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Abstract

The purpose of this study was to investigate the mediating effects of stress coping strategy on the relationship
between academic burnout and school adjustment in Korea adolescents, A survey was conducted using a convenience
sample drawn from 1,232 students from junior high schools in Kunggi Province, Data were analyzed using SPSS package
program, The survey results showed that 44,6% of students are dissatisfied with their own academic grade, Antipathy
and cynicism showed the most impact on academic burnout, In addition, academic burnout was negatively related with
school adjustment, Especially academic burnout exerted inverse relationship with school adjustment, whereas problem
oriented and seeking social support coping positively influence on school adjustment, Problem oriented and seeking
social support coping partially mediated the relationship between academic burnout and school adjustment, The results
indicate that improvement of active stress coping is important to prevent the symptoms of academic burnout and to

increase the school adjustment,
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Table 1. Characteristics of Participants
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Variables Category n (%) Variables Category n (%)
Age (year)* 13.64+0.99 First 388(31.5)
Boys 593(48.1) Grade Second 427(34.7)

Gender . .
Girls 639(51.9) Third 417(33.8)
Upper 150(12.2) Upper 70(5.7)
Academic Upper-middle 288(23.4) Subjective Upper-middle 313(25.4)
achievement Middle 373(30.3) cconomic status Middle 644(52.3)
Lower-middle 291(23.6) Lower-middle 164(13.3)
Lower 130(10.6) Lower 41(3.3)
Middle school 30(1.4) Middle school 34(1.5)
High school 561(25.3) High school 705(31.7)
Father’s education College 1067(48.0) | Mother’s education College 1007(45.3)
Graduate school 355(16.0) Graduate school 240(10.8)
Others 89(4.0) Others 106(4.8)
Unemployed 19(.5) Unemployed/housewife 20(1.6)
Manufacturing/ technical 365(29.6) Manufacturing/ technical 483(39.2)
Father’s Sales/service 573(46.5) Mother’s Sales/service 499(40.5)
employment Office job 136(11.0) employment Office job 95(7.7)
Professional 52(4.2) Professional 54(4.4)
Others 87(7.1) Others 81(6.6)
*Mean+SD
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Table 2. Level of academic burnout and school adjustment

Mean(SD)
Gender Grade
t Total F-
Boys Girls value (n=;)232) It 2nd 3rd value
(1=593)  (n=639) 0=388) (=427)  (n=417)
. 291 2.86 2.88 2.82 2.94 2.88
Exhaustion (0.95) (0.90) B 003 (1.00) (0.91) (0.86) 1769
‘ 273 2.76 275 271 2.76 277
Disengagement (0.99) (1.05) -.560 (102) (1.06) (1.05) 0.95) 402
Academic ) 3.45 3.55 3.50 340" 352" 3.58°
punout  nipathy (1.07) (1.01) T2 gy (1.08) (1.05) (0.98) 3052
i 2.94 2.89 291 2.85 2.93 2.95
Cynicism (0.94) (0.96) B2 095 (0.99) (0.94) (0.91) 1174
4 2.65 2.69 267 2.56° 2.66" 278
Anxiety (0.94) 0.97) T3 095 (0.98) (0.98) (0.89) 3139
. 238 237 238 2.39 2.40 2.34
Problem oriented (0.63) (0.63) S02 063 (0.66) (0.61) (0.62) 1019
. . 232 2.40 . 236 237% 241° 2.29°
Coping Seeking social supports (0.66) (0.66) -2.171 (0.66) (0.68) (0.67) 0.63) 3.688
strategies 233 229 231 235 234" 225
Self-blame (0.59) (0.54) 12335 056) (0.58) (0.58) (0.53) 3718
iy 245 2.55 w250 2.52 2.51 247
Fantasizing (0.65) (0.62) -2.795 (0.64) (0.65) (0.62) (0.64) 871
2.69 2.76 272 2.74 2.69 273
School class (0.58) 0.57) L6485 (0.57) (0.62) (0.53) 830
Relationship with 2.68 2.63 Loy 26 2.66 2.65 2.65 073
School teacher (0.74) (0.71) : (0.73) (0.76) (0.74) (0.69) :
adjustment  Relationship with 3.23 331 2420 3.27 3.29 3.28 3.26 283
classmates (0.60) (0.61) : (0.61) (0.62) (0.62) (0.58) :
3.01 3.04 3.03 3.03 3.06 3.00
School rules (0.57) (0.55) w98 056) (0.60) (0.53) (0.54) 1.267

*p <05, **p<.01
tDifferent letters indicate significant differences among groups (p<.05).

Table 3. Correlation with stress coping strategies, academic burnout, and school adjustment

1 2 3 4 5 6 1 8 9 10 11 12 13

1. Exhaustion 1
2. Disengagement 65 1

Aademic 5 s ntipathy .639: .580: L
4. Cynicism 6537 6317 871
5. Anxiety 57147 5170 A" 501
6. School class 203 2303 324 2357 -020 1

School 7 Relationship with teacher ~ -239" -230 -260" -284~ -126 418" 1

adjustment g Relationship with classmates -018 -067 068 -036 -083 .152° 213 1
9. School rules 21357 o168 121 177 036 465 3300 3027 1
10. Problem oriented 1387 -172 -2100 -238° -037 417 293 155 286 1

Stress 11, Seeking social supports 067 -087 -136 -147" -040 282" 3327 2557 187 6147 1

strategies 12 Self-blame o2 ot 08 001 085”232 2167 oa0 s s s

13. Fantasizing 037 032 047 -004 118 223 160 152 169 526 535 668 1

#p< 01
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Table 4. Effects of academic burnout and stress coping strategies on school adjustment

Independent variables Model T Model I
B SE B t B SE B t
Academic burnout -.108 015 -202 72637 | -084 014 -157 -5.934""
Problem oriented 135 023 198 58217
Stress coping | Seeking social supports 137 .021 212 6.393""
strategies | Self-blame 002 026 -.002 -.068
Fantasizing 013 .024 .020 553
R’ 143 278
Adjusted R 140 273
F 40.995™" 52238

#Ep< 001
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Table 5. Mediating effects of coping strategies between academic burnout and school adjustment

Coping

Adjusted
2

t Variabl F
strategies Step ariable s R
1 step .
(Independent Academic burnout 142 4887 067 18.778"
> Mediated) —Problem oriented
2 step .
Al t o i
Problem (Independent :;dﬁmllc Zl.‘mo“ -202 7,263 140 40.995
oriented — Dependent) chool acjustment
3 step Academic burnout 154 5 866™
—School adjustment B -
(Independent, mediated P ;100 a_'lui r(rilen 245 67.569
— dependent) rovrem orlfne 337 13.110"™
—School adjustment
1 step .
Acad b t . e
(Independent :sae;z';; S‘;:;’f' upports -.089 3.031 035 9.941
— Mediated)
2 step .
Acad b t
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