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ABSTRACT

The two major theoretical frameworks that have informed research on symbolic play and
cognitive development were reviewed. Piaget and Vygotsky had different views of the role of
symbolic play in children’s development. For Piaget, play is primarily an assimilative activity;
that is, in play, children modify reality to fit their existent cognitive schema and desires. In
his view, play does not facilitate development, but it is used to consolidate existent concepts.
For Vygotsky, play is a precursor to symbolization and is a leading factor in development.
Particularly the lack of a sociocultural dimension in Piaget’s theory brought about the influ-
ence of Vygotsky, for whom this dimension is central. However, the research yielded so far
has not fully in\)estigated the wider sociocultural elements that define and inform the play con-
text. This article concludes by suggesting an approach to children’s play that is directed by a

proper estimation of the interaction between its cognitive, emotional, and sociocultural dimen-

sions.
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‘AFE-t A (object  substitution)' & & =9
A HEe 298 + Ut =¥, ols e
7v AF &dsA Holl 7= A=t szl et
wEtEA  FEE ARFse B4EE dF
(decontextualized behavior)’& eRATE 18]
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Vygotsky(1967)¢] #{ Ao 2j3tH, FAzold
FA A AL3lA AR (social reality) ] F&o
Z5H 9v(meaning) & HITF =L o2H
el 247 Al dge 9 dd ded &
H] &Fo| E&= Folth o & Eof, =] ¢l
B AlEE 3 L BiviE w(E)olgn A
A= FAEoldA, $ElE obFe] FE4 A
Z+(perception) SEZHE AL E FFA Al
7)1 B]AHd A<l (nonliteral) M4 o2 AojE A}
£ HE B8 + Utk Vygotskys A
zololA dojuvhs 4AH WY e ZAZ, o9
o)A atm Alele] WHE HHAL FHF ).
el 2j3td, otFEol AtnE FH AHAZEH
23t Ao &3S YFE o|BANUE
B A, 7}z (make-believe) & EA3slE ‘At
BEdiA's 234 d48g @ olFEo] o7&
Yeh#H T 3 g2 AMHSohE 99 oA,
2 geE o7l oulg dAY oprjzRY T
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obEe] FEoldl U 0|23 u¥ 3

o2 AR EE ETE AMRSE Alnd $84
< anAH A #Ede 74 840tk TR
OE Fol# ARFoln UFozRH vy 7
F2& Rol7] HEo, YR H L A o}
oltjolE 7An Eolshe AL obFeol &4l
H2e A & sde £FY Fol doh &0
£ o|H¥ olg AAE FuAlgle 7IEE A
F3t= 2, Vygotskys #oly] 2dsolg ¢
Az AFL UFe A4FHA TEAA Lo
g wdel 3oz oY "ERHoEZ,
Piagetl Al 1ol 43 Eold 84 dE €&
dez 3= Folse a7o F&dhs, £H39
53129 (assimilative) RolB &, ARF 7€
wol M 214 J¥E FYIe AR IAF
sxE gstoh mekd, Eolvt BEe AFEA
U fgste AT F ool wie tEd =
o] Ao thg Vygotsky o] &2 FH& Piaget
o] gguc YN o EFstn FAH] Aoz
Helr,

Iy}, F ol23 AAlY FYE e ¥
FEANAN FAEolE fotEe] FHAA G
TraA 2 AAe zddE FE3] ITE
HopE, A, o, Ev oAtasH 2e A
A yl5ute] #A4 WA FE bR AT
(Rubin, Fein, & Vandenberg, 1983 #1).
= z9%:8(d), Burns & Brainerd, 1979),
IQ(<), Saltz, Dixon, & Johnson, 1977), E&
(o}, Golomb & Cornelius, 1977) % x] &
go] oz AFEH} de(d, Lovinger, 1974)
2 23 (literacy; 4, Dyson, 1991)¢} #&E €
Blizol %9 FHoAM 2 WAA gt
= oA g@x dFEAL olHF YIEE =
olg] 7|54 24& diste o FE4E F U
w, AAEole d4e AAE TH (R EAE
23k, d7AES F Y Yy ez

A golg sjAshs H #Ao] Ur] A, 43
Folel 5% AYEL U Agsle dd
A& AL Bogt. v AAEold oy
742 Aeletd FEate] dggdeE A &
A, M, 24, 2 A1 JHE] 4T
HEEo] vdEE A €% ¥ FHoRA
AAEo] I AA g olEH FHEL Y
3] olsie Yart AYrh oj8S AAF AT AA
o} B4 Hzle) dd, zgln 1o wE Fd g
o A dgL XA sHeg, 239 A
A ol A Al e Holde ofdlr} Ha ook
& otk

wabr, B =RME FHEold B IdTE
¢ 233l ¥ B o8, B3] UA
Tz wg o|&7}9 Piageto} Vygotsky?] ol
A AAE 9ds] n@sin vn - 2NFge
M, AAEole o2 gAET dEAHES X
31 B olsjE FHaux ok olYT
=8 o] o] UF sdHoAY &
HE olsfE wBesln, £F AFE9 viwy A
Eo N2e e 24g 9% 7I2E AFE A
o2 7lddch

I. Piaget o]&oA £ 4AEol:
%-3}(Assimilation) 242] =9]

Zo] ATE A A=Y Piaget(1962) 9]
A, Tolg7le Eel, ¥, 23l EWH(Play,
dreams and imitation in childhood) ;ollA] AF3
Eoldt 27] @g @AM d¥Hoz e
AAH BFYH A71FAH Atz FEoE
AEeh &, Plagets] oA AAEol” ot
I ALE] @738 Aol T e AdE =8le
HzAE Alze] gtFol FHste Aotk A&
Fol, ¥ fohs ¥l Fo] AxE FAL 230
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AL ot el sle 2AEZtn AN
2 Fobrk EolF Wb Fol xRty Wio|Axl,
e A AR BAE HAf (reality)ol] 4
7171 Bk Ao AT AFRES Ao
Holl stFAEE it thA] LA, Piagets
ZE(AA F2E dHd ¢gdtd #MsAE
)BT FIH(EEE 2l AA] xR gEof
F3ge )7 A EFEE duHEA zol
g 53U 4 ‘% Jell A o}% ANE

M

Abae] o ‘3&101 1] Ferhe HAAd F
37t 2EE $AE AHolnh dizxog, vy
& TEHoZ =HEAA EEolZY FEHU
ol o] Fol2)7] AT FH-Zo] 9loforet 3t
o, 27 F3het 2 Atole] HE S FAsle
71 |ch. Piagete] AsfoA BH, o}lFg2 =9l

g d M2 7led Etre @AY, 280

Algell el ob= g AuidstHE A o of

T HugE teizith. ol WM, Bl

ofFol Aol s & olsfste g AGdE
I F13 ste ol

(#L) ol w3z = 4%011*1 Mz oRe] HAE
zpotel]l FAH oz FIF 4 A Hrh Bk
Ane o HAde aF 2 @A 7)Ee A}
I FEHE HSATHE AR, A4 mole
TE o A|ghell FofEo] glo] otFol ol
AMEE A EAITE dEe] 4P HB (symbolic
transposition) ©|th. whekA AdF o]
H A3l Atz Hejolr). o|Hd, =E
ztetell F3A7In BAY, &4 AHEH, 2% xﬂﬂ
& Bt 843 UEg AFHeA ks A

L 0_'\1_‘
mo BN

A, Piagets dFEole] U M 713
= 4B 2, 39 7] A ME AR
3, FAAH B0l AR EH o] ARHA A
o2 dAENeH, o2d AL 19 FFA
Sl o8& v 7t&sE oM Plagetd A&
loll th g AL ez Ad ¢
F& Eoh Eoldl e Piaget gtobe] Aol
53] A3 E3HA ko] Ade Vygotskyo #
Hol 24 F A& A E wEQL.

obFo] FHHog zlo}E ’“ﬂl"ﬂ o %ol &
AE A EEA AR Eele 4, 54 b

v 2 E 3] Al E}F DA ME =
ololl o] BT, YA A M 74
(construction) 8] dejg o] L34 =Hr}.
o] meo] FAL A ALAH Aol e
2argh Zlolth. Piaget(1962)& AAEole] 4
5% 3tete ek 14llA 64 Alolo| M o &3}
, 7Hd B wE A e A JEE
o2 Agstrt. 29 ojHd¥ AzE Ad
0zt FEB2 EFdAM FAsele ¥a} Fx9
7Hde] 74 aage] HHE 2AE £ Qe A
A7 Hoy, & =RdAMe A Aigoer

A3 L FAlo ek =& Aeksr)2 .
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LAY 48 #8282M9 50|

# 2ol Vygotskyo] d&Fo] Fhosiwix,
o}7] FAwold 71EH EAR ¢E unF A4l
71 ehrbA R ATE A gYe] abEelgle o
Ho] Fd At olgd Adle AAzolr) Fo}
WRERE E2 dolve AtEqe gaolgn
BE FTHeo o3 dizse Feirh. Vygotsky
(1967, 1978) o|&A Eole 4 AM3ly @
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_obEe] AFEold B3 o]EFH nF

Fo2 SRt o}5Ee] sl Ui

U 9%, T4, £48 5 2 AEEsE 5
ol sl 2Eo] olsfistn ASTH Hel FHo)
t}.
=olof o] BFAHoz A EAHE F=E
3= VygotskyE olaliztr] faixis 29 g
3} o|&9o] Hubd AAE 7tdd] 4 B et
ATH A7he] A H HH2 AL A JELT A}
313 A¥e] FEolgte Zo] Vygotsky ol&¢]
7] Aotk &, AR M wH Al
& HiEtEE B BEE Fa il 4TE
o] 3ol ol FxHEct TmE, olFEL
9 §3% £3to o3 HH Fei=Ee e
2 Aztee e sedch 7Hd, dtuet 22
S AL 7)7e] Al AlA] 9 opat o A}
3lo] #3ld fatolztn & F e ?J‘:’fz—'ioi
H"E MNEH, 4AH AT obs o A F
¢ ZAsE o Suis & it ol "%‘Ef
oA, Vygotsky® £33 83U At3]d oA 9]
FZ7F A FA F2E AT F3¢
Vygotsky(1967)= A3 EolE ZHELAY
(zone of proximal development)2] ZHolA]
=ojgo 2y B g gAY AL
2 &, olFo] Ak sEdride A=A w 4
1 F53 e olFEL MUY 80
ATt FHE £ Ade AP HHE e
Soj24 1 <ol FAHQ FHo| EAgTh
LA e} stt(lower limit)& o}Fo] &
2 Yoz =238 ¢ Ads &4 #HEe +&
o|of, ¥ (upper limit)2 o &5
#e] Tg& wop ofFo] #E F U FUHHd

#9le) $3olch o}FL 19|

LJ

lo

%‘ 3 6]'3““] ARE 19
of XA Y1 EHoz

gt oA™Y, A A e AFE Fa
AT YUY T2 flolE 222 1 7lgo]
U Z3de Y8 ¢ A o o]R e Az
THe 2¥E BHAFt Ho2A 1T B 7
Fo Wy FAHolth. 1F HA 75 AM3FH
FE A A dofuit= Wzt 73
(internalization process)& &3 wWIdsl=d,
Wz #Ade F FEolAe] deld Ao o
Fojz& Holth. F, AMEE AlojollA dojufe
7091zt 4le] 34 (interpsychological process)
O BHE oo HAA dolih= s e
#}4 (intrapsychological process)2. & 3=
oh ol2ld Aeld Ao HEpL ofd Mz F
A, F =7 Az 29 A QoAb
A 43 ARAM A" FAE H, 53] Ao
7t obEolA GEEHIL WHsHezN 1F A
7159 o] olfojxct. a7, ZHTEX Y
o] A2 2o} 9 e AAH A, AdAFH F
&, a8l TAH g XFsE FHH AR
233 24U E ofFEANA AAHozE Hestu
WHstste s go 24, Absld A7t Adu A

A 7lee 2dE AAste o dadez vl
&tA st 3ot
Vygotsky= obgEo] ZFEEANAA 2

e Ao M FoT 47t uig solzta A
ok EoloA olFES 242 F7|8E I b
T B A7) WEel, 259 HH FF(opti-
mal level)o 7}gA 715dle Zo] BEoOIT}
(Vygotsky, 1967). 1% 3 E4g FUsies A

FAY g BAHAAMT okES T LIt
% 94wl ¥t (Bronfenbrenner, 1979),
o] AFollA olsEL TEC] HAAA VERY
Role & oo & BAFrh Vygotsky
(1978)f o8t Faste] 7|¥e Hnpe} Fo}
T AbEe] dzatgol doh. o™ frole] ol o
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6 SELEE SR

2o guirt A2 Fodste Fzgsie
7ol 53] Fastth FAEold Fodste 4
ojL} Lpo] & #53% oFFEL fole EolE 9
& HlA (scaffold) & AN A, 7Ha AHgo =
& BAFD folrlel ZH 1R sz 7é
PIBEE Y E + Aok 1T AL
olEe] &7+ W o} wIZEA 1’3‘51111
59 Tlee] SUE W 222 o BE A
4 7t F UEE XY 2R, 2 A &
AN ot THEC] s dAviEo] 7
e 729 3 ivez dHEA "o us
7b gl dgEo] o] Foix T AL B FH
o] 22y g A =g Aotk 1F ¢lo]
AgHoz MdE Bk HAdde 27 2l
9 Atz ZHgg JHstA] RItmE T8I A
Holgtm & 4 gity. adozg, THLE e
Adells A e tig AR H g Fa
A, B3] olgE ol woA WS (instruction) 2]
Ao i Vygotsky o] & Aldel veht 2l
o}

2. o9 yan O ool REE A

Vygotsky(1967)= &°l9] F 717 EFL A
Aged, 2 AFE 28 s} ot H
FE 4 g 49s FEIIEE fFe G

Pk e Azdthe Aoln, ERE ofFEol &9
qoz F337] s uleler = PF

ool Wi=jE|o] QUti= FHojrt. ofF of

olgEo] Fxde 7HF U
A ALE A | wel Mg En) dF F

o
2 el g
b
WA The ASE okEe FAE AT BE
S
#

32

Hg weck 3, Aol 48E o]F7] A
Sad dheE 7AE

H

4ok Bk ole

e F8e AR BWiHoloh

Vygotsky 2] oA, Eoles 1 FIEL v}

3t EFdte AE a7 diEd 4 s
g5 olth.

23, A2 g ggole] WRo] Sahe ST
=olet AU AdY EBEAHEES HuE
Smilansky ¢} Shefatya(1290) ¢ A3 =

Vygotsky 2] olgfdt BAE whest Aoz 4
FEeolo ZHAE AHB7EE o ZA 7)9dh
7] FAAH EFol o] ddg I 3
o2 FAHE FAEolE #FAUE AdYEe o
& FEY BolE THFNY Piagetote dizH
o @ Smilanskys I F 713 #Hi7) A=A
AE Zety] Boes M2 OE 24l Fo] #
Folgtn FHYon, 235 FAsoldl o B
712 & FARct AT Eold ot olFS
o] FAe} ¥ Adol o) FE WA H
Tl wel PFajor gt ofFe 2 Y AHA
ol A AAge] dF ol uel =l AT
& &4 Hristn 98 2do gFd HSAHA
of & gt ohz}, A Folzte] AF G Bk
T ZZAAY s}, 2B 2, AT Fole]
g g B&E o] e TAHE Fv Ao=2A
o} o] °]3ﬂ"5}“ AA g okF fAlEte, ol
= ngetg}“ 22 dAHEele ALHY V%
(adaptive function)& Z+Z3stes AHo|r}. o2&t
AR A, Smilanskys= AdFZ<Q a3 ARl
dgd ZHL AE 3, 23 £0E Al7E b A
35 Eol7} o f&strtn Dot

dREololA olFES AR ABH F&Lo
ZRE Holv 28] st H& g 3 Y7
2o, gol# ARFFn AUz
o dfd= B, obEES IE] Uéifs&
7hat Adgel Ao ’\"i% EFA
wjFoll, zhale] FzphAl & A8 a PF3t
=& R3] g}, *—az‘ }%‘%% &e]

O
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obE2] AAEold B ol€F 1F 7

& A3 A =RHado] dEdt e 2
Aoz w2+ ZAI7F dasich A, 3 AA
T B0l 4% a2 AAHE FAse dg @t of
Fol sol AAY] FHE 8F A Hd3
= &%, =l 4% A3 A=A s 2
Atsle] o4 g F3A ouirl FEE 4 Uk
3 AF, ol Bo] #5& B 19 v 3
T =949 78 #Fol E B FYES

F8uh(Berk, 1994). AlgHoln 27} 2HHY
Haoz 423 FEHE Bol7t FHe wE 2

Ao &40 els 2= Rolh,

IV. Piagete} Vygotsky o] o] &9
vl o3t

1. Piaget?} Vygotsky &0| O|229| FAIY

Piagets} Vygotsky ol&7te] fAME tha
A RolZl AT, B shx THEY AN
24z 499 & Yok 7bE vjREeR, =

b 25 gAEeld @4 sa2M MR
AAH 8 23E& FUY. Piagetrt Td
signifier2} signified Atejo] F&-& Yygotsky ]
ojm)(gol) e} Az, ofnlel AR, Bivie} WEF
Afole] FE3} BAFTh AHEUS'E ojujst A}
2ol AWE AYE FUATE FAHo| =He
A0EA, T olg7t BRoA 8% AHdolch
B H A, o}B L x7lo] AAET FAG B
Ao, AWy STt A2 @ AAAY B
AE AgsHA Ha(d, of7l gal WA AR,
2 ggels 2| Al A g TAol
AEHAN WA (FERLY) BF glolx AHEol
£ & =t ol& Sof, AN W BE AT
ol7lE &5 Y¢E AFe @ ‘o7 y=

et dFo A TP FEH s dAE

, 70

BoAErh. olHe AAwole wE ¢ BF
A= Piageto] o 2d BEZHE vlREo] F
8 ¥4 d7E (9, Fein, 1979, 1981)j4 =
Hek Tzt o FdsA ZAFEUY. 9,
Vygotsky& oFg & Z2a¥ollA 7pzhe) &3]
& FZHA)7|1, BB 349 2 f5% wol
Feizte] A F oAk o) olF 9 &}
€ ZPLEAN Y 48 A FEoele v
2H & o#3lL olFoe] I &9 oftie)
AR Aerbe DEsHA wEse, 1 ¢
2 dAAM G EolE FF8] 4 AHES
e 5o} gt} shate] 23 E HsA B m
Aol Al EH JEE B A& Piaget} o
23 Vygotskye] #3del=gr, 13g 9¢ 4
P& AsiMe FHEol Yo T3 Piaget]
ATt 28] E Holu}

Pellegrini$} Galda(1993)= Piaget 2}
Vygotsky ©|&o] BF 1 &4 qlo] HEHA
ojgte A& AHYch oL F o]0l BF FH
%o =y, 2gl3m dedA 2 25 Ee 98
ol Bg 7H1 tke AL 9fngit). Piaget
(1966)¢] YoM F3het 24d, 2| HEYo
TEF ol HelM wi¢ Fasic T gy
Hegele] H(E)# ¥HROHAYE, F3tet =He
EA5y, ZE HAHA ZFFHoju. Hegel 2
H(A)AHE, d(balance)& 3 ¥ (equilibra-
tion)oll oj&fl vtebdrt. oA oju] HHEAISE
o], Plagete] T dAZoli= F3lol 2
i Ee 85 EFF doju, Wil e
Z3& dE3= Aoloh

HEHAHL ZES Vygotsky(1967) 0l A= F
83ttt Vygotskyel THoAM, A4zl olF
9] &9, TJ2|1 Al FHo0z Qs I &%
& TE2AE gl A AtoldlAM OEe] Ae Z

o AFolrt. 2 2T L E7] A oFF

—183—



8 RELEE FHETH

EL ‘HEE F s AES HEE A= Y = AR dF 4 B4 & AEYG
el #Fogicy. 2] €39, o|AL olFE a5z AbslE e Ad, zen g
o] AAEol FollA RAH &3t Abs|H &9 oleldt ALl H A HY FT& F o|2A 4
Atele] Z5& THEThE AddEole] B o9 F3] th2A yebdrh.  Pellegrinis}  Galda
th(Fein, 1979). Zjuv} Freudghs i, (1993)= obF ol UAM AAEo], Uity
Vygotskyw O vl 213 A ddE A AL A FzArg, a=n EH 2 4AET
Zta, ZZ4EQ o2 HEHE] Hobe AfQW FEAgolgls Al vha] FHe] GEo] disiA
AMEE AFA Eol7b doju=AE EHUTh Piagetsl Vygotsky ] 7}3& 2tz wlmgic),
= WA g NFoZRE Uew Ao A, dAEole Fied diE Mgt S
2EE FxEe Ze=EAM EolE TIAUCH T ol&3d THe ztolrt uieldr}. Plaget
Piaget9} Vygotskys B5 ®ole] A% 4 (1966) = &0l TB-AHLoE T332 Aol
84F JdFYeH, Folo] AAFH 7R i A Ee dgoletn gz dgiigd, 23S
XA 7lHAE 9]”5’}93‘4 Iz, 3F F 5T N2 WA FAzeke Ao AR e
T olgg AlFe] A4S 83 FdiAIAE oAl A, EolE olFo] 17t 5% Yew
% A Zrh FEHE Aty EAE WAooz dgdle Hol
Piaget$} Vygotsky= T3 AAgol/l Z8 og, 7 &gy F e FEE A7,
AEE A% A7 dM T Bk F olE Plaget(1983) 2] #HolA, Fghol o Aul=]
7he BE AAEolE fokee EHA HE = BT ELS UFE 2ArIFAAA 3ol A Al
LRl S folrle £4J Aoz Bt Kol sle Zolxn, 2HEE F A2E 2ol FxE
of 7} ¥HH oz TARY FAFolrt 258 Aero] FaF A H gFo2 UFHD)
I A7 FolE EFT obF 5719 Azl v, VngtSky(1967)"€— Eolg wesl
= Fobzld ridisle wEge 4ed adg # 7| odgel BAbEE A7 Hoe olFEe
2] xgth B4 Yo mole §F Jue A X BEE 5 2o PArh 29 AxJoA,

o whetd o] aREd 2 d1 9 AR F AA FEE =T Az AR ofsiM FA

E demg, d7o dAY T AgdA o ot obFEe] FoldA =T, F 297(Y
S dF T dyd sHdEo) FastA nedrh delld HE e E= gy A dEl
25H oulE EAIe A3t Hrk F, A
2. Piaget®} Vygotsky &0| 0|22 Xl0|H EO|E B obFEL 9ule} A7e FESIL,
ojuj7h 1] A@AQ on| tidE Relss

Piagetg} Vygotskye M2 o8& @4Ed & Ao el 4ee FxsA "ot olAF,
A€ 72 Ao AE &9, Vygotskye= & dEole FAAY ofF 873 7Eo2RH 0}
oj9} e Abs|FH R AFH Ao T F ALLE ATl AolE', Vygotskys
EUlE B, Pagets =83 Atie] dgo FAEol AATE FFA Aol EedAM wi¢
FERY. Pagete 1 Fxof dnbdl ¥ F2% A4e ot FAAUCH 29 PAeIA
R st dstan P Wk, Vygotsky dREole B, YA 9%HE A e 55
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ol BAEeld #F o83 nF 9

ZHLYEANE T3 ez TegozM
gz Adel BAHT

Vygotsky ¢} Piageto] o]8& Apzla 43z
83 obF UEe A diHAE ME &
7HEE& 3lT Utk olEEQ] e ok A1y
25 Ege] A& #slo, Piagets ViU
(intraindividual)’ 9] ¥&o) #4L T, AHH
Az abgol Agd disAs HAge YT
4 ARt Piagets] o]EoA, olF o] WEL
B2y, =gF A4 JEaestdA FEAe
MNEE Zge] Aot 2A7FHA AILE diE
e Az F2 Jehtbe dAEsele HE
27154 Atae 7V £ Heiz 39
t}(Piaget, 1967). Plaget9] o]&{3t o] 234 W&}
AHe ‘I A& FASE NE obsol
4o ©ejrb = §H, Vygotskye obHg e
2] o] AtzH fEo] r|Fd o ®ss
£ Aolzty At nz, A8 I ol E
o] AFEgo] B vz nFEoof g,
obE gl viRle AdAdn Eae] Hg o
#HAE Plaget®} Vygotskys= Az thg 7148&
At Plaget(1965)= =93 o] Jdq
A AbslH FEatge] o448 W) AFH
Red, L FHollA wEE AFT AL o /5
g ebelo] obd EjETY JEIEoE UAH
At} Piagete] Yo, oty wEL o|Fol
© Ao AARE NEH BT E ¥l
A Huisl=Eln Al-obF dEoA 2HAF =7
i Folth. F, d-otE3te] AEFfoieE A

88, Vygotsky (1978, 1986)& ol &9 917
oM o 58 B, FF AQJQEY I8
Z3ck E% gdAd dizted o $53 gl

Bel doln A5 Aee FHA obFL J&ES

, 1% Fal

HEstn HHsigh, 22 2dEY
= ZH(interpsychological) 9] s#&og

& 7z

2 7Y (intrapsychological) ¢] &0 2 o]

a7, Plagety 19 AR 2 T2 &
EolE E3A7E #rh ¥, Vygotskys
Fol7t AA WEL wed wIvT| Hoe
a7 F238HA 71q3ttn B3}, Piagets
gl obFel ‘wgo] opd BE ‘dg’
FE0, T3 AlQl-olFE Atzlo] old mEa
Fol| A o] FE o|FolRE Ao Mt
Ho 2, Vygotskye U #53 ed3e] 4
old oA ofFFe| WEo| AFEHE FHo
REIC

o . oX NIO

mie kN

HU

V.=9 2 A&

Eole oky W #F AT By ohzt
%3 Ay FH Foplx AAlete wpyl 2B
2 ¢ Za% =Aojrh 2F7Ale A7 &3

£& "z dHsel AYed % FHAH
AtE QI A U ARE A Aletn AT, TEH
oM Folo FET AF S4L ofF BH
5 =evh A k. 53], 7H(pretense) 2] o
7Bt FF A7 |, Bold 74 a4
E 5 ¥ Zol 223 g W& AAA o o
& FA7 2E3h B0l B d& Hed A
= ol I =AY 2.9l Yol Al Fou}
deo) Az vdite RY F= A
(Mellou, 1994; Rubin, 1980). =old& &}
I g2e 233 Jidelng, 23 SHHA
&2 ol g FH Aoz Hotstn A7)
AelHE ol&FHo g Fa3% Eolo HYEo] &
o] AFe} A HAZA A B dyxofo}
gt
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AAEele] 715, Be 2 AHEL AT
7t o] AFEANA FF tHFAHKT T,
FAEold B olyF AFEESE T F
7t2] F8 o]2H AAMEA Piagetet Vygotsky
o] #EE A% z2F JEHIE ok R e
i glo] =9srIz dtx, 53| 2 & T o

BAHL F83] o]FolxA Erh. F olE
b wedlA A Eolst AR A F3 8o
o tish 42 ohE BHEE AT Aok =
1€ F2 7/de dely #H2og EE Plaget

i

iR e K
wo,

O

9] SE2RY A EFez UE:s
Vygotsky el 7Hdoz o|Fsls 7AH3o] FEG
Figa=%

Piagetoll oj&}bd,
o] zote} &tol ghRof A .
agn, FdE Wi e %‘ﬂt‘f}t— 7EE T
27 Haﬂ HA] HEES wEE T AET
obFo] Aol thsf dFd & wol€ TH <
F8tn F13| Brdc Piagete] 4L 1dX3

oh dg Sof, ¥F 9Ae

R AIE T &A5, Eol9t
g Atole] TRAHY FRBAE

7tAE BoFe ez dHYddE = A

(Pellegrini & Boyd, 1993). 184}, Piaget7}
Eolg ojn] EAEte FA Fxo BY, F F3
A gFog AP FAHT AL =olg &
X Mt Gz BEe AT 239 9 7t
SAL zdst Aoz Algc. Nicolopuolou
(1993)7} 2| A3 Eo], Piaget o|&o] bt &
ole} witel o]¥3l HEge 1 F 7te] 1¥E

A =3, 2efd FReMe 2 o Fx A

2 A9 g 71gstA] Z¥

Piaget9} 7i'do] <t e ol2igt o287 of
Hellz EFsta, ARRAY FHgele] TEL
Piagete] EThE AN A Eolo] wEd Jgd
e 7hsde BA e d8seld Fodske
obg 27| A& oE NEE(dE EQ, 9
Ab, B2, 23 Y, R F) Sl FAREtR A
2 U8 AdTEE FYsEA ZHE HF A
aoh ZAE 29} wigol wolsolA & Aot
Piaget(1962)¢ll w2, o}FEE& < 3A|7d
HAha 473} (collective symbolism) 2] T o
Eol7HA, Thdgh dojH, uidoly oxpdgg
& aApgdAo|m(self-directed) A3 =A<l
AdEolE FYTh Plagete] Ao, oA
F el FHozRE AH 2Ar] zNE vt
ZHEE e AFAH, X H EF4dste] A&
¥ gshe Folth ol EFAAEE AZF7|d
HEAHogR & F A= FHH, 4L, 2]
FAY BN 2HoENE 43 zsid B3
dFez Mol g on|drh. Piagetd ol
B \ole ME2 A9 TFolgy] Bue
oju] TqF¥ Ao AFow PFEHULEE ol
7b B FLIA AFE e fA4T, ok
=018 B AMEE AEH AME dFs A=

o3|

[=|o

& ol Pab Frke HelM wolol g
7lej7k meig 4 9lg Folck.

o, 94 g% Piagete] o223 o4HE
2517l YaixE molsh mHE Alole] AT

THe AAYstas Az} "Wed Ho
olth. Vygotsky2] o]&ojjA Zojx= 733l
HAgaAE FAsE Rolrle 23t 18
Fo=
Kl

U

}EM‘

Adaslm, I QoA olFo|A= i
& otbFe WM FoT Age 5“:}
ol7b a7l Al AFE2RE MI3H AAE I
Z3the Piagete] Aol dixFHoz,

#O-\ﬁﬂfﬁ’!m}ﬂi

H
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Vygotsky= fol7b olu] E&Ajgts A&7
AA MEd AHES Y= L1 WEIslY

TS WA J5e wYAFA Bokm Ay

A71A HdH APl BT FrY XAE
ofug ¥uk ohet A F2o| x7F, a1
AR EAY AMEE TRF. 3L I E3
A fdg gl o #58 AREd ¥ 1
T+ 2 UE oo 3F 85 o) d¥Es= A
olth. 4 M WA 7iae YN a4 e Y
AEoloA ot5e FE, WAl £ FAAot
e EHETe] FT BEFEL T M (pre
tense) & £XIA|71A "t

7bge] £xoz obF2 AA AAIY AHEEF
EYdoz ould disf AL F UA =HEZ,
FAEole F4H Atne BENAM Hi F8%
g F3gc}(Vygotsky, 1967). Sutton-
Smith(1967)¢} Bruner(1972)% Vygotsky¢}
slR7bA 2 Eole] 71EA B FEEL o
g} Q17 Alelel b e AAE FH Atn
o] FdellM Foity. TEL o}lFEE 39T Al
2% g%, ofoltjo], T AHHtE UHIEE &
the HollA Eolo FoAd& FEF}. Sutton-
Smith(1967)+ ‘ol (substitution)’ 2] 7id, &
ol Eo] EAU AFEE 2 A7} obd thE o
W o AXY djshs dpAYgHA 4 A
& LEAUTE Ao 25yt O& S3Eold
A dojubs 4AE ¥Ho] obgEe] AA &%
Aol FAREE a7E Zethn AZ4E ofFES
olul BYH ofojrjoi A WU 2AEE M
31 AokE PHeoz FYSHEA 2E 2ale
ofojt]o] & Hx&hi, FH A FEHE Y
Alzith, &%, Bruner(1972)= #z¢%F 7l&d
A g g8l FuEve W 2EE
F1 A4AEele 715E AW Tof @2
B, ol EL EoldlA AFE dig de glo]

a8 Y3 FE 710l BA N2E 4F
2¥E 32340 A40 45 Eol =7 AHgel
Hgg GPAAM UFd o 239 ¥Fo=
ZHAY 4 UEF Ve HolM Eol BF
F54E e wAshch '
gt Feldoln A An 5
e ugAY A sz dYL vxE Aol

g, aze Be ;gAEel e A olae )
£4 2% 715¢ Ad + Ak 493 WY
4 5de a7

J EA HEE 7HHE F dg Reln, mepA
FolE olEEe Al AFsln R 9
€ BEE 4 dA "ot

HA 2, Vygotsky] H&& WL B& AFF
& oA (d, Dansky, 1980), A -s{F(d,
Sylva, 1977), o] HF5(o, McCune-
Nicolich, 1981)3 2 E43% Adxyd 3z
Eo] Atole] BHEA L Ao BN FolY ofF
& FAristen AlEsdch ey, i) d
FAEL ©rzte] AAEe] FAN A 7R
Ay JisE Alolel XA JABAE T3}
= ez A deslE d7 Aoz B
3 zih gy, AFAEE mo| FoxtEe o
42 Ad BAdA dolves 2dlE Eol &
Aol i Y ol E AFsr] Broks AY
e AEd AEg Aoz, olFEY 2
wHQl Folol i £ olsig AT}Ho=
BEAA F2 X
Vygotsky #Hilo] Zzgi%el, Absld MiA <
e FF FAE Folw Tatyolt. el
22 A}2)3 (X4 interpsychological) A8
oA olsfElojof Fhew], T e AT EE
279 AxEgo F4HA AA AFHE A
o] ol 2% Fu 8o ou|et JEFL &

rlo rlo

e of
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Aste A ARREE AA ke Exgc)
(Nicolopuolou, 1993). w2}A], Vygotsky?} 7}
Hdate Eolo] Aty o|Ex oW 54T A
28 58 FZHeln FAPAHA Fdv} ohY
. 23, 2F FA 7lTel dis Eole A
= E3tn HAY Aeg ") weoles
et vlwe fxAE FRrle F71F A
A BYE AT P& AFE Rolv, 27 4
dAs717AxE od8 si7b 28" $£E ATh
Piaget ol&o|A Ab3|EslE zakgde] Ay
Vygotsky®l d3eio]l w3d + & Aelg
FAAE, AF7A 2 AFM e wol 43E
ety SAANLE ZEHE ABE3Y a4Fo
A Aoz Rz A Eeich

Aol AAE AFHEAE BFSL, $2ls
Piageto}l Vygotskye] o]& 3l I J&FE we
B ATEES B AAEold BE Tz
7HAEE st vk AYEels ool 2
A 2 EE AAL & AMERTE Yo g RE
PFol Yo = AAE 4 Holld e A
ojth, 1 qhof| A obe-d 19| HAPYEL AL W
Aoz Azt ArsE AgEo|rt s
= A7ldle dFd HHEsA Al g5e %
23, thE 9% EojaEdAd g5Hes vy
T AZIFAEA BAEREY AlEEH 24
Wyl dojdot A EolE E3 olFcl
o] Felg, &%, 121 ttE FAMAEA A
< FE3s ®7] 89 FHyolrix st}
AR #wo] el WAE 3R
T ouiyt Moz F8 - FHE AAY
AlAgt dFgdoz dojd £ Ade 72 xuigy
I #Folvh. goz9 Eo| A 2 AF
2 FA4 3] AuiEed 54 9 A=A, HA
3, Je]1 AREetE abedzte] Adaatgdl ik
ols & uieo= sof & i"]f)r. 53], &ol9

W
_'H_

2

(AR
£ o> oorr
L

FEER A I, ou] Fo] atEEE AR}
3 7k Ao RM, Fo|  dFdA
Vygotsky o]2¢] X4 rlgAdel &ds g7g
Havt 2l

FHAECI7E A H o2 TR ou(EE
4ol Edolgtd, vlEle dFate ofF
o] ZoldlA 189 AE diash ARAH Yo
oz Yzpsli =73 olopr|Ely, oJRA #Hals}
SAE v& AYUs] ARk @) TR Eo
M (seript) 2] ARA, P 7]z h3 g+
o] g AL oln Hd Mol Goncii(1987)f 2
st Al71" AolA|wt, 2F7tA 9] AgH AFs
obF-Eo] Eold 7tHes= x4 gl FHAY A
of tha] &3 dus|Fx Bk AAEold
ek GFHQ §4E Fo| el Fab Bk o}
g otz EY 28 Zgl dig ols Yz #
MAE FEE AFE oIk (Goncii, 1987).

QYo g9 HEAEEL Piaget®} Vygotsky, I
g1 2 olefe] oj&7lETt H4E dddE g
7 BAe JAE oS B1E) FHFgoarM, ‘B
ME HEFodohs AEF3 B Aoz
(Nicolopuolou, 1993) ¢]2Z A& A
FrHor o vz 5 ¢ 2
EdiE dAEold #F o 1¥dE dFES
W Aoz 7).
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