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Korean University Students' Attitude toward a Task Recording Activity
: Based on the TOEIC Speaking Test

¥ o) BAL S AFES Jon & BES A - A8, oo v seAe] g

gotr = k. # AT SHE Aol A A vjstudx] AAstg o, F 28W 9] Ao st
o} B Ao A AN E 395S85S McCormick® Vercellotti(2013), Stillwell, Curabba, Alexander,
Kidd, Kim, Stone® Wyle(2010)¢] &5 4 - Beato] AA&AtH14]19]. FAH5S259 3=
THGA, FA 5L 59A, 8o FI7PAAIR HAAESTE Ao R A9 s o] AREEH Y
o, Ao 3, EAHAL 2 AT AR AA5SE T2 JAAT 59 TR ofY g AlF Y]
Hko] BT FYo A HErbssl, SHE ek EY 2] 3y gl glojA] ApTHARS) A7
o TA4AQ BEE B & AT AXHORE AIF7IRE] oA BE5E5S TAES A
TLEARI gher

)

A% elhed] B4 % 5 glom, S Jolsiud nE solseele AFFe
24 Sl e MR B5L WA F S Aolth olul, YL 22ze] el e 454
Q) Hlwrh B Aolrh

B SH0f | AZFHAL A4 | EUATIZHAE | IH=SES |

Abstract

The purposes of the study are to introduce and apply an activity that can help improve
student-initiated learning on the TOEIC Speaking Test (TOEICST) performance and to see
students’ attitude toward the activity. Twenty—eight university students in Chungcheong
province engaged in learning based on this activity. In the present study, the activity proposed
by McCormick and Vercellotti (2013) and Stillwell, Curabba, Alexander, Kidd, Kim, Stone, &
Wyle (2010) was modified and adapted[14][19]. The outline of the Task Recording Activity
(TRA) consisted of three steps: preparation step, Task Recording Activity step, and evaluation
step. As data collection of the study, a survey and students’ journal were utilized and
qualitatively analyzed. The results showed that student-initiated learning activity could be
applied positively not only in communicative lessons, but in TOEICST specific lessons as well.
Additionally, participants showed positive attitudes toward self-transcription and self-correction.
Some implications of the study are that the TRA can be applied to generate autonomous learners
studying for the TOEIC Speaking Test, that the guideline for different proficiency can be
developed to help them improve their self-reflection, and that students need to have an active
attitude to lead their own learning.
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|. Introduction

Recently, Korean EFL students have importantly
regarded English speaking tests such as TOEIC,
OPIC, TOFEL, IELTS and so on, due to their
assistance in finding jobs, studying abroad,
broadening social relationships and more. In this era
of globalization, English proficiency is important
competitiveness[23]. Most of all, students view
English speaking test scores as a necessary
requirement for obtaining employment. In Korea, over
one million English learners have taken the TOEICST
since 2006[7], and numerous university students are
currently preparing for it. As such, many universities
try to help their students achieve high test scores by
offering test preparatory courses. However, it is not
practical for teachers to give individual feedback in a
class containing students with different English
learning backgrounds. Therefore, there is great
potential in having students notice and attend to their
own performance in speaking, transcribing and
evaluating their own output through the process of
self-correction. Swain (2005) states that noticing is
defined as “recognizing consciously some of their
linguistic problems”[21]. Self-transcription can be “a
reflective noticing activity’[11], and several research
studies[5][18][19]

activities to be a positive language study tool as well.

have shown  self-correction
Accordingly, some activities have been proposed by
researchers[14][19][20]
students’ transcription and correction. These studies

that students’

including the process of

supported self-correction is a
meaningful work in giving corrective feedback.
Several studies using student transcriptions [11-13]
have been conducted with two-way communication
tasks, but there are not many studies with one-way
speaking task such as speaking test situations.

Stones’ (2013) research analyzed the linguistic

development with the IELTS (International English
Language Testing System) speaking test, and also
examines whether the teacher or students themselves
had a more lasting impact[20]. The results showed
that students preferred to use self-correction rather
than teacher correction for the evaluation of their
speaking performance.

In this regard, the activity can be applied to
TOEICST in EFL classes. Recognizing the students’
TOEICST by

self-transcription and self-correction can play an

performance  on conducting
important role in raising their awareness. Overall,
is lack  of
student-initiated learning with TOEICST tasks,
though there have been some previous studies in
Korea related to TOEICST tasks to analyze spoken
error analysis[11[16][22].

The purpose of this study is to introduce and apply
activity
self-correction in English as a foreign language in
TOEICST. Specifically, this study focuses on the
following question:

What attitude did the students have toward the task

recording activity?

however, there a research on

an including  self-transcription  and

Il. Literature Review

Much research[111[12][19][15] has explored the

of self-transcription speaking
Lynch (2007) study
comparing the results of student-initiated feedback
and teacher-initiated feedback over a period of 13
weeks[12]. During the first 6 weeks,
practiced spoken English via role—plays. A total of 16

effectiveness n

classes[11]. conducted a

students

postgraduate students participated in the study,
divided into two groups of eight. Class 1 used
student-initiated procedures and Class 2 used
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teacher-initiated procedures. The results suggested
that self-transcribing activities were more effective in
helping the learners maintain higher rates of accuracy
in the forms highlighted during the reprocessing
activities.

Recently, Cooke (2013) examined the benefits of
autonomous practice through transcription and
reflective practice with 28 university students[2].
Students were divided into groups of five or six for
group discussion and were recorded for 6 minutes,
and as a follow up transcribed the recording within
one week. The findings showed that the students
improved their noticing through the transcription
tasks and by reflecting on their production.

The studies above stressed student transcriptions
as a main tool of student-initiated learning, one that
can increase awareness and enable them to track their
learning process. Student transcription can enhance
the power of tasks and facilitate language
learning[19]. In addition, Lynch (2001) mentioned that
three benefits of the students’ transcription and
editing their own spoken products were “the
cooperative interaction between the learners; the
trouble taken over fine detail in their output; and
opportunity for the renegotiation of meaning”[11]. In
speaking classes, teachers or educators need to pay
attention to the advantages of transcription activities.

In addition to

self-correction activities play another large role in

self-transcription ~ activities,
promoting noticing. Lazaraton (2001) emphasized that
students’ self-correction of their output is an
increasing trend in spoken skills pedagogy, and that
through self-correction, the learner’s attention can be
drawn to their target language accuracy[18].
Self-correction can thus be positive and desirable[5].
McCormick &  Vercellotti  (2013)

self-correction  for

praised
opportunities  for
noticing[14] and Stones (2013) showed that students’

offering

corrections were widely varied and that the students
preferred to use their own corrections[20]. The
process that includes students’ self-transcription as
well as self-correction could help Korea EFL students
who are relatively passive learners to actively
participate in their own learning.

Given the potential benefits of student-initiated
learning mentioned above, this study attempts to
further explore the use of learners’ self-transcription
and correction to see the students’ attitude towards
the process specifically in terms of studying for the
TOEICST before investigating the effectiveness of

the process.

1. Method

1. Participants

The present study was conducted at A university
in Chungcheong province in 2013. A total of thirty one
students took the course, but three students dropped
the class during the semester. The class was offered
as an elective class, so all the students had different
majors. 28 university students (15 females, 13 males)
ranging from their first to senior years participated in
the study. Among the twenty—eight students, seven
had experiences studying in English speaking
countries for more than 6 months but less than 1
year. Their TOEIC scores ranged from 420 to 890,
with an average score of 674. Only three of the
participants had taken the TOEICST, and they were
at Level 6.

2. Data Collection and Data Analysis

In present study, the recording tasks from the
TOEICST were used. The TOEICST consists of six
parts. A total of 11 questions are provided to test

takers, and the maximum score is 200 (Level ).
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Students wrote 6 learning journals during the
semester. Writing journals was conducted right after
self-transcription and self-correction. Journals helped
them to remember details while working on the
process, and can be an interpretation process [3].
Journals were important for student-initiated learning,
since participants needed to be open about their own
learning experiences and their interpretations of those
experiences[6]. Thus, they were encouraged to write
as much as possible in their journal about how and
what they felt regarding their learning.

The students’ learning journals were qualitatively
analyzed. All students’ words and expressions in
journals were analyzed by coding. Examples of the
words under coding include self-confidence, learning
strategy, reference usage, idea setting, group
discussion, grammar errors, etc. The evaluation
coding was categorized. In order to guarantee the
reliability of data coding, two researchers in this
study participated in coding and interpretation.

A survey was conducted at the end of the course
to see their attitudes toward the TRA. Students were
asked to respond to 3 questions about their opinion of
the TRA. The scale is a 5-point Likert scale, ranging
from strongly disagree to strongly agree. Descriptive
statistics were mainly used in the study for the
analysis of the study.

3. Procedures

The study was conducted in the second semester of
2013. The class involved working with the above
mentioned TOEICST tasks for 15 weeks (30 hours).
At the beginning of the semester, a workshop for
students was held for about 1 hour. The process of
the activity was presented and class preparations,
such as a cell phone and headset for recording a task,
were introduced. As a textbook, a book for the
TOEIC Speaking Test[17] was utilized during the

semester. Some key expressions for each part of the
TOEICST were provided to the students, which they
memorized before each class. Every two weeks
during the treatment period covered one of the six
parts of the TOEICST. After learning each part,
students followed the outline of the TRA.

In the present study, the activity proposed by
McCormick and Vercellotti (2013) and Stillwell et al.
(2010) was modified based on the Korean EFL
setting[14][19]. The TRA of the study included 3
steps: planning step, activity step, and evaluation
step, as in [Figure 1] In the planning step, students
worked on each part of the TOEICST tasks for 2
weeks (4 hours). Before the TRA step, students
listened to a TOEICST task instruction and had
preparation time, which was different depending on
the TOEICST task. In the TRA step, at the end of the
class hour, participants recorded their responses to a
provided TOEICST task using their cell phones. They
sent the recording files to the teacher through an
instant message app® or a text message. The
recordings were uploaded to a group message
window, so students could listen to their own and
others” files. Students transcribed their own task
responses by themselves for homework by listening
to their recordings. They were allowed to listen to the
file until completing the transcriptions. The students
were directed to transcribe by following transcription
code[24].

In evaluation step, students corrected the errors in
their own transcription sheets. In this self-correction
they could use references such as dictionaries, the
internet, grammar books, or other people’s help.
Written instructions were provided for students who
did not completely understand the task. It also helped

the students to generate more ideas. After completing

*K-talk, an app that most people in Korea use for free instant
messages on cell phones was used in this study.
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the self-correction, they wrote reflections on the
self-transcription and self-correction task they had
completed and submitted it to the teacher within 1
week.

The students had to write learning journals, and
they were asked to write freely about their process of
self-transcription and self-correction. Students came
to class with their self-corrections and discussed
them in groups of 3 or 4 where each student in the
group gave feedback on the others’ correction sheets.
After the group discussion, the teacher handed out
individual feedback. The teacher feedback was

focused on the students” self-corrections.

Planning ‘
Step ‘
Preparation time
provided
Task
Activity

Selfranscription

Self-carrction ]

Journal writing

Evaluation
Step

’ Groug discussion

Giving teacher's
feedoack

Figure 1. Outline of the activity

IV. Results

What attitude did the students have toward the task

recording activity?

[Table 1] indicates the students™ attitudes toward
the TRA. The students’ response to the first
statement, “Studying TOEIC SPEAKING TEST
helps to improve my English speaking proficiency”, is
higher (M=4.21) than three. Based on this result, they

believe the TOEICST can help improve their English
skill. Students’ response about their satisfaction of the
TRA in question 2 is the highest result (M=4.36). The
third question, ‘The task recording activity helped to
improve my English skill', also shows a high mean
(M=4.25). Al
responses. Overall, the students were satisfied with
the TRA and motivated to participate in the activity.

three questions show positive

Table 1. Students’ attitudes toward the TRA

Item 1 2 3 4 5 M SD
Studying
TOEIC
SPEAKING
1 2 14 11
TesThelpsto 55 0 (74 (50 (30, %2 08
improve my %) (0%) o) % 2% 1 0
English ° > ° °
speaking
proficiency.
| was
satisfied with
the course 1 2 11 14
conducting (O?’/o) (3.6 (7.1 (39. (50 463 Oi7
the task %) %) 2% %)
recording
activity.
The task
recording
L 1 4 10 13
activity 0 42 0.7
helped to (0%) (f}f (2102)' (73}5) (‘;‘% 5 7
improve my
English skKill.

(1=strongly disagree, 2=disagree, 3=neither disagree nor
agree, 4=agree, 5=strongly agree)

[Table 2] indicates the usefulness of this activity in
the future, as do the students’ responses to with a
short-answer question. 21 (75%) students expressed
mainly positive responses. Many said, “It was good
for improving my pronunciation and intonation.”, “I
can face my problems, so I try to overcome them”,
“It helped me to get good ideas.”, and “It was a good
chance to reflect on myself” However, 7 (25%)
students negatively mentioned: “I am not sure
because it was tiresome and takes too much time.”,
“Not now, I will try later when I need a good
TOEICST score’.
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Table 2. | will try the TRA when | study English
in the future.

No
7(25%)

Yes
21(75%)

N(%)

Students wrote their opinions about the process of
recognizing and dealing with their problems during
the TRA. Specially,
mentioned ‘self-confidence, speaking strategy, idea

students’ journals often
setting, and group work’. Most of students did not
follow properly at the beginning of semester, but as
time went by they figured out ways to study. In a
journal, Jin, one of the female students in the course,
mentioned about a lack of self-confidence when
speaking. In excerpt 1, after Jin listened to her
recording, she thought she needed to speak more

loudly by improving her confidence in English:

Excerpt 1*

So far I have never listened to my voice recorded.
It was very embarrassing when I listened to my
pronunciation and I could not even understand what
I was talking about. 1 think the reason is weak
self-confidence. I need to have confidence in my
English (Jin, journal 1)

By listening to and reading the recordings, students
were also able to devise strategies for speaking
English. In excerpt 2, one of the female students, Suji
reflected on her work and tried to find a learning
strategy which suited her:

Excerpt 2
I have already known my problems, but I realized

that the quantity of my speech was not that much
And also, I almost only used the expressions and

words with that I was familiar and I heard many long

# Students’ learning journals are translated into English and students’
names are pseudonyms.

pauses when I speak. For reducing them, I need to
make
spontaneously speak at the same time. (Suji, journal
2)

English  sentences in my brain and

Most of the students seemed to enjoy working in a
group. The groups were divided according to their
TOEIC scores at the beginning of the semester, so
each group consisted of students of similar ability.
Some students pointed out that their group members
could assist them with their linguistic problems, and

share ideas and strategies, as in excerpts 3 and 4:

Excerpt 3
It was a good experience because all the students

have different ideas about same task. I learned
different expressions and tried to write down them to
use for my next recordings. In fact, when I talked to
a person who is lower level in English, I can get

confidence in myself. (Teajun, journal 6)

Excerpt 4

First of all, I was not sure 10% about my
corrections. When I read others’ self-correction
sheets, I thought all the students had different ideas
and speaking styles. Some had good expressions and
some had simple sentences but included key ideas,
and some did not speak enough, but they modified
with various expressions and words. I learned many
things and team members also gave advices based on
my self-correction. It was good to share opinions and
expand our thoughts. (Yunmi, journal 6)

However, some beginners or students who were
not satisfied with the TRA had a hard time
completing the process, even though many students
thought the TRA could help English improvement.

One of students, Jaejin who is a relatively low level
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learner, expressed that he needed more helps in

excerpt b:

Excerpt 5

Transcribing and correcting took too much time to
do and when I corrected my spoken output I was not
sure whether it was correct or not, because my
English is not good enough to modify every single

error. (Jaejin, journal 5)

Students in this study positively perceived the TRA
by recognizing their status of English speaking.
However, some students who are beginners showed

their concerns about what they have to do during the
TRA.

V. Results and Discussion

This study introduced an activity that applied
self-transcription and correction in a class for
TOEICST study. The results showed that a
student-initiated learning activity can be practically
applied and conducted with TOEICST. Application of
the 3 steps of the activity can promote learners
noticing ability in their English learning in test-based
lessons.  Additionally, the participants showed
relatively high satisfaction and motivation. The
activity led to their positive attitude toward the TRA.
It was positively applied in a communicative speaking
class[14][19] as well as in the TOEICST class.

The study has several implications. First, practical
application of the TRA for TOEICST is not only
possible, but particularly positive. In Korea, many
students want to increase their English speaking test
scores for various reasons. The TRA introduced in
this study can help them achieve this via

self-reflection and correction.

Second, when the activity is applied, a guideline
based on the students’ proficiency level should be
carefully administered. Particularly, one should avoid
too much of a focus on micro errors, for example,
lexical and grammar corrections, since students rather
need guidelines for self-correction. Additionally,
teacher feedback should be included in both macro
and micro elements and in both languages. Macro
speaking ability is acquired only in collaborative
teaching[10].

Third, students can improve their autonomous
learning style by becoming researchers of their own
learning through the introduced process. This study is
thus a start to developing self-awareness activities;
this TRA cannot work without students’ autonomous
attitude. The learner autonomy in language learning
is not an independent process[4]. Therefore, teachers
should encourage them to work cooperatively and
give motivation to students.

A suggestion for this study would be to observe
students after the completion of each task step. This
way, guidance can be provided if they stumble at any
point; this will avoid any interruption of the activity.
Most of all, students need to put some efforts into
participating in the activity; they need an active
attitude in their study. Additionally, the students who
are relatively weak autonomous learners should
required individual counselling or feedback.

One limitation of this research is that some
students had difficulty comprehending the task
mstruction. Depending on their listening ability, their
responses can be different. In some journal entries,
students reported that they tried to follow the
structure and strategy suggested by the TOEICST,
but that it limited their output. This research was
conducted over only one semester and a small amount
of data were analyzed. The result, therefore, can not

be overgeneralized. Further research will investigate
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the effectiveness of the TRA presented in this study
longitudinally and across different proficiency levels.
This research is a contribution to educators and
researchers who want to explore various student-lead

learning methods and promote language learning.
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