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Objective: This study aimed to identify profiles based on early childhood and elementary school
teachers’ goal orientations and to examine differences in teacher efficacy, psychological wellbeing,
and job satisfaction among these profile groups.

Methods: Data were collected through a teacher questionnaire. The teacher goal-orientation scale
consisted of six sub-dimensions: growth, leisure, wealth, relationship, promotion, and social
contribution. Data were analyzed using latent profile analyses.

Results: Latent profile analyses revealed three distinct profile groups: one group characterized by
higher scores across all six dimensions (balanced-goal-orientation group); another characterized by
lower scores on all six dimensions, with a relatively higher score on the relationship dimension
(relationship-goal-oriented group); another one characterized by lower scores on all dimensions
except the leisure goal (leisure-goal-oriented group). MANOVA showed that the balanced-
goalorientation group was significantly higher in total years of teaching, educational attainment, and
age, compared to the leisure-goal-oriented group. In regression analyses, when controlling for
educational attainment, teacher types (kindergarten vs. elementary school) did not significantly
predict each of the dummy-coded profile groups (0 = no, 1 = yes). When taking into account teachers’
age and educational attainment, belonging to the balanced-goal-orientation group was consistently
associated with higher levels of teacher efficacy, job satisfaction, and psychological well-being,
whereas the opposite pattern was observed in leisure-goal-oriented group.

Conclusion: These findings imply that it is crucial to help pre- and in-service kindergarten and
elementary school teachers foster a balance between different types of goals, which would ultimately
strengthen and stabilize the supply of a teaching force and the provision of a better education.
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Table 1
Socio-Demographic Information of the Study Participants
Variable Pre-primary teachers Primary school teachers Total
Sex
Male 3 (1.02%) 42 (14.53%) 45 (7.71%)
Female 292 (98.98%) 247 (85.47%) 539 (92.29%)
Age (years) 30.46 (5.60) 36.44 (10.90) 33.37 (9.09)
Teaching experience (months) 87.20 (41.00) 115.53(116.01) 101.02 (87.25)
Educational attainment
Two- or three-year college 154 (52.92%) 3 (1.05%) 157 (27.26%)
Four-year college 109 (37.46%) 190 (66.67%) 299 (51.91%)
Master degree 28 (9.62%) 2 (28.77%) 110 (19.10%)
Doctoral degree - 10 (3.51%) 10 (1.74%)
Note. N = 587.
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TIfof Zolgt fA1 Y, 25l wARE Ao E HERAE
z18Y3Eeh H 2Abe] oA 20154 79 -8Y Fof dju]| RALE
A e AREEYS WSS HAHE 7 1= 4
QW wAE S 71 2219] ATkl ofs WE e EE A
EQkgron, WALS O R o 2AE AAIRE A3, 73
olaf d -SHol ojRo] fle AR ERIF o B 2AE A
AlBFATE B A= 20159 99-109 7%= A9
WAMAGZ R T o) Zrofgt f2) Y W 25kl WARS T4
© 2 o]FolHrh AEXRARE A9 HA e HHS st
k) 313

—ﬂ 1_.
AEL SoluAle} 2EWAF ZH) 3005(Z 6005 S S A o
J = o=

W 358 97.7%= e

H Lo A= WALE-E (Shin et al., 2016)0] w2 FHA T2
A& 3F2lsl7] 93l Mplus 7.2 (Muthén & Muthén, Los
Angeles, CA)E /\]-—Q—O]-O% A 2l B A (Latent Profile
Analysis [LPA])2- A A3}t A2}l HA]2o o] 229l
5448 71 AT OF 1] S8 24 P02 Pk &
Kim, 2015), Hlo]eloll 4] T2HE17] SF A HES A 43}
= A|5eof S]Asto] BEe 3 olel AE FolA] 2 Hete] &
g} -8 =23 4= 91 7] WEof (Morin, Morizot, Boudrias, &

Madore, 2011), ¥ Q1543 (variable-based approach) &2+
27 gpekslr 4= 9l thekst Qol5o] Taty RIFES JLE
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Mol 11 oju] Q= Meko = sk Fehd oul S
EE5t=7 H 01541 A (person-focused approach)o]et= 7]
%%E]‘(Magnusson 1998). A 2ule] BHas
2 AU, o7

2 e AT, o5 NS
il 0}7\] = F27 2 (unconditional model)g ARR519
oo} 4] A= 2 belol wet 1) ALEIQlTalA A
Bz el ehdzh AR Holr} YA Yo
B7] 3] Stata 12.0 (StataCorp, TX)E ARZ3}o] ThHzFREAL
S MANOVA) T T 2 4] 28] 319142 AL A5,

[

—Yl—[mr:i:&

L =

o7zt
8 HR19| 7| H AEEA
AT-EA| ] thet Autg AAIsE71of A Aol =3k S0
R0 71E5AA W ARRAS Ao s 27} Table 29}
Table 33} 2ok, SAMSE, AL ST 4] 4 Qg 7ol 5
SMAEL 7 FEE] B AHE LA ANHA 0.2 5L

S AL FA9 STILA A ST 8 AT
o WA

ol vls W2 st St |
NP ERSPEE: E}(Table 2.
WALe] A, AY, sHEL AT 7F Ao =918 Bt o}

HAFEIE Fol A 572 AR Sat 2A Auhe: Uek
Ll

ul, 7]et SH9IRES Foll A A ol 715
2 vpehix) ogleh bR 0 2 2B aAL el 93, 4,
a1 9 SAEE, AES T AE A g S 7145
7k A UBA R R} L Aao] UrhoL), SHE
oA fAI AL eto] B e o] ek, BARE
o] 79 MAMEF O R OITE A LrehA) gk

A seatd 24 DAEREC net o
Az o] 97}?

B

ol

oBL'
2o

A mzahel B4jol QlojA] Zuhel Uk 48 Agal
| FoE 7120l gl e, 712 TR =
Z]4=91 AIC, BIC, aBIC, entropy2} B-LRT (Bootstraped

o

Fe A=<l

Likelihood Ratio Test) A5, AA|Z2u}dE 1A v|& &
A+ (Nylund,

ot o}m o

2t T2 TR R aPsty A4St
Asparouhov, & Muthén, 2007). Muthén¥} Muthén (2006)2 LL,
AIC, BIC, aBICE 3o 2F24~%, entropy= 19| 7745
O F2 2 d= AFsER AL, Nylund 5(2007)2 o] Fofl A=
BIC7F AFt & 0 2 t]2 Al 2|5} ulst &3k 0] Aot} 4t}
B AT AR S0t Az )
I7§3] R RE 4709 Ry S0 &
ZRulQlo] s £3514 07 Hjuwsle] AA 5} t) Table
4o A ef o] Az 2utd o] =7} 17| A 4701 BF L
2 45 BIC, aBICT} AlEA| 0= ash= a2 Bt
Entropy= R Z 21} =7} 27]0| A 37191 oA &L

6& Xﬁ‘ﬂ-E x]/\.% ol x]—xH

Table 2
Descriptive Statistics of the Main Variables

Variables M SD Min. Max.
Goal orientation: Growth 4.37 .57 2.00 5.00
Goal orientation: Leisure 4.75 48 2.00 5.00
Goal orientation: Wealth 4.23 71 1.00 5.00
Goal orientation: Relationship 4.67 46 2.00 5.00
Goal orientation: Promotion 3.02 1.03 1.00 5.00
Goal orientation: Contribution 4.32 .69 1.20 5.00
Teacher efficacy 3.66 .60 1.80 5.00
Job satisfaction 3.19 .82 1.00 5.00
Psychological well-being: Purpose of life 3.95 .54 2.14 5.00
Psychological well-being: Autonomy 3.10 .54 1.38 5.00
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Table 3
Zero-Order Correlations Among the Main Variables
1 2 3 4 5 6 7 8 9 10 11 12 13 14
2 -03 -
3 .06 91 -
4 S140 59 43
5 -.03 300 200 3T -
6 A3 .03 .00 07+ 30" -
7 -02 A7 11 Q4R 240 43R -
8 .05 A6 13 .09* A7 30 33 -
9 -.08* -.10* -.08* - 18+ 08" .02 210 20w -
10 -.03 28 16" Q28K 59 18R 26™ 39 09* -
11 -.09* AGTF 39% 30 9% 0% 200200 -.02 39 -
12 S140 14 10* d4 o o7 .10* 21 .07 30 407 -
13 -07 e 250 28% 31 -.00 .01 13* -.08* B3R 35k 340
14 -.06 250 20" Q8% 48 10* .09* 200 .02 R0 G G ) G | -
15 -.08* 13 .10* .06 A5 -01 .03 -02 -.06 A8 27 09* g 27

Notes. 1 = sex (0 = male, 1 = female); 2 = age; 3 = teaching experience; 4 = educational attainment (2 = 2.3-year college, 3 = 4-year college,

4 = master, 5 = doctorate); 5 = goal orientation: growth; 6 = goal orientation: leisure; 7 = goal orientation: wealth; 8 = goal orientation:

relationship; 9 = goal orientation: promotion; 10 = goal orientation: contribution; 11 = teacher efficacy; 12 = job satisfaction; 13 =

psychological well-being: purpose of life; 14 = psychological well-being: autonomy; 15 = teacher groups (0 = pre-primary teachers, 1 =

primary school teachers).
*p <.10.*p < .05. ¥p < .01. **p < .001.

H7F 47091 H oA thas S7kohe e Hlou 2 #fo)
7F % eH, entropy?] = AAZRIA 5 A=
o] Qlof Al =g hs}A] Qhth= A (Tein, Cox, & Cham, 2013)
o] 7] Tl 2 ATOIME Zujolel A waHg
= AEo) e TAN AgaRd AV Uik of
A AR RERE PAAE FUA O T
SHch Table 5= A4 2 5helo] 2158 442 o) A==
Ay 198y} 7F AR Z 2 ufdH ALSHE (dassification
probabilies & 1011 A2 lo] 47 uhe] A
A MERE 2] 37%0] H3ke B ohje} hE AR
niol R} FElo] PHEL YR S ket ole]
Wl saujel 3 Qe ZRak 13} 2 Qe S8 of
£ Py B oitHEigure 17}2). o] 43} 22 232 EgH0
= nefelol MAEE TR 45 3712 BHsAch
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Table 4
Model Fit Indices as a Fuction of the Number of Latent Profil Group
1 2 3 4

AIC 6811.16 6231.99 6012.40 5598.38
BIC 6863.60 6315.02 6126.02 5742.59
Adjt BIC 6825.50 6254.70 6043.47 5637.82
Entropy N/A 97 .83 .87
Bootsprapped likelihood ratio test N/A -3393.58*** -3096.99*** -2876.99***

Notes. N/A = Not available
% < 001,

Table 5

Proportions and Classification Probabilities as a Function of the Number of Latent Profile Groups

No. of profiles Proportions Classification probabilities
2 Profile 1 17% (n=101) 97.0% vs. 3.0%
Profile 2 83 % (n=483) 0.6% vs. 99.4%
3 Profile 1 17.5% (n = 102) 98.6% vs. 0.5% vs. 0.9%
Profile 2 60% (n=351) 0.6% vs. 94.3% vs. 5.1%
Profile 3 22.5% (n=131) 1.3% vs. 16.3% vs. 82.4%
4 Profile 1 16% (n= 95) 97.2% vs. 1.6% vs. 0.2% vs. 1.0%
Profile 2 59.5% (7 = 348) 0.2% vs. 94.8% vs. 0% vs. 5.0%
Profile 3 3.7% (n= 22) 0.1% vs. 0% vs.99.9% vs. 0%
Profile 4 20.3% (n=119) 1.4% vs. 17.9% vs. 0% vs. 80.7%
6 6
5 5
4 4
3 3
2 2
1 1
0 0
Growth  Leisure  Wealth  Relationship Promotion Contribution Growth  Leisure ~ Wealth  Relationship Promotion Contribution
== Profile 1 Profile 2 == Profile 1 =®=Profile 2 ==®=Profile 3

Figure 1. Two-class latent profile analysis model.

frolgh abo| & UEt = HehE 2H7] $18) Post-hoc B2
E S AARE 23}, B3 7F o E Aol orbeE '
of mlsf| F=ut o9, A HiFolA Fou|sHA & TAE
LFEFH O 1 (teaching experience: F = 11.27, p < .001; educational
attainment: F = 8.76, p < .001; age: F = 12.88, p < .001), =3 7+
3 ATt BA S SR W A S T o7}
53 ST Lboll= FofuRh Aol 7F rEbbA] kT

Figure 2. Three-class latent profile analysis model.

U 2A2E 57 24 Azal 7+ §4)
A} o 25 Ae] Hl o] Zol7} =r}?

A Z 20k 7F G2 LR o] ZEwAL] B]&of glo] Zfo)
7} QA Lot ] $8l, AR RS SRR shal WAt
2 AR ZRutd S Fauaa sl 3] 784S A E

=
o, S el 5P F 5 (categorical variable)
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Table 6
Means of the Types of Teacher Goals of the Total Sample and the Profile Groups
Profile 1 Profile 2 Profile 3
Means (Relationship-goal-oriented (Balanced-goal- (Leisure-goal-
Types of goals (Total) group) orientation group) oriented group)
Growth 4.47 4.03 4.76 4.01
Leisure 4.75 3.82 4.95 4.93
Wealth 4.22 3.61 4.48 4.03
Relationship 4.69 4.40 4.88 4.45
Promotion 3.01 2.97 3.14 2.75
Contribution 4.31 4.00 4.66 3.67
n 584 102 (17.5%) 351 (60%) 131 (22.5%)
Teaching experience 101.02 97.16 111.13 78.32
(months) (n = 494) (n=93) (n=288) (n=111)
Educational attainment 2.95 2.81 3.08 2.73
(n=576) (n=99) (n = 345) (n=130)
Ages 33.37 32.19 34.86 30.29
(n=559) (n=93) (n=338) (n=126)
Note. N = 584.
Table 7
MANOVA Results: Comparisons of Teaching Experiences, Educational Attainment, and Ages Between Profile Groups
Source Statistic F P
Profiles Wilks' lambda 0.9655 2.71 0.013
Pillai’s trace 0.0345 2.69 0.013
Lawley-Hotelling trace 0.0356 2.71 0.013
Roy’s largest root 0.0340 5.22 0.002

B WAHEF0 = 2R AL | = Z25uAPE SYHSE, 7 shglou, shelo) kS BAIRH & BAIA fodo] Akt
Az S FEUFR SHe ZALE J|AEAS AA] Foh(&E 37} 5, Table 8). whehA] 2 il 2d Ao of
atoich 29 1(Table 8)S Al@latil 25 Aeld HPES B gk 7|9 (Pseudo R)Q}F BAH 94 T2 1P

@AY= Homser?} Lemeshow A5l A -9t pgh= LB Alofl A Z=u}dof| £ S5 o S5h=t| 3lof WAREF
A el o] Atsith= AV 7HdS 714ehA] ZHE Huh g Rk oS i s dde B
d3:2=-161,p=81;2852=744,p=.11).

K
[N
i)

FAATAL} ZFIA o7} 2 AZES A St ThEE AR BAEE AAzavielo] AL
B82S o SSHEAE AT A3 MARR BE A St AguER AelE hdge dEser)?
ol gl AOE ehgrh. B17RY A} BARE F7

o] AL fAUIMLG ZEIAY ol R BARE T BARE PAZEAAC U 2F)S FYUSE, AL
Wkl &3 ES fOusA ST RPOU(RY 1, SR WA g AU 4] BH L 484, 19
Table 8), B3 71 F9 ek ol MR FTHTY AOE N AYURES FHUSE S S ARALS AR 7]
2lo] S SAN) zdoﬂ_ ZEIA U 2 AR & ZUTOR PARE FTAGE SPUslA Ao
FIHBS A HHOR (W 2 Tble & B 4, Table§) o] 5w, AR 3122 FrIglo 2 BAISc
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Table 8
Logistic Regression Models Predicting Profiles

KJCS

Relationship-goal-oriented group

Balanced-goal-orientation group

Leisure-goal-oriented group

Model 1 Model 2 Model 3 Model 4 Model 5
B B B B B
Teacher types -07° 1.81 % 1.17 61% 95
Educational attainment 1.76** ST
Pseudo &’ .60 1.50 3.50 1.00 2.60
LR Chi-square 3.15 12.07*** 26.82%** 6.07* 16.24**
+p <.10. *p< .05. **p < .01. **p < .001.
Table 9
Regression Models, Predicting Teacher Efficacy
Dependent variable: Teacher efficacy
Model 6 Model 7 Model 8 Model 9
B B B B
Balanced-goal-orientation group 27K 21 22% 20%
Leisure-goal-oriented group -.07 -.01 -.06 -.01
Age 03+ 03+
Educational attainment 210 .04
Adjusted R’ 6.19 23.66 12.89 23.95
F 20.23%+* 58.45%** 29.26** 43,99
**p<.0L. ***p<.001.
Table 10
Regression Models Predicting Job Satisfaction
Dependent variable: Job satisfaction
Model 10 Model 11 Model 12 Model 13
B B B B
Balanced-goal-orientation group 15 .04 .07 .02
Leisure-goal-oriented group -.33** - 29 -30™* -28**
Age 02 02
Educational attainment 28%* A7
Adjusted R’ 5.16 11.58 10.96 13.18
F 16.87*** 25.26™** 24.51%** 21.72%%*
*p <.01. **p <.001.
FARE PYZZALS GE ZAEFF FEUUA]  DABTE 2UD BT 2 2 AR ol
ol fol g} AW S nejstol sl felgk Ao} gisich

=
7(Table 9)& 2% mdl2 A5t 2dl 72 WA A

TS SARES W, BAEE SR v S At
@ Aeho] WAME S H =7 YEtdl= d el dsier,

FAEE JAZEgdo] ffE FYuEE  mdl 132

AL ol %

She B4 Aue SAS AYNEES
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Table 11

Regression Models Predicting Psychological Well-Being: Purpose of Life

Chung, Cha, Shin, Park, Min, and Kim 180

Dependent variable: Psychological well-being: Purpose of life

Model 14 Model 15 Model 16 Model 17
B B B B
Balanced-goal-orientation group 33 207 28%x% 26
Leisure-goal-oriented group 23" .23 -22%* .23
Age 01+ 01+
Educational attainment .18%** 165
Adjusted R’ 13.73 17.37 17.87 18.92
F 47710 38.76*** 42.56%* 32.86***
*p <.10. ¥p < .01. **p < .001.
Table 12
Regression Models Predictiing Psychological Well-Being: Autonomy
Dependent variable: Psychological well-being: Autonomy
Model 18 Model 19 Model 20
B B B
Balanced-goal-orientation group .02 -.00 .01
Leisure-goal-oriented group -.16* -.15* -.16*
Age 01
Educational attainment 03
Adjusted K’ 1.43 2.39 1.44
F 5.24** 5.54** 3.78*

*p <.05. %p <.01. **p < .001.
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