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There were a lot of challenges to reform mathematics education. These challenges may include
reforms of teaching and learning methods, development of mathematics curriculum and textbooks,
innovative resources for teaching mathematics. Although there is considerable consensus that
meeting these challenges will require that mathematics teachers have deep insights about
mathematics, about students as learners of mathematics, and about teaching method, the teachers
themselves may have little knowledge of them. The most of the professional development
includes elective participation in reeducation course, workshop, and special lectures which
designed to transmit a specific set of ideas, techniques, or materials to teachers. But such
approaches treat mathematics teaching as routine and technical, and also provide limited
opportunities for meaningful interactions within the teaching community. So, this paper suggests
that what is needed to develop professional teachers of mathematics is community where teachers
work with colleagues rather than working alone.
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