that paternal 

connection and paternal knowledge did not 

significantly vary by level of academic 

achievement group, F(2,443)=.93 and F(2.447) 

=1.316, respectively.  Paternal punitiveness and 

academic motivation, however, differed 

significantly by level of academic achievement, 

F(2,454)=12.83, p<.001 and F(2,451)=15.053, 

p<.001, respectively, with a post hoc scheffé 

test revealing that students in the low level of 

academic achievement group reported 

significantly higher paternal punitiveness and 

lower academic motivation than students in the 

moderate and high levels of academic 

achievement. These findings indicate that teens 

with low academic achievement are more likely 

to perceive father’s verbal and physical threats 

in a coercive manner and are less likely to be 

motivated to success academically, compared 

to students in the moderate and high academic 

performance. 

 

The Effect of Paternal Behaviors on 

Adolescent Educational Motivation     

 

Regression analyses were conducted to 

identify the different determinants of academic 

motivation for three different groups of 

academic performance. The independent 

variables and demographic variables (adolescent 

gender, adolescent grade, and father’s 

educational level) were simultaneously entered 

in the regression model. Table 4 presents the 

results of the separate regressions analyses for 

the three groups.  

In the model for the low level of academic 

achievement, paternal punitiveness and paternal 

knowledge were found to be related to 

academic motivation. Paternal punitiveness had 

a significant, negative effect on academic 

motivation (β=-.17, p<.05), whereas, 

knowledge had a positive effect (β=.22, p<.01). 

This indicates that adolescents with poor 

academic achievement who perceived their 

 

 

Table 3 

ANOVA Results for Paternal Behaviors by Academic Achievement Groups 

Variables 
Academic Achievement  

Groups (N) 
Mean(SD) F-value Scheffé 

Connection 

Low (167) 19.90(3.74) 

.93 

 

Moderate (155) 20.44(3.53)  

High (124) 20.31(3.78)  

Punitiveness 

Low (168) 17.13(4.83) 

12.82*** 

A 

Moderate (158) 14.82(4.53) B 

High (131) 14.74(4.95) B 

Knowledge 

Low (168) 15.40(3.82) 

3.40 

 

Moderate (158) 16.15(3.39)  

High (132) 16.48(3.95)  

Academic 

Motivation 

Low (168) 24.76(4.46) 

15.05*** 

A 

Moderate (157) 26.47(2.451) B 

High (129) 27.26(4.23) B 

* p<.05, *** p<.001  
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fathers as being punitive were less likely to 

have positive academic motivation. Furthermore, 

those who perceived their fathers to know their 

daily life (e.g., friends, where they are after 

school) were more likely to have a positive 

academic motivation. Standardized regression 

coefficients indicated that gender also 

significantly predicted academic motivation 

(β=.18, p<.05), indicating that female 

adolescents scored higher on academic 

motivation. Adolescent grade level and father’s 

education were not significantly associated with 

academic motivation.  

In the model for the moderate level of 

academic performance, only paternal 

punitiveness demonstrated a significant 

association with academic motivation (β=-.29, 

p<.01). This indicates that greater paternal 

punitiveness had a negative effect on the 

academic motivation of adolescents within the 

moderate academic achievement (gender, 

adolescent grade, and father’s education failed 

to attain statistical significance).  

In the high academic achievement group, 

paternal connection significantly predicted 

teens’ academic motivation (β=.36, p<.001), 

indicating that adolescents who perceived their 

fathers as being warm and accepting reported 

higher levels of academic orientation. None of 

demographic variables were significant related 

to teens’ academic motivation. 

 

 

Discussion 

 

The goals of this study were to examine (1) 

the difference in parental behaviors and 

academic motivation across three different 

levels of academic achievement; and (2) the 

relationship between paternal behaviors and 

achievement motivation across adolescent 

achievement levels. Examination of the 

findings suggest that adolescents with poor 

academic achievement perceived their fathers 

as being more punitive than teens with 

moderate and high academic achievement. This 

finding highlights the reciprocal nature of 

parent-adolescent relationships, and consistent 

Table 4 

Multiple Regression Analyses: Predictors of Academic Motivation 

Independent variables 

Academic Achievement Groups 

Low Moderate High 

b beta b beta b beta 

 

 

Connection  .11 .09 -.01 -.01 .39 .36*** 

Punitiveness -.16 -.17* -.21   -.29** -.08 -.10 

Knowledge  .26    .22** -.06 -.06 -.10 -.09 

 Demographic variables       

    Adolescent gender1 1.65  .18* -.62 -.09 1.42 .18 

    Adolescent school level2 -.16 -.02 -.72 -.11 -.86 -.08 

    Father’s Educational level3 -.31 -.03  .29 .04 .41 .05 

    Constant 20.70 31.29 21.81 

    F        3.80**     2.38*       3.34** 

    R2 .14 .10 .16 

 * p<.05, ** p<.01, *** p<.001 

1) Adolescent gender (female=1) 

2) Adolescent grade (10-12th=1) 

3) Father educational level (more than high school=1) 
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with theory and previous research (e.g., Bush & 

Peterson, 2013; Peterson & Bush, 2013), 

negative adolescent behavior elicits negative 

parenting practices. Thus, in this case, 

adolescents with low academic achievement 

elicited more punitive paternal behavior. 

There were no differences found in levels 

paternal connection and knowledge between 

the three levels of adolescent achievement, thus 

all fathers in this study were perceived as being 

accepting, nurturant and knowledgeable of 

teen’s activities and lives. Contrary to the 

descriptions of traditional Chinese fathering 

(e.g., Chen et al., 2000), fathers expressed their 

love, support and concern with their 

adolescents’ daily lives through the use of 

authoritative parenting behaviors, including 

reasoning and monitoring. Thus, these findings 

are in stark contrast to traditional descriptions 

of Chinese fathers as strict and harsh (e.g., Ho, 

1986, 1987), but are consistent with the 

changing role of fathers noted in studies of 

Western samples (e.g., Bush & Peterson, 2013). 

Not surprisingly, adolescents in the low 

achievement group were significantly lower on 

academic motivation than teens in the moderate 

and high academic achievement group. 

Interestingly, adolescents with the moderate 

level of academic achievement were highly 

motivated academically similarly to ones with 

the high level of academic achievement. These 

findings are consistent with collectivist-oriented 

motivation. That is, valuing social approval and 

family status in academic success, these 

adolescents were influenced to perceive their 

academic success as duties toward family and 

social responsibility. Since Chinese parents 

place a great emphasis on academic success, 

they are very demanding about children’s 

academic achievement. Adolescents with poor 

school performance are likely to experience 

schooling-related conflict with parents, 

resulting in deteriorating their self-esteem and 

academic orientation (Shek et al., 1998).  

The predictive value of paternal behaviors 

varied depending on the level of academic 

achievement. In this study, perceived 

punitiveness and knowledge from fathers were 

important predictors of adolescents’ academic 

motivation for the low level of academic 

achievement group. Perceived paternal 

punitiveness was associated with academic 

motivation at the moderate level of academic 

achievement. Finally, perceived connection 

from fathers was associated with higher level of 

academic motivation in the high academic 

achievement group.  

For adolescents who reported poor 

achievement in school, fathers’ interest in 

adolescents’ daily life heightens motivation 

related to school. This is consistent with 

socialization theories where child behavior 

elicits parenting behavior aligned with the 

particular behavior of the child (Bush & 

Peterson, 2013; Peterson & Bush, 2013). Thus, 

fathers of teens with low school performance 

are more likely to see the need to monitor their 

child’s behavior and gain knowledge of their 

behavior, friends, whereabouts and general 

daily activities. Although there were not any 

significant differences in the levels of parental 

knowledge across teens’ school performance, 

knowledge was only influential on academic 

motivation for teens with low school 

performance. Such behaviors of fathers are 

likely to be perceived as positive experiences 

by adolescents with poor school performance, 

thus fostering academic motivation. The degree 

to which fathers are interested in their children 

and spend time related to the children regarding 

school-related activities and experiences 

contributes to adolescents’ positive views of 

self and strategies for school adjustment 

(Goodman, 2002; Wang et al., 2014). Also, 

since paternal knowledge predicts their 

adolescents’ self-regulatory abilities and 

problem solving (Peterson & Bush, 2013), it 

could promote adaptive development and serve 

protective functions for adolescents who have 

adjustment difficulties (Chen et al., 2000); thus, 

it may be helpful for adolescents to acquire 

adjustment-associated skills and to become 

competent in schooling performance. 

Fathers’ coercive attitude negatively 

predicted youths academic orientation for those 

at the low and moderate level of academic 
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performance. Interestingly, adolescents with 

moderate academic achievement perceived 

their fathers as less punitive than ones with 

poor achievement but fathers’ rigid control had 

a negative impact on academic motivation of 

adolescents with moderate achievement as well 

as ones with poor achievement. That is, 

although low school performance may elicit 

positive parenting such as monitoring (resulting 

in parental knowledge), it also elicits negative 

parenting behavior. Paternal punitiveness that 

expresses hostility, threat, and rejection in child 

training often devalues adolescents’ views of 

the self (Peterson & Hann, 1999) and lowers 

adolescents’ sense of personal control (Barber, 

1996). Since Chinese fathers, who place an 

emphasis on the family’s reputation, tend to 

perceive adolescent’s low or moderate 

achievement as family shame, fathers’ coercion 

may be an expression of dissatisfaction with 

their children’s poorer achievement than they 

expected. Thus, fathers’ punitive and harsh 

behaviors seem to foster adolescents’ 

embarrassment and guilt in schooling 

performance, decreasing their academic 

motivation.  

Among the high academic achievement 

group, paternal connection positively predicted 

academic motivation. Similar to previous 

studies on parental behaviors, academic 

achievement, and academic motivation (e.g., 

Bean et al., 2006; Duchesne & Larose, 2007; 

Grolnick et al., 1991; Ingoldsby et al., 2003; 

Peterson et al, 1999), warm and nurturing 

relationships between fathers and adolescents 

was important to improve academic orientation 

for adolescents with high academic 

achievement. Teens’ affective experience in the 

parent-child bond provides motivational 

resources for developing self-respect and self-

regulation. Positive and supportive interaction 

with parents contributes to enhance adolescents’ 

attitudes and beliefs about themselves in 

school, a significant determinant of academic 

orientation and achievement (Grolnick & 

Slowiaczek, 1994). From a cultural viewpoint, 

compared with mothers, fathers focus their 

attention on their adolescents’ performance and 

problems in academic areas (Ho, 1987). It’s 

likely that the high academic achievement of 

these teens elicited paternal support and 

connection, as opposed to other paternal 

behaviors.  In turn, paternal connection serves 

to provide guidance and encourage academic 

motivation; thus, adolescents of sensitive and 

warm fathers may become more competent 

academically (Chen et al., 2000). 

Finally, only one of the demographic 

variables, adolescent gender, was predictive of 

academic motivation. Adolescent gender was a 

positive predictor of academic motivation only 

within the low level of academic achievement 

group, a result suggesting that female 

adolescents with poor achievement tend to 

manifest a higher level of achievement 

orientation than did males with poor 

achievement.  

There were several limitations in this study. 

First, since adolescents were recruited only 

from a restricted geographic area, 

generalizability of findings to other Chinese 

contexts needs to be demonstrated. Second, the 

results might generalize only to self-reported 

paternal behaviors. Such a measure limits our 

understanding of paternal behaviors to the 

conscious representation related with these 

experiences. Future studies should use 

adolescent, father, and other informant ratings 

to measure parental behaviors.  

Despite these limitations, the present study 

contributes to our knowledge about paternal 

behaviors and adolescent academic motivation. 

It discriminates the effects of paternal behaviors, 

including connection, punitiveness, and 

knowledge, on adolescent academic orientation 

across three different academic achievement 

levels. The findings provide evidence that, 

across the levels of academic achievements, 

parenting behaviors from fathers, including 

connection, harsh control, and knowledge, 

serve similar and different functions in 

promoting and undermining adolescent 

academic motivation. The results also 

demonstrate the bi-directional nature of parent-

adolescent relationship, with evidence 

suggesting that adolescent behavior influences 



Paternal Behaviors and Adolescents’ Academic Motivation at Low,  

Moderate, and High Levels of Students’ Achievement in Mainland China 

Child Studies in Asia-Pacific Contexts, 2014, 4(2)                                                   105 

parenting behavior; as well as the important 

role of parenting behaviors from fathers in 

promoting or inhibiting adolescent academic 

motivation. 

Some implications flow logically from these 

findings. With regard to intervention, it is 

important to provide fathers with the tools that 

will enable them to be an effective source of 

supporting adolescents to bolster their academic 

motivation according to the particular level of 

their teen’s academic competence. It would be 

useful for fathers to learn (a) how to recognize 

adolescents’ abilities and problems in schooling 

achievement, and (b) ways in which to 

intervene so as to foster adolescents’ self-

regulation and self-efficacy and to enhance 

their academic orientation. If fathers succeed in 

promoting adolescents’ academic motivation, 

adolescents might be equipped to regulate their 

predicted problems in schooling and might 

arouse the goal of making good grades. 
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