KEBEHREHR(B- 1), 1996

SolY FAE A% 2947 BHe) Sairelel Bk 28

& Ll =
(¥ dem)

I. A =

29 e a8 Ugolvd FREo] 2oy 29 P2 UMY FBES Yo A3
grh. 22 AHH SR g3 o33y J|gste AL RE &4 5 8407 w o E3
(reading comprehension)e g gl Qo)A v+ F28 JHoj2t & 4 U} o] T Sa)o] W3
#AHA FFE o7 2047] 2EHEH AFEHAEY SHE g FE29 Yo BE A
(Woodworth, 19381} 812 1 -2} 7] 9] ©& @ F(Bartlett, 1932)o) 4] 1] 25 c}.

add) 1960 FE Yehd QXA ee) dFe S 4RSS SHe ey 23L E 29 24
(reading achievement)9] A7 oM S8 9] #3& AFdew] 2P 2 £ I3 24 (reading process)®]
SN T2Y 8L 7HA 2 dglch F, AAS YFFAH A2 S8 d7E S APRGE =
S FPse dFT A =79 Jjge] BAL £ ¥ 29 AAAH BHL =1
(reader)7} oW & #F & AHA 22| o] o#fstx SFatn 7|3t Ao BAL Fu2 o4, &
&, 7192 3 $83 SN 78t

53] QA i F A4} FAFEFL EUA] (metacognition)gt= A A 715E H Lo 71481 o
T % Flavell(1979)9] AF o] F 2AA7} ¥ AAEF A AL & XS g2l s
T7t APHAA €W, 2 F SAEEol RolH 2AA 9] G o] BT B AT E0] AESHJAHAE =
9, Baker & Brown, 1982 ; Cross & Paris, 1988 ; Myers & Paris, 1978 ; Palinscar & Brown, 1984).

ool Y 24 AFAEL 54T SAHskilled reader)s} 4 £ & Sxh(unskilled reader)zte] 3
o] & Z<1#] 2] Z $Hdeficit of metacognition)o] #2 A gt} &, NFE SAHE 9179 2o} 917
#A <] 270 whe} 7) BEE PANA RUREA, T Solo] AP o ojo] YN 4= Y &
AL S A A A Fo| Favte ol WA Salo] BH 2AAA F2 L S =
Aol S i A& FANNAY, SHAP) T AY, 98 L P L asPos
A S E FHAL £ Udka FHR.

B2 E AFAME 2UAA 9 S ego] BT 0|24 U HYH 78 AEH B old] EYE
T STl e nFE T3] AA ZLYFoM ) A LA S5 Yo P A =
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=4

ofN

& A3 243 Y9 Za5gel B¢ 22

Z3stn A} gt
I. =2Ix|e 744

20219 Ad gl e Ao v} Ggd], Lo 5L 2AAE Lo FHF2 ¥ 9
t}. Flavell(1979) %<9 2| & %9 A& =] 2](metacognitive knowledge)®} %912 7 ¥ (metaco-
gnitive experience)2 2 Y1 3low, Brown (1978)2 Qx| o] #3 147} QAo g S TS0
2 ¥#737, Cross9} Paris (1988)% Q1A o] #& 7] 8 7}A ] 2](self - appraised knowledge about
cognition)2} 42 o] Abmel] @ 2}7] #2](self - management of one's thinking)2 U5t}

A 2AAH A4 o] Aol sl AW RE, 22122 2|2 o]F TpA) 9} Aeko] it Aoz EQA
FE AA, o8M, s AHg3HE Ao B A4 & Y £k Paris, Lipson, & Wixon, 1983). Paris 5
(1983)2 ZAA| @ HEE & A2, A4 5E + U3, 2AHE § U, =98 4 A& AAH Ay
ZA| o th gk 2| A o2k 2] 3}l ch. Flavell#} Wellman(1977)2 244 x| 4] & 7)¢le] A}z o &
SUAE LS B A2 M AANQ, HAMQA L AFHA o2 Y ST

RA, 7} A(person) i o] A=A 3} 0 2 9] 44 T B}l JAo] BF A, = AXH §7]4]
2A 2l Bl Ai]lo] 457 A4, Ads BA=o] Ut o & B9, R o] 713 gle 7]
Hol d2nErh e A ¢7] £571 O Algun madEs} ste A 5 ol Aot £4),
Al (task) Q10| & 3 o] FFE A& FA0] #AY WA So|t}. o8 59, AU L 88E A=
AR E 83te FARG YO EZL Ex o|op7| € olddte AL =L ojdste AR 4T AL
ohe Zolth MA, A e(strategy) AU @ FPFP L FAA77) 918 AFEe) N2 & B B
A Aot o & 58, Do & PHA 02 9|9 AMT) Tojzhe] AL AZse= Aol f Ao
e 7}"\%."}{5 Aol 27 2AAH A4 L o] A 7A] ¥ F F 7HA] E& Al 7}x] WQlzte] 43
Zgoz I AT

&8 Wellman(1985)2 211 & ale] FAdefs} Hgo] gt A2joletn HolauA, 248
T3 e AN S O3 Zo] Al ZHA 2 FES D Aok AAE WA ZAAE ] ZA o g g 9l
Ho2A, oA PFolu £ AdAE ol & Atk FAZE 7} A7) YH o] ZR Pk AL o}
T Aot EAE U AAAYE <8 €9, 719, 32, 33 59 AL Fo] A2 TR E AX
7} (distinct process)o] 2 2-& 4 3he Aotk AL FAH FA 9 THA B Aoz, Z
Zte] AAAH AP L N2 gaxt gAY 45 BU L 23 Utk AL AXNsE Aol YA
W< (variable)d] B3 A2 0 24, z}z}e] HAA FFo] 2] 7} Aol @ Wl o5 F&L wa g
the A& F3he l, A& W 719 L BA 9 dolx, 71Y §29] EAou} 7] Aekd] JL W}
€ 2& ok Aotk BilA £ AA17 33 (cognitive monitoring)© 2 241 Qx| A A o] e 24
°lv B EE Hrlehe F¥olgn gt
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% 2 %

Aol 2029 FHA HWFA XA A AP - A3 A4 & GAsetn £Psle v B
g 15+E] 27] Al (self - control), 27]F A (self - regulation)?] Al & B3l Ao 2 zAl9] 9l
Hel g =7, &2, §4l 59 JPH 715olo}

Paris 5(1984)2 214 ¢] 334 274 o] = A g (planning), 74| (regulation), 3 7Hevolution)7} T
et 4P Ac Ageld FANE L A9 B2 87 d& AT =L wjEain, FA
2o S BAsE Roln, FAY Ao AdF AYL Hen 1 ERE WPHE SYo2 g
REEAMZY SEG MZE AYe] FHS7IE dcha Bokrh FrHg A4le] 583 BAE o o)
3 dolzot M2 e AFE FdH B4 L Hrtske AL on g

oA 2AA Y Aol T A2 SAAES I BHE nds) £ o) AT ATAQ
ddol St A3 Aol Abgdhe AN A 1 AA 7} ol ), AR At 71, 284, B}
W A Holghe HoA AA A FEEHE A delt). 222 29X & 241 AXH 5,
A ZH a2 9F AFE] /1A 9 K44 P A A AR Y@ A, 23, Fo} So F4)
2FE vt B 4 3l

Kl
A

A

on Hd
2

s

A

I, =2Ix|et =3

1960t o] F, AA 4 2 3te] w3} g Eo] S P BHo] R2Fo oM AMFI 2 Aeg)
wet mAf 2 oldE BAE T EFE FHA} o2}, BAA 2o g BAE A o 2o
gz 7k 8k 3lcHMandler & Johnson, 1977). 825914 B oA ¥ u oju]= @A) =2 2} ol
on, 3o ZEE ou & HYAste Rol22, A2 245 974 S YEFEE gy
AEE FAANE d 93¢ 54 €. 238U Selo] U AAFH BHL S A5 LA =
’d(Rumelhart & Ortony, 1977) 2 744 5A(Anderson ¥, 1977 ; Spiro, 1980)& ZZ @} = =
AEE AE7HE ZRAE ZuUglc] 28 APA A& AHE30, a2 HE B TG} A Ay
€ FE3UA A2 9v]E 74 FrHDole, Duffy, Rohler et al., 19914 231 &),

Gagné(1985)€ T& ¢ Sdle 98 714 4 & XPste B84 8502 083 2L 4042 9
FoIA sittn Stk & A5G, Z01F ol DA, 382 o] vA L ol 3AGA |t a2y &
S8 524 N FE SAE o] 4712 ©A Y 5 oA Hol7t Yo Aol HSRANME 3 =
& 3te £E71 20, Fo4 ol dAdME B & A AT B4 U9 A £ & 2
Y (context)& ©] &3 S QUojA Ato]7} Atk Aol th. E3t FE ol GA M 242 o] 8
371 s8] 239 F2E& AHE3te $Y0l QoA Zol7t glow, N AABANME olgle] A
A4 2R AA3N7] AT AFE £Y3HE o] Ho|7} Yok Ao} 58 2% AFRSLe =
Aol QloiX T4 SA} HFEE SR Ao & 2AR o] Ao AYstn gled, ols AA
& nE F3 W7hesttn 3o} Bakers} Brown(1982) ol @l Sz A58 Ex}9] 2013
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Z8Y 202 9% 2QAH By S5 By 22

ofd

A%S 33 Zo] A BT

@ 4718 9jv gtetolehy] Bohe Exl Sl 5o Az

@ 971 BH ol A 27 w2} ¢}7] 85 PP A 2@

@ 29 FAY F8 L E sotsiA] o)

@ olop7l 9 FxuU =2 A #AE 2R 2.

@ A N2 A2 FRE FEH 02 RAAT A B}

® 29 984 2 9B4YS HteA] 29

@ ol3fiol AARE o o]o] AT & e AEAHA Aol @ A4 o] X F3}q, o] g HFL 7
#8-5H4] R}

2L ZolHstn eA, AR §2 S RER] 222 U434 Z§ot.

TET SR 530 U YA A7E A B9, HA Pariss} Myers(1981)& 543 x5
MFE SAto v ¢j7] Ao da 2 ¢ 3N, LFE F FHsH e, A Po] Holyttin
S BT A ALgol] BT 5219 14 FHAZ A3 S8 o] FAHAG T Q. F August,
Flavell# Cliff(1984)= 527 53 3 S zte] BAE ZASIAT A 5o] $Yn 53132 54
B S} HFE SAA BEAT o]0 & AN G F SAENA o]ol7| 7t FARA, F B} ol q)
BANEAE AL EF S AT72H, 5453 SAE YFPRE v 3l Fohlz, A4 9] o8
HHE Z2HAAPYAT, F I 25 A9 oA E 2P sted o2tk FHA S A g
257 ¥ g 3itkm F33%i o

ol A2 AAES = E FTU £ o, S hF 2AAF BPL S0 B A4 L 74
7IAG, SR AT FAREYL AY, 2, 971 8F 5L FAAPo2H SHYL AL &
Ae F4E L@ At €5 U

b

V. =Xy Fsi+¢

Sl AW EGER0] 9 3N T5T FA} NFE SANY Aol & 299 Y o Re}n
FA%e 2AAATE S50 A2 AL 7HA 2 H& AYI7L S} B3] SA5gl g
FABZE F3 AA 49 1%50] AF T v -’r“-5§°1] ¥FH I Y2 oA dFELS g &
22 AFEAANE F£ UEH dgd A SH LA YN 3L FAHA 84 € gz )
¥¥ Durkin(1978 - 1979)9] A| o] ¥ S o] #§ AFFo] FEaiA AP A}

ol & oM e 20413 €49 SHFYE WA £, B8R £, FRATH £99 A 7
Al P22 o] ns Baz o
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1 AEY 2

=0l olM FHA F<U(direct instruction)& S A ko]l g ZAA A R4 & ZAxdte £

L F, FHTd oA EEE T HRGge AN SHAHES AHLsted xE 84 @

ASE BT 3EFAHE 58 FHHcln gA AR 7l2X e ¥ $4 & &0

a2y ol AP FURY L 234 J3 U 2% (Becker, 1977 ; Rosenshine, 1979)2} 2 7}
A A Aol 7} hcHPearson & Dole, 1987). A, A3 Fh M€ BHZT AFES £ej3tw
& AAA 22 EFRstool fvke 713 € A gt 715 € AYEQA 98 8 Y Jlve s EF3
7h2X e A3 FAR3 e 23, A FYdA e 7152 A8 39 7] o2 EAd e Ao o}
Yzt A A o & o2 7FA 2 Al Edte Aot wehA A7t 88 wjuich AA A7} S e
Aol

EH4, 0l 2L ojd IR 23 §7HA 9 Fgite] slon, A% A LAV QM E & 71A
o] A Auto] gicke Feo] F RS AR § 71 AR A 7R Y Fgo] Ug F Udn
B7] wjgolct. ae]n FAYEo] 2 Hell ¥ FAA o] K E AN F e &, Y9 g AR
ojof frim £} o2 ¥ HFolA YA FUARY LS FFS M ste 2AA A=Y gjzH, &
o] AL, 8F F2 A% AP FL ATAHR AR, 2L A Y Y= dYolA FAH
o2 o] :

AR, AP FHRYE L ZAZE Y] S AFH o2 ol =¥ g AT a3} 7] A
o] Hol=w 2 A go] EXRE A ¥AE FRolY AFe 7ted Fo w%S A fole I 8
€ % 29 Fol=wo] ojye}, P Eo] A A2 AFE AFH o2 LIS ARSHE 7o
=¥jo|c}.

Winograds} Hare(1988)€ 234 ol 31014 mAte] Aol Eg=ojol & 248 t}&7 o]
A A5k ot

@ " AFAA o] hF Aol wAle A 53 Ao @ lg F & A 38 Fojo}
Lida g

@ s Aol Fgsojof A 4Pk F, U9 FAH 1 B8 g BHste Ro| @A
FE=3 799 15 g 542 °]"351tq] g 23}

® AFL o YA ALgslo} shex] AW YT Z, kel 2 LEL LAa) A sin], deke] 24 2
9 =84 gA€ BT

@ QA o9 A 2 A gE ALgslio} sheA] A .

® AZALE-2| F7p3 ol dis) Ao

ol F mALS] BAIAH A& Bxdte AFA 99 GAE £ 29 g 2o WA
Pearson®} Dole(1987)& 2 A 49 @A E 33 Lo APGA, shile A&TA, Tn3dA,

£
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=38 F2E AT 20X B9 Sl v 2B

94 9 28 9 594 2 A A st

@ ATEEA : A SRS 24D o] DAl Aol B LA E B2 BAEL FYE
Ao Ay S Ale] BFed $F 4242 22Wo] 2l ¥Y(think aloud)E A-g-§c}.
@ tHE AFTEA : o] QAINA ALY G L FAYSol oW YR E o ARG GE FRE A
e 1ol 2 EF22 A& FAET EEF

(® ¥ 38l (consolidation) : WALE AP S| A Ao o] Aol ojF A A Eso} B &
St 8HA AA g} o] mANE of A Eo] 11 71E S AESok dhu, AA RS AL T AJAAE B
o] £ 4 o

@ S1A A5 FAEL o] BA N A5 &A(workbook)E Fr}. o|uf FYEL Aeke] AL
o A 8o dis) AHA AYE AA €.

® A 89 : RALE FHER 3T AL AGTA H LA T 8 opy ek, AA mIA} g
A ol A &3S a7

¥¥ Baumann(1984)2 FAWEAFE 712X7] 9§ S5 P48 &3} 2o| A A s
AA DAe DA R £h49 FA L AAANG. B4 Al A ATGAR T s wje A
A7hE &AsH ¥t A& Fo2A v BAE YehllE §0i7} o BA 2 &9 EA3}k0], 2R 0]
7128 i o3 A FA FHFE VXA BAZET AA GAE AHA 259AZ aA =2E
716l di3) BojFn, d33e], RdY 3} ARES TEHOR FYPTL. FY L wALS] AR A
SHLoR Wrgde], 2 olFE Ytk vlA SAlE 24 FEF IFSAR 3 YL FEEA
W ALe) Z53to) P EC] RE7| 5] XPE 2L goi7ta, mAlE o 52 A n 2P
To A G SHA AGTAR 3 222 3o E89l0] EXM 2L Y XI5 E S
P},

235 -’-F‘-‘ﬂ of dig 284 AFE(Baumann, 1984 ; Duffy et al., 1986 ; Pearson & Dole, 1987 ;
Raphael & Pearson, 1985)0| A= 58|38 F719 A#71 dZ= )k o & S, Baumann(1984)2 6
d FYEL U2 FANE Jhet Ao Y&, B84, A8y R HEARS AAE Anse 3
A 4 & T3l S8 T2 9 297 dehdn 2 asgio

2. dEF ¢

4 5.2 % <(reciprocal teaching)& Palinscar2} Brown(1983,1984)¢] o}&] A 27} =) 9 (expert
scaffolding)e] & Fef 2 7HdE ol AR} A fol o] EA|E E} 38 8% o
°lE ATHLE HFAE F UAEF AL A, BE Fo| 94 AL s Ao ggoly AdAR
Gol| o)A AR A F3 A8 FEeHE o] el 7128 T3 Yt} Vygotsky(1978)= o} E5-& 4913}
o 352 E BRI TS5 EANZAAE S APt o] o) A YL 545¢ Al vdo] g
B FAC] o}F 222 EAIE EX RY o M E AAFo2A BAHA L £o}Fojof Frie Ao
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% 8 &

ot obF 2 AU o2 F H3 A S T AU AAnHAF S A4le] Aoz YEstsA gokn
&ttt

ol2 ¥ feld wel FRA £ & S Fo] R FYSNA AN E8E FAstn A7 9
3t =37 7 A B (comprehension — monitoring strategies)2 7}2x]7] 93lo] wALeH 8tAalo] Al
AL a2 TodN aEo] g3 o] 2 F mA o] & et AL BT

BEA FHAANA A E e SHPAAFS O3 89, AF, 483 ¢ U9 4714 Aoz
TA 0] Atk AAA A 8 H(summarization)2 2, W& o] =R LdolB =4 2Ho| g}
Bl 88 A&3HA X3 thAlg] 7] (rereading)t 22 23 5o Wodo A Age AR
(questioning)2.2, ¢ & 23 BAHY tigo] 7t F8 AES YA ste GFolo}. AU Aege
3 & 3Hclarifying) 2, 2°] 33 AY G dX ] EFo] UL ¥ 2Pt EFolv, UldA A
o A(prediction) WAL} HAJo] ko2 ¢ AAE dndted Ego] B GAE A48 eA
271 A BEH o2, F&0|7t b oA =T Y &S dddtes 5ol

AEA FUAL dFo 2 g3 22 FAZ APED W9A mAE FYSA 9L 2& Ui
Fo}. ghef 1 2] A2 U2 20| aAe G SN A A o FoF 7] E0)A dn, A2} FHA o
SR ES w7 A4 -.ﬂ-Ef’W‘]‘-’r WE& A3 =E 878 Ad At AZE Y Eoldd uigdd
29 FA e R /1A T8 Fol A AR F USH A=Y FHA QAR AV 2SS TS @
GBS A E DA TS T o] 29 F UL FAE AP, 89, ‘;ﬂﬂ, &3 59
B35S Y Y2 A9I0. At A TS 92T Yo EFES R FYL S U=E AW
RE B & E9, "] A AL ojd AEL T A Zola? ‘A =23} BAR o] YLaA
8723 olopy| gt ¥ O E AL 1Y wAkY] Ao AFAH o2 e EE ot

oA ZRA FAAA 9 arbe FER7| e B AE S Holu, AAH o2 SS9 o g
B AT FES UG a8 Fof ggAEc] SAHE G§5S FYT £ UL o, ol Uit Hg
< AA o2 FYSdA o] Feh. F, Vygotsky(1978)7} FA 3} EFSITF A (other - regulation)ol] A
7] 7 A (self - regulation) 2 o] 3 €] &= o]}

ol T ALR A BgolBell AT FRA £ Ut Q2] E AA Bt H 2ri(Palinscar &
Brown, 1984).

@ A B ¥t n FAH s SHPF S AP} ot

@ ZAHE A AT G o) A B8 Al s of B}

@ YL Ao TP Yo U] MAIZRE] 28T AL Sojof g}

@ g2 A Yo AH T84 L A4 3fof g}

® 53 85 A AL FPYEo] 2229 go] Y AU L A F Y& &, /M5 & e g
A7 o] ¥l ofof T}

©® o1& APz o|Fe FAAo|ojo} 31, A Eo] U L& 71E & UESE AA|S o)
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=83 F0¢ AT 242 B Ral o] B Y

of g},

@ Fol =¥ & Ao HA| FFof R0l o UL G2 HAE 5 =2 F7 5 o]o} g}

ZEA 4ol A Palinscars} Browne] 4] A7E5(1982, 1984)0 A& v+ A 2A < A3}
AAER el AFZ2HRES T 2E 22 2o} AR, FAE9 89 AR, oA 282 He3s
TEo] 383 AU SHHALY F3o] A dehgt). 4, FYSS 23 AU @B Ao
EAHoR 38 o8 & F e AFEY AR AL A A, 4 EFE R &2 09l en)
A% Y oo Yuts) 7H5A S BT on, Fdoy Yot ALLHAD 2= o
2 &9 FA M T A2e Aol Bnr} vebyte)

=
A
F

3. dENZ3H ¢

oo A 202 AFAEL 5T 527 220 e AR A, oA EAEL HYAn =G
th. Pressley, Goodchild, Fleet 5(1987)& t}-3-9] 5712 848 S48 AZAL 49 4 £S ¥

AAA 8oE A H(strategy)ol . M o] & TpA| o] 8 FA o] YA E v} $3L £ & 22
% (process)o|t}. &5 Arte S adt, 533FT A28 & e 4] 532 Aektask -
specific strategies)? ¢ F 4o Z2A A1 303, E GYF SHALS HYPsiA ALE 53
£ 99 dvtH A across — domain strategies) S §7 2§51 gk

FRA 84 5% 224 4 (specific strategy knowledge)o|th. 54 A x| 40| & 53 A o] B
2AAA A Aoz Hde 7HA], F-4A4 0 dis] ol Roln QA oM A ALga)o} srtd) &
g A4 olth. 53] 5P A A4 Ao ALA AlL(autonomous use of strategies)dl] wj-$- =) 3
9 &< vl A7 (Paris, Lipson, & Wixson, 1983), 573 A x| 43} AgfA}g7te] BA & 454 Q P
¥ 7 (bidirection)o] tHPressley, Borkowski, & O’Sullivan, 1984).

AR 84E duba] 272 2 (general metastrategic knowledge)2 2 241 9] S ol o g Al
ol TFET ol AL £ & FAAINY As) AL AL AP $7l0) 9§ nAY.
et T4 A7be o] 4T dAgte U3, ojd AA| o AT AR E HAo] AP A
< AHgst=vel] 28 glem Ade RART Ao AguRolghe WS 23 UrkPressley et
al., 1989 ; Swanson, 1989). £3 453 A&7t FadlA vl ¢ AFL A1l 453 FALe] §
€ 8% Zo|2x 4 25tv(Brophy, 1986), 54 o] @3 Al2} 2] o] tSwanson, 1989).

A 84 A4 7] ¥Hknowledge base)o]t}. x| 4] 7] ¥t E4 g oo Tt 3 4 242} YubA
A MY AN & A ) A 47Re 02 3714 7)1 5& et

@ A5 gaAAA 2+, SEoalE A4 7] vk 3412 4 9o

@cold A5 AFAHA FZ2Hcoding)e A4 7|3} g Fo i e AR QP AL S 2
A1

@A L B AHEY A 7Hs 3 Bk
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& 3 &

A 24 AT A4 9] 23, Yoz Ak T X &F o)1 BY) Y AEL £ 9
olN 2 & 7t eda st}

AN A9 £ AN Y T4 AFAHEL ol BdA ol et A 24|, 714 A 2
A 471e] 232§ AHE-E 278}7] W) Rolt}. Paris, Cross 9 Lipson(1984)2 S3]o] #§ QA A,
294 2 5714 2480 g A AR E A 237 93 ISLiinformed strategies for learning)
< Ne3sit) ISL 71 25X & o3 37|tk AR & S HA|, S 2R, Sa) A g3 4
< SR S, 2AA 9 £3YPzte] BAE FFT P} 5 294 F S8 $UL 59 g9 =3
71€% S FE0] TIE ¢ AAE AT AA, 2AAA S8 28 L MLt Aol

ol2]¥ ISLL Safo] ¥ HAAH, AAH, 234 X4 & JAH o2 A8 & Bokolz}, 2xz
AN 3P LAY, A, BAEE oA S Bg A4S 277 9B $goz =
Retw 38hd 9 58 o} & tid o2 30¥4 15U 29, 4709 S AAEAE ©, e A 7}
A @Az FEEN 184 € S8 54, A, AY & A4 L FANTE BA2, Saje] =
A, S, A 974 AY SR 2 Y Lo TFHAT. 284 29 9] 8 olFFe U B
¥ §3AFL Z=x8e 539 9vl(comprehension and meaning)¢A| 2 E8jo] 2 Q ojnjo E
#8928, w543 F&, 802 PN 3GAE Salol UF Frlo} FAE R @
A2 B7t S33, 53 A E At Y, S 5= 2 WA, aAZRE ZH 228, §
F %402 F4HU. '

2 ISLelM £ FBENA Selole T2 2AAH AFo] vt AL 298 53 PA A, 3§
A2 498 ¥ oz, A4S A& FAA7)7) A8 AR, g3}, §3, 2dg S chorgl why
ol +hN AU FPEFH) EEL 53 ASALE BA 3 74, f-8A0] YAt =8 2 A
H FAS AN dE RAC2 HHA 7SR ANBL 50 LAY 8 =9, JAY
7HA%E "S53 87 7Hreading detective)7t Ho] Role}", SH AR ASF L “P&o] A RN T2
Su| & ojopl8] Bt ga efFos BAHo 2N I SH A dP A4S ZAN A 1 o
At '

ISLe] #% 432 @7 23}, ISLe]| Foj & NYAEL SA Yol b3 SslAge] B AL

Bol Y53 & B ol T2 Y PAHclose test)h 2 FHA AAlA S8 o] BAHAUYG
(Paris et al., 1984).

V. & =

YRH o2 £YETL TAFHALE YD FYSL o FA7L oW 5L 52 A3
BA, £ A9 A 8T Ao SHE ohd T FYsn QEA o] g meigle] v
Aol AEeTe dPEE AA 2 e AP}
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S F0E AP 292 B S5 B 0@

Ty 2elM 22 AAY 2AAA afdgolBAME e B} ANGE 29 45
A FEATE o2t Mot A3 A M A L AR AR Age dFeln don pFene, gy
A7t FEAHNL AT o2 YU E Y53n AR A& G448 E L A A =A€Y,

ol BN & o Sele Bed VAR BAE S $5o] ol 2 4o Y0 AR
€ Zohiis A2 BEE Ao HYZA P} A0 AR E B, 24580 S4A9 L AA%
E5FH0l2 B84 gagsoln.

At ANFEA gtga A7)FAY SGgE Bxdte 2AXH BHo S5 g RS
Tl S 2 FANE & e 99 Aol @ AL AAER e 2 AA, ZAE E4)
of B3 ggate] Q4 (awareness)E FUAFA 0k P} A Sdo] 22, S48 244 & g
G Seide] 284 R A, oM, o B A AL H o} o B JYHoln WAA
A4S A F8) Fojok ot

A, S0l oM A Y, A, B7t 85 AV A Sae BEeok fu). St Axz 28 9
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The Metacognitively Based View
of Reading Comprehension Instruction

Hee - Sook HWANG
(Pukyong National University)

In the last 20 years, educators have made significant advances in their thinking about how
students learn and what it is that teachers ought to teach. They attempted to teach thinking
skills and designed instructional programs to facilitate learning.

The purpose of this study was to review metacognitive approaches in reading comprehension
instruction, and to provide some practical implications to school teachers. First, this study
reviewed the concept of metacognition. Metacognition can be divided by metacognitive knowledge
and metacognitive experiences. Metacognitive knowledge consists of knowledge or beliefs about
what factors interact t;) affect the outcome of cognitive enterprises. Metacognitive experiences are
executive control of one's own cognitive process, which include planning, monitorning and
evaluating. -

Second, this study attempted to investigate the processes of reading comprehension in the

metacognitively based view. Third, this study reviewed three kinds of reading comprehension
instruction.
_In the metacognitive approaches, instruction is viewed as constructive process in which
teachers and students mediate and negotiate meaning from the instructional environment. In
order to enhance reading comprehension, teachers should use examples, explicit instruction,
modeling, and elaboration to provide sufficient scaffolding to students. The scaffolding gradually
diminishes as students learn to use and apply the reading strategies on their own. Also, students
should be encouraged to attribute successful reading to the use of appropriate strategies.
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