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ABSTRACT

Reading fluency is an important variable in reading comprehension. However, a limited number of studies on reading

fluency are available in Korea. The purpose of this study is to review the articles about reading fluency during last 10 years
and to present a direction for future research. Forty research papers from the Journal of Learning Disabilities and Language
Speech and Hearing Services in Schools were selected from 2002 to 2012. These papers were analyzed in terms of their
subjects and research methods. About 64% of the articles focused on typically developing children and children with dyslexia.
About 67% of the research consisted of descriptive studies. Based on these results, suggestions were made for future research

on reading fluency.
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