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SAEe HAYHe] Fwo] AAHIL Y
& N BB £3E AAA € A
< age TF #E& AANGT %A 2 &
A HReA 2 $AE H9An A8 AANL
golu} #dude FE A 4= 39, FAE
< ‘a8 a8 Hdel ds 2EE sxAa I

"ge T8 AMESIREE H Utk AAE B
o] Zdd dis] A8 AL dxEr] AAAE o
gglME B8 g 7MEA FHA (Lampert,
1990, p.40)

ne i g

a2 AEALS] A 3EPn FAPE0] adY #
AE NAsterl & dotof 3 F344 ARES A
Hroled FHE F1 IS F49 UHHA Azt
< HlE HXE AN FEAA ERN EAE
EEE ot o] e FHE 0@ FoA A
o Aol #A4E Far] A FAHY AL ¢
T aRE F4Y & e Yol ok (Thompson,
1984, pp. 117-118)

g 5 s dt Lohd e ZE-oe
gFo Yojuhn YeAE 28 HlFn AT
@ $RIAAAE TAS $4, T H4F Ao]
o Anae fHE §¢ 4+ Ytk 1YY e
gaYNAE 2gha Fool T AW 2ae
4 QA o T 28E F O sbhe] gy,
B EUES RolHE WA & ATk A WA
e dge A% 484 FFE YoE Re
450 wAY FHYCEZH 223} We B
A &84 w4 FaAse A& duse ez
4G Folh ¢H, e TAE 3 BEL
e Ae A o ANE FHE B3
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# A 4 (Oregon State Univ.)

AAME A

249
e FTEH FEuyoA e up-gge 3ol
wAte 8 9 489 ag-sged g TS
(beliefs)) A BjEHtn FcHEmest, 1989, 198%h;
Lerman, 1983; Stiner, 1987; Thompson, 1984,
1992). YA (Nickson, 1992)2 $8txAldjr Yojr}
aALe} shzEe] Az ALl AL fge] diF
ZAle] 2gel Feddzn Ao oul2E(Emest,
1989a)% 489 2 g 2AY Fgo] F89
ae-gtg By AAe 717 @da ok €4
(Thompson, 1992, p. 119)& “v]& WA}e] [48+& o]
A A=E AA7te] dF] F4H FEALele] &
Ag 493 dage 9 FAR 498 = o
Ak, WAS] B4 PHAY Aol RAE Ad F
o A As Aolz B FEo] 49 sEEd”
o AARY wepA, 8 L 8o Fg-Sherd
g mAte WEE nEse RS FHuAAA
Yot wF-EF @A4E ol de=d 4Holg
a2 Bo aEz o F9 EHLE 9g Jg 48
g NYE AT 72 FYoz FuuAY
o] AT LE&H 89 uF-ggd o THE
% AF P& HHnuzt g o] FojA AE
e ‘eituAle] AL S Fitute] £8td] g
D& 8o way-ggd dFd WS onlEd,
“FEHIAHE folt FHEUIAE tEXE EE B
ALE Yulstn 53 2% FSdE oy =
35 FANE 8% 7123 99 RAE AR
7] $18)A Abg-"rt
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@ 5% @E-s4e A By

4 g AYE o|FY sie wiAde o
2 7}A 9ol AW, 1 FAME A BH
ol M g=8te] EA(the nature of mathematics: NOM)
of tig QEFe THUFTY, FAFAH BHAA
o 8o wg-8g, a8 Fgudd EAde &
Sloff g A7t AP AQA 98 sa ddn
Ate]®(Simon, 1994)& F3R}. o8¢ F3& NCTM
9 % B3 (Natioanl Council of Teachers of
Mathematics [NCTM], 1989, 1991)o)= 2 wigso]
At} o] F BIAMZL AN e FHRde 2F
& FAYEC] A ARe drdlmn, 583 ool
ol 23t ZEA AL 3o, ol olelr]y
£ S 5 S st Aotk aex o] mAA
£ YEL A A 2N F8E FxEa, 58
Aolgke FETFAY FALEY A FxE &
g grain, 33 4 Fge) i 2 o
e B34S AAse 78S AAde 8% 3
FHoZ Fodt o2 S RgS uAls
27y =8k =) Aejut ubhgel i eldAde] 5ot
£ A% 7|Eo] He dA9 Egnes 93 HE B
& A%tz e} 53, Professional Standards for
Teaching MathematicsONCTM, 1991, p. 3elAE o]
A NYL FadoA 43 5 de GA 7
o 8 ae-thee] AE WIS FAHoE Y31
At

1) sstadeld A ABEY e o] of
U [558 adEsrt EAste] 734 334
249 mAo] Hojo} gt

@) 783 AL 23 nAtY A I 2AH
€ Aol oiid o] Fge AL FHHY =Y
A o3 AAs|olof gt

Q) 7% F5& B 7Y A9 M R

T8 FE 2HE Folof ¥t

@) J1IAReZ S ded 23& £ %9 uF
~Sgol A Roju EAHZAS 3%, adan L9
23& § Ty-gego] Hojof @t

(6) Fetold APA e Mdd ARz F4HE A
HAZE AZoM Yot ojge 343 AvA, F

+

&% ololtiol, 434 4§& FAHE ¢oh,

ol AY Wid w=d, £33 ¢ Fi -
Shgol tig EAbe WSS EA JY A A F
8% 9% @Ist gus mie wse AUz
iR Aot AT, o]F FLY A I9BY +%
WAL d5o] gHozE Y] E FefEo] HU|E
Yoh(Prawat, 19922). &, £33 AR dxje] 234
€ ¥ AAY & aFEe aPFeEA Pe
o) 754 olE Fzste NYE T IAE

of 37| WEoltt. webA, tuwAte] Wi-g o33t

£ e FEhA doluhn Yt YR 2w
o Ag A7) 9E BRI,
CEDEBERY:

RAZE 7R3 g9 ol FRAL ojv] 200d A
o @2E v} (Fenstermacher, 1979)o 2isiA F4s
o] sttt 2% wAY] UE&E ‘W& 7oA FLsAl
71 Fa% 74 Jgdrelegtn ti(Pajares, 1992, p.
329914 Q1 E). F17HKagan, 1992)% ALY W-&of
e A7 “Ze-gg oJAE AT iH7o)En A
A& Sltkp. &). IAT L& AqulEe AL
e FAE Aol x =49 diido] Ho gt o
EE9, AA(Sigel, 1985) V&& tg3 o] A9
7 A= g

AEold dFY AHomA siQe] Mg &
< Y Aol AAsta e Hold--2gol
@ AAA A (A AAH] T TEL DS
< TRl g A4 ojgAgE S FEHE
ALz FAY 4% YL YRE A devh 4
A, 22old 4 £ UL FAN EAY F=
AL W& FE YA AR AFHE Aot
(pp. 348-349)

AjAe] o] AHeolo] o, WL AF] Aoz
2433 A B4L VAN 187 i) oW
1&9 5S A% FAY B8 S AAELT Sl

&) A (Peterman, 1993)& T&old AP 28 A
Q9] AAAH FAolgtm HAk Tz YL Yol
JAggn J&A3e Adolyt 27lvtel ofs) FAH<]
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An FEHARAA /RS GHE o]Ee Atn FH
gt o 9ed A A 7Y MRS AAEGE
d, A HA 7HAEe gE AAFH FR9 Fo] F AL
o) A gl 27)vte] FA wpzsiA =2 9
# “H(semantic network)®] JelE drte AHolth F
1 713e 32U 99 dAE 2ed Diol EA
g $ glthe Aotk JEEY, FuhEEte] FHAA
t e ZAHE gFcolgtn doBM: FEuY
oA FAES A P& 53g dnEEFY ¢V
Hgoz 72 He mAtY ZALE TEth 1d
I viRe A AA g did ML o LS F
A E “4 HE&"(core beliefs)o] EAdt=d ] &
A gL d3E ARIgEe Aotk 2§ AAe A
A 7AgolA AAG AAE T FYE A
A WEE 1 FHo2HA o] & FAT 1
A o] #A W&e vHrE e & A 2y AA
AAE wpre A 2] dEd o] q4Y &L FA
g WEAFI717L o ¥ A "ok

w2} A(Pajares, 19920 ZAMY] w&o] g AF
o] 7128 9% 2 M JHAE AN A HA
H4e ANQAE L&Y st W] dig Aol &
ANe] WEe fretd e FASHE, o] TF AA
(belief system)x A AzHE o Adze £3
A FAd &) gad og€A YAE sidy =
& AAE Adeld 2o g EEo] APdx
E7sln gz REdd. o Wg AA:s A}
2 PgdE Aol wigg Fi glSdxz EFEn
obfe] Yty or elFdt ot WS strita A}
AL oAE YR Hfen @k ofd o A4
E 2E AAs ARl AgFE vzt ol
499 A4 Age W= 27 sl AYEA H
= & A1 B o ‘@2 Wdle oA
7Fs3ita @k F WA e BE AAY 7%l
g Relk g AL 24l WG AA] wet A
A& AYdtn olgt). AT L A A%
o Zg gL FI] d ), Age] A dig F
8 ol3E ZxE Vx ok 1 olfE g
% o) A (affective), %714 (evaluative), 43} (episodic)
EAE 7HA7] wEe 7Y Aln AAZ(R e, Al
A7), #4387, dAWDE BAD T,
TEe Qe 98 5, uF 4, a28a e

Z2 g o= 5y 9 o A UA MY
& Ag Aojo) #AAA diF Aotk AAL FAl
og 71x9 25& 7HAA ot dE89, A9L

‘q} h=]

FA oid 2E F FAlO A8 A Y 2EE 4K
g} olF W AZ o’ dAE A= wt
a2 94 97 239 A A4 AL FHLO
2 g 2o %A FAH YeAE FvyE
g Alole] BEYUXNE APE F US Aod d4EE
d, oW A AERE FIMEe aSeld FoA
3 AP 1 FFHE Fojol @n FUME F
89 Ae-gAle eI g FRde BYA
£ BolE ZA$E go) BA doh o|FA AL A}e]
o] Edxjol oM Yehte PEolut TE o|3}s]
aME Foudz & JiQ1e 2F AAY 24
a Fze AY WS FrEol ok vhATY o] W
A AR el s Fo) @ Fojrh. g
7AQe AL AL o9A dAFHolomt &7 |
& WA FA Fxol7] Wi 237 FE 93
Mut a3 A7} Jbssith e Y YA g3E
58 Qe Age] dig A&E, JUA APHdL 1
59 A=A (GALEA, WHE dr]e] @ A &
o|g A3dle ALY AFL u-dFde] e
A MEAA opdW 9l AF e AT 9=
A dEop @), o ol dgo dud 9
E, o] AZEA Alelel dXAE vlEoR @ FEd
o8 & /Y 4g AAe gFHooF ok I,
B 2E Leg AAuEe AL A7AY F3d
el 22 PaA grin AN " x(attitudes), 7HA
(values), ¥S(udgements), Z3|(opinions), A&
{perceptions), 3 3(dispositions), ¥AlH o] E(implicit
theories), 7214 o] &(personal theories), W& A3}
A(internal mental processes), ¥% (perspectives) %
o] & 9nz FAgM AIEHIL Yok AHYrt

IV. #8hAte] Bgo] Bt A7

ol Fd A, o8 ATEL FEuALY
wgo] A wAdMe] Re-8ire] Yelo] & 4T
& vAgdy B3y P9 (Cooney, 1985; Cooney,



Shealy, & Arvold, 1998; Prawat, 1992b; Raymond,
1997, Stein, Baxter, & Leinhardt, 1988, Thompson,
1984). diF-£9 dFEL sgarte] Uey 189
WFBY Alolo] AT/ 2AHE RFo| ot }A
w31 (Cooney, 1985)¢} #|o}H=(Raymond, 1997)}
g AFeAE o] F Aloldie Aol FFside
42¢ Bagd. v Aot ditaely 5uAte]
YT AT #Y Aol BAA AF A7E 7T
FU 359 29 TR LI diE AN
B o] 2¢ FHuA} AUz YD EANZ of
g Lol AA 3d FHAAE dehtA] g
gk 3 olfre A9 tUgT 9] e wE &
ANd 8F9 A=E U8 79 71es FHpA
37 dEolgtn FY Iee YEURE $48 dok
AARZ o] 29 U= Zo] AZg EAHH ]
o FIAE o] FEIYo] e FAES S
o} ZFo] A71A FAHE 24y E e AFHY
FAFAH nFPE AR 2Ea o] A B
AFE urgs & 5 UL {2 olE FAE
WA E7ide] BEAM A9 uFye 7HAE <
Agted Angy] gEolztn JEFAA Bt

Fol ¥ =(Raymond, 1997) JA 2581 @At 2
23 24 FPAY] BYAE iy o dAle §
gale 9 F4& UFE Al 8L v3 7t
A glol o1F stsetn EWsy AT AAan
k. 2en % wIdME 583 AMdF ARE
d7)sot &tn F5F oA FH xYold A&
F g o od L g o A 4
o] F7Ifrdel o wAbe] 4¥E FzPn, FAE
AA & 72l " ZANE 53 FAES
AMgSfof fitta ot SHATE |EE o] WA %
AF-tg BFL AFAHA 2A FEAHAG. FA
EL A7) AE AFHAM 243] doF 1 FYA
W ZAelA AFE ok Aok o] WAL Y
A AHE gFA FAEel mIAMd e 8
EAE =83 E5F Aot o¥ A YSH =
-8 8F Abole EAA4 g o] dAe S
Az 5 AY 4H d@ A%, 281 FPES
B Fol 2 ddoiitta Ak = AFHA Hol
PA 5&Holy ARE Wl &7EA ¥ I ¥
4& fsiMEe B Fdsida o

Aol diF ol Adutd FFIAE Bl
FeaAte] dgo] g A7 o 2 oA &
BuAtEo] AANETY SEG WYPoE 38 Ax
e dig oY & HE + de ARE AT
3 & Aojgtn At weld, e use YL
A3Foz gAsty] A#AE o] FEo U o B
< A7 =971 Qlojok & Heolth dellAq AA G
FEase] MY LGP Fetarte] Ugo Al
gl A2 Y =U%tR SN 245Hod
FE gE Ao

dH, g2 dT7ELS o3 P 45he BA
(the nature of mathematics: NOM)ell tf& mAl B
9] $3& #7899t (Bush, Lamb, & Alsina, 1990;
Emest, 1989a, 1989b; Mura, 1993, 1995). s 2](Perry,
1970)8] A7 =94 @ 29 (&S, dualism,
multiplism, relativism, commitment in relativism)3
oyl ~E(Emest, 1989b)e] ®do] o] |9 g
AL A% N9y E2A ol&HoA §itt dEE
A, B¢l 79 FH(Bush et al, 1990)s F5 48
WA A Z2OYPd FES A e uAE dFH
o oL o] Al B AL Ad ot fd UL
& Hg9 4quA 28 24 A8sY EFsA
w9 497 wd ZdE AyPste 8o A2 o
HI2EE #%aAe) 2EE o] 93 (dualistic), THIH
(multiplistic), 22} Ath H(relativistic) Al 7H12 F
#3819t (Neyland, 1995a). A, o]43d 2L&& 7
I JE sare 2E RE F AR, 39 =g
2 #Bdde g 93t o] UEE M B F
8§ AM, 13, EYYE AAe de AgE dEe
}rog T APl Atk FelHd g &
A% glo] A¥stn BAsY oln fA4d TEF 7t
Adxn AZEn, aga 48& dde AL o
4l AAE =2 Aon 7FEdtk &4, o
23 1&& /A3 e FaAe o8 A AF
o] A& F= AU o FHY Y =Y 47 A%t A
< F Jue AHE QA3 ol¥A T FHol
U e Eo] Bt Fske FFel ok
a2z o|¥A dgd Aol Y FoA od =
A AL 9 A& NAH M3 dEelzn A
th. 83 Aes} o] Hed =3 Wl BF
43P AL ohr] wEe F84 FL AU F



Foe U olsa) Askel: FoaAY 28 23

< e AS Aol stesida AGg. §x
g o] A WgS MR aAbe ol¥A dud A
Holut &y FolAM EFTE RS MYsty] Y3 JFE
o] ¥F3it}h AA, A 2 M A o
439 253 AR R 83 E4dE de g
oyt el EA bt AHE A4 g
I o]d tg Fgolut Y Frt 1EL FEF
Alagol}t vt o] wErn Aeth E 8
2 Aol dA Atz Qe F8F Azdgoly
Eoll uje} ZAFHAAcdtn Yzt

g, e AYH 294 dg Rddge gy o
Y2~ E(Emest, 1980b)¥= =& NOMo| g At 2
& A 2 AAStE At A, EAsE B4
(the problem- solving view). o] XL 8 13
=52 42 A FYsde] Az e Azt F=x9
4] gEojn EAHAY] EFoz BFHch a9
A 8 g7 ¢he FTee A4S T A4e
£33 7idn g $8e O AnEse] A F£4
I Reg gz 3] fEo AP AEEo| oY
B AZgc £4, ZEE4 BH(the Platonist
view). °] 3L [T HFHo|7| Bl HFHo]

T8 =@ oA Tz AYEe] 45 94
Hol XY 4AdT Bgd 25 BHY AA=Rn
2o 2dA $82 Qe g8 Axss) Boe
AselAE e AEEoln wdAezn Qg
AR, =72 FA(the instrumentalist view). ©] ¥-A
< FEo|7 old EF AAY & M &4
FE Aol Hao] we AHBde =T d3Ee
A, A, 715ES Bot & 4% spdolgtn E
oA e FEglE AM, 73, J15EY ded
Elolgta g}

olgi¥ oul2ES A J1A] f3e WL Fim
Aol o] mp-sirel Ag A= E50 F8 4
AT At & 8 2e-g59 A 3 B
e AL =73 3HQd ZA e FQEANA SR
2l A A, 4, 715 & 2 248 B
Hol wet 2 Q3] A & UEE 2 Eed 25
g9 2¥e FA gk 2 98 @Ad sgsie
AL ETHEL FHolth o] #HE MW mAle TR
oAl 88 =9 $9& AxFozzd F3HE
e APHE AojFexn x4 dok agx

&3 gFdAMe o8 £ YWEES A2 da#A9
7H2XEL 3 Eeds d4d94e ZzsA Ed
spAete g 8 ue-tge AL M ol BE
o]y o7 gAlEd| 2std FFUARA spA ok 7}
F g @Al st EAlsA @l o
R & M FEaAe 58] WiEdE £84 3
Ao o ZzPE FiA AEA Hy 87 713
2oe 483 AFE Azt 1z gASAA
guigle 83 %S AFslEn AlEE, 33
A& vz s U4 HYol oI EAE
g4t} o] mAl: FAE 228 FAHES 9%
ALE FEE oFn oldd AFE AL +8F
FTEEE ' F7eA "k Yol AmE u}
9 Zo], &AL LEE oFE AL AN
o= Atel SAlAtele) £8F Feaga oA
@ %9 8 2 Fgud 845 98¢ ol&E
d gsFolgta ok A At W
g3 478 8 de A8 £33 Wy disiA F o
AEE 12 E Hofd Folth AA o= F&uAly
Foo 3 WEE ZAL A7 F(Mura, 1993,
19%)e) 95t ABAE ALESNE kel o9l
o] g Weg dFsirivl Bubssidan 43
o a2& ZARE] HEldd AYx gle FEe dig
oju| A& shtatn, doAol 9T F oyHolx @
71 WEel FEAY o] tiaiA Al 2SS 2
AgA 7188 # Qde 2AS Aok "M, Fetbg
ZA& n7d £ o, EXY 7Fx3d dHFRY
t ¥4¢ "uA 7404 dstg 59 1g9 A7t
s st A At 9714 @71A Az
Bolol & ExE #Hd mAlY TS £F ARZHE
A& oJdl¥ # g=uve Aotk & Aoyl ofd
A 15& dFsted ASgvEin JEE s
Artske EAelth. 3l AFddME Qe RE
PES Tl ARl ot oprlEn =7 2Azke o
3 A%e WAt F38cHSpindler, 1982).
JEEY, ofd ofo|7} sadA = PFL HdA
A7 = EolHAA e #8%3:s d3 2&
71 doe e AFsn Aok 43H 43 FLE
€ FAse HAWME EFo|(Blumer, 1969)%E 1
gAe 2E YA Edold Al T WY FF
X ob7lE= Fo| ofugl, FolF FEE o))



7] 98A ArREae] Axagd oA 4" A3
2 ouje A ofZjgtn FAstm Qi Az
P7t A3 A g Hojg ofnje] A ofr|H}
e F39 42 dE “Ex99 ngToge o}F &
oA & 4 Qlch 3T o= A8y, B2 &¥
& Aokl A5 & okt Ak &7 Fol
B FdHE el BelAE FoR AAE do] od
F Utk opol2aYE HOowA thrhe & Af:e
S 7MEA ArldA oS ST §2 gElE 4
e 4& vhA de FAEE dFXe FujaAEn
AU A = FHE o Aole (AL e
g A&7 E st Ad & 7M9A A o Axs
AE ol FnE 71x7] AR wpAUE ool
AYE F1 gl e FIUE 9§ BA #He
g ofdaA U 98 ITER 98 £4% 7
A oA fAF) o] ojoprle A FL AL £E
gl A& o}F Avjdn FUgle 85z on|g
AEA FAg Rojtt F B2 FHold 4FF 9]
AzAED & ¢ Ik ZEHLZ DA oAl A
g #3t AFSH 4AH 25 FEE wEH,
guAle] 98-& AFe7] YA T ¥4 P
dTFsolol gt el o] ¥} PFL @A FF
DA o]RoR = ug-Bg TR ohet ¥
At gad, stae] F ogd 4RI FholA dof
U #EaAle T3 gFe] 2 £40] tide] He
of 4SS BAE 4 gl AU Holyg +3
g & Qlokn 2

FEuE BoplA o]FojA 1 Ue wALY Tl
g3 A7 AFAE 5] 2Fe dEo JlojA
A3, £314 298 133 fue Holth v
2 ¥ = (Bauersfeld, 1992)& &<golst A 4oy} 749
aed dgo)7] e AlgFor F3Fog v
AE &3 FTH Fog T €39 3 HAHo|
g 23t g FAET JFAdU: g5 F
Aoz WAl 8l 38 PP Hu 2
A& A&H oz FASA ddhn Yok A TIHA,
I BIt27)9 A3 A FAAF vgg FaM F
go] ue-ghgold HEAH AFHE M J4E
A2 el Hgolup Aol ohzt AMF, #3517 &
59 #F9 g FF E3e Agolgin Btk
olge 2ul, FAFIY AFEH FAUE AR}

e

atd

FHRUE FAELS F5he] B5-Fgro|d 817 9n|
o Az AHF FEs AE-y 7y
(sociomathematical norms)?] #g #HAoleln B
ATHCobb, Yackel, & Wood, 1995; Lampert, 1990;
Lo, Wheatley, & Smith, 19%4; Lo & Wheatley, 1994;
Yackel & Cobb, 1996; Yackel, Cobb, & Wood, 1991).
BA(Vogit, 1995)2 A3 33} AL3-533 73
< 83 ¥59 A& FAAse 7IFolEn FFsn
Ak el ot AE-8H FL StAEo| 48
HAA AA} e g4F 2L uiste Re] of
Y}, o] #Hg Aoz 84 §F9 & FY
A7lEed 2 E3e] ok gtk ojd +33 @
9 AL FINIIEE =8 opAn F(Yackel &
Cobb, 1996)9] A-ToljA ZFolE 4= Qith o] %
o - BAE FiA AaFdA4 #3174 8%
o] A& BEA77] A8 Ad Y50 AA F 2
AEE A} dEEY, “BelA Al EAS
2 F34& disof stz & #L Wz RS 9
aaflof g} ‘A7 2& A9 Fyd wr=Al A
2 Ffor gk “EA49 gl sl dg o
ze A3} goig 82 Aol welot v @Al
Hxo] #$HoMe gEd” Fo] 2 HHECIH.
spo] e FiH 84 onY Yuygds 7
Z3E ATFELS dFEE vAF @A o A
gHgatele] 3 ARG FAoAN AAHo £d
e TE ou)e] wHE I dF 2HoE A3 9
o} o] AFEANA A olEE P e WA
859 FAAon A ot HAT o]F o
Tl BE o] FHEL &34 F89 ag-shgy
BFo25E UYgyr] BHoe, &3F U9 IF4E
Atol9] 483 |FoTNE YeE 7HS ZAL
A A7) B9 F3ud iz MdAsHA €
o o] #HAelA ofd JlEd wet wAL o S
AdsteR7t F88 EAZ A7)k oAl TEA,
o] FHe Mg H3 wALY] yiFEd didt AT gle]
T 4 soudd EAste olad FEy olHdE
AL A& Fuel oke Aol wEkA, 7 A9
& A% arly ogjd JlEe) g A7 AF
Aol uz FguAle] "Lgoldta At 83
el AlE-48E R dig d7Eel AUE
e olgj g FEtuAle uig W& mEfshA st



Soto) BE-44E e dsel: FRWA W 2%

o AHolth

40%0°] d& S0 & 24 U1 FHA &
Ao AxE deof st $g et 28 oA
B AL $el A A HF upeh o] PAIA B
o Feud e gYPo|d 7Hed AdnE 17
A gk FEIAENA YT B ATH =¥H&
8781 Qi A 44 =2 & Ao 2%
$2 et dAed ge ud e d¥e o"
wgo gz zgsjojol A7 ulZ HolA EUAL A
B9 84 ALY 59 A& dAse 2l
He A ma2d urle £8 9 589 A4-
g 25 Fdol Ag Aolstn AP olEd
7H4& YW E(Lampert, 1990)2] A7 w& &l
Mgt AREE vF9] 58hd FEuide gad o
A FHE& HIEA(Lakatos, 1995, 1998)¢} Z&of
(Polya, 1954, 1981)¢] =3 A%l wigbE T AA
Ak FAFI AHEY #3d vige £ 47
St @i, o] dFdME TALY 43 Hd diF
Wgo] 5% WAk HE2S TEoke TS
dx 834 854 Fode Re FAE Qe &
3 9 ez vty FAE FEA AdelA g
3}z ke Aaxa 44 o st Zolga ok
HrE2E FHuAAAM ZAE Y] dFdn
93 F5& ¥ 7 Uk “BV"E REFE 9T
of @tta Fow], thE AlFe] oy yhitg 4
g & Qe “HAE"E 723t (Lakatos, 1995, p.
30). ZEoke “A1H £717 (A9 WGE $AY w0}
=9 AA), “AH AFYH (Y DEE uhEwg
FET )Rt A& W 3RS vE £ Qe FY), 2
i “@YE A" (g olfrglel AAY LEHE
uHez] gelop = AAH)E FEE e AFLR
A AAKE “=YA" (moral qualities)olztn =3
o (Polya, 1954, p. 8). ¥HES o] A7 25w
58hd S ElA Aaxad] £33 5& T &
&3 e olv] SE A T2 = o
AA=E o] ol o TAHYEY 3 FBH &
oo o3 AFEdE EAIFYS JEFYH 8
FE Aol ogxHdrh a2z o9 A o)HF
T8 5ol Foste FAARZR ZAFojotd A
& 2P o] A7t FE AXELE ZAL 8
R 9 ae-ggd diF od L&E Afdtert

of e mA A K 2 W) A% 4% 8
$o| mgel gEoe Holth of A7ERH BAe
o TH FHRg ENA(87), Ae, AF $7), A4 3
Ag, 49E Aol w2 28] et Fad Py
o2 A%H71E viehs deld, $7 U $8aA
of Qe Y 44T 2 Eel UE ATE WA
o|$oix2 kg,

V.2 &

AFNA o] BolAE FHTANA o) FolNn 9
£ B4t 8B5S ol A o FY FoA
E FHTAVH A48T QE 48 2 S8 @350
Fol di@ ool datel AMngT A9 EelolA
ANE FHEAe Do e A7 B A
2® g3 2,

A, Soane e me-tig BBl U
240 UhF Q77 olFo) Aok ¥ Rolth 2L o]
g Alole) Y@Aol EATY 29] @ YA B
otsfolel @it SHAAAZ, olF Alole] Y@Ael ¥
Zsiod 0] g AAE A8 seHojor o

£A, $RIA} 248 B8l YT BHo| o)F
oAk & Rolth. 4emAe WL A7 S
Ae @3 WA B5E Q7sHeloF gt 2 o
U3} BFE VA 3% DAL o) FolNE @4
¢ BFUW of P WA, Fau, dus 5 oY
@ %3 FaolH dohke Fotarel w3t Pgol
2 #40) tgo] Hojof WEE BT & Yt A7
gu dolHE 4T 4 ATk

AR, 28 BEe Seadnig ESE 5
¢ 24 PEY A7 PA o)FoiAc Wk o
24 FHel AFolE D5 YE Fo Yolue
aAS Y EF 44T Aold) gARBe] AUE
Ega. .
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Be Ag 2ulae HBAE sk of LadA
S4B WA % BE-oE BFO A ol
o2H BNZRE BEs A4VE AYLE Fo| of
Ug, A A Sstaste] gE 2eE @A ue
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o] dig #F @Al A+E B AYE FHUA
2 o)Eo] Uy FAF LS /HEE st
s ol wehd, duIAEY] LEE WA
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To Make Sense the Teaching and Learning of Mathematics:
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This paper is trying to answer the following two questions: “How does it likely to happen that
the same content of mathematics is quite differently taught by classroom teachers?" and "What
would cause these differences in the teaching and learning of mathemaitcs?” According to scholars,
teachers' beliefs about mathematics and the teaching and learning of mathematics should be first
considered when the educational phenomena taking place in classroom are analyzed and interpreted.
In this paper, through discussing the directions of reform movements of mathematics education, the
definitions and characteristics of teachers' beliefs, and reviewing the previous research on teachers'
beliefs, suggestions for the research on mathematics teachers' beliefs are presented.



