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The Effects of Emotional Intelligence and Achievement Goal
Orientation on Career Maturity of the Elementary Scientific Gifted Students

Lim, Hyeon-Ji - Choi, Sun Young'
(Chungsol Elementary School) - (Gyeongin National University of Education)"

ABSTRACT

The purpose of this study was to identify the influence of emotional intelligence and achievement goal
orientation on career maturity for elementary scientific gifted students. For this purpose, emotional intelligence
test, achievement goal orientation measure and career maturity test were used. Sample of the study was consisted
of 107 science gifted students and 98 general students in Y City, Gyeonggi Province. The results of this study
were as follows. First, scientific gifted students showed higher score than general students, whereas general
students had highest score in type of avoidance goal orientation of achievement goal orientation. Also, scientific
gifted students showed highest score in mastery goal orientation of those. Second, the correlation between emotional
intelligence and career maturity of scientific gifted students showed significantly positive score in almost all the
subelements. As a result of conducting a regression analysis on the influence of emotional intelligence on career
maturity of scientific gifted students, job planning and self-understanding of career maturity were impacted by
emotional intelligence, whereas independence was low influence by emotional intelligence. Third, for the
correlation between achievement goal orientation and career maturity of scientific gifted students, mastery goal
orientation of achievement goal orientation had positive relationship in almost all the subelements, whereas
mastery avoidance goal orientation and performance-avoidance goal orientation had negative correlation. Also,
as a result of conducting a regression analysis on the influence of achievement goal orientation on career maturity
of scientific gifted students, achievement goal orientation had influence on all the subelements of career maturity.

Key words : emotional intelligence, achievement goal orientation, career maturity, the elementary scientific
gifted student
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Table 1. A comparison of emotional intelligence between scientific gifted student and general student

M (SD)
Domain Gifted student General student ! P
(n=107) (n=98)
Emotional recognition + expression 3.75 (57) 343 (51) 4.148 .000™
Empathy 3.87 (.54) 3.38 (.66) 5.701 .000™
Promotes thinking 3.74 (.61) 3.44 (.61) 3.432 0017
Emotional knowledge utilization 3.43 (.66) 3.39 (.68) 0.425 671
Emotional regulation 3.60 (.65) 3.17 (.63) 4786 .000™
Total 3.68 (.36) 3.36 (45) 5.456 .000™

o

p<0L,

ok

<001
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Table 2. A comparison of achievement goal orientation between scientific gifted student and general student

M (SD)
Domain Gifted student General student t p
(n=107) (n=98)
Mastery goal orientation 4.70 (.72) 4.06 (.89) 5.678 .000™
Mastery avoidance goal orientation 2.53 (.93) 3.23 (.99) —5.198 000"
Performance-approach goal orientation 3.58 (1.24) 3.81 (1.13) —1.380 169
Performance-avoidance goal orientation 2.14 (94) 3.30 (1.89) -7.89%4 .000™

E

<001

Table 3. A comparison of career maturity between scientific gifted student and general student

M (SD)
Domain Gifted student General student t P
(n=107) (n=98)

Job planning 3.82(.75) 3.65 (.81) 1.543 126
Self-understanding 3.86 (.59) 3.92 (.77) —.624 534
Attitude toward work 420 (.61) 3.58 (.65) 7.038 0007
Independence 4.44 (.70) 3.81(.87) 5.685 0007

Total 4.08 (.50) 3.74 (.58) 4471 0007

e

<001
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Table 4. Correlation of emotional intelligence and career maturity of scientific gifted students

Achievement goal orientation

Sub-domain Job Self- Attitude toward Total
planning understanding work Independence

Emotional recognition - expression 540" .549™ 3147 196" 528"
Empathy 5627 369" 364" 140 479"
Emotional Promotes thinking 6117 487" 427" 264" 595"
intelligence  Emotional knowledge utilization an” 235" 261 120 293"

Emotional regulation —-.133 .023 .083 —-.126 —-.016
Total 5857 537 469 188 585"

"p<.05, "p<.01
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Table 5. Regression analysis of emotional intelligence to job planning of scientific gifted student
Domain Unstandardized coefficient Sirgzrciﬁd . )
B SE B
Invariable .109 .599 183 .855
Emotional recognition - expression 270 126 204 2.159 034"
Empathy 388 124 278 3.129 002"
Promotes thinking 462 134 374 3.447 0017
Emotional knowledge utilization —.096 .099 —-.084 —.969 335
Emotional regulation —.055 .087 -.084 —-.627 523
R*=478 (Adjusted R*=452), F=18.486 (p=000"")
"p<.05, “p<.01
Table 6. Regression analysis of emotional intelligence to self-understanding of scientific gifted student
Domain Unstandardized coefficient Szit?grciﬁd , )
B SE B
Invariable 1.053 531 1.979 .051
Emotional recognition - expression 387 11 .369 3.482 0017
Empathy 076 .109 .068 .690 491
Promotes thinking 245 119 251 2.060 042"
Emotional knowledge utilization -.022 .088 -.024 —.245 812
Emotional regulation .063 077 .068 813 A22
R=346 (Adjusted R’=314), F=10.686 (p=.000%**)
"p<.05, “p<.01
Table 7. Regression analysis of emotional intelligence to attitude toward work of scientific gifted student
Domain Unstandardized coefficient siz(;gr:iliﬁd , )
B SE B
Invariable 1.276 .589 2.165 033"
Emotional recognition + expression —.001 124 —.001 —.008 .994
Empathy 230 122 201 1.889 .062
Promotes thinking 314 132 312 2.374 019"
Emotional knowledge utilization 071 .098 076 729 468
Emotional regulation 174 .086 184 2.029 045"
R=241 (Adjusted R*=204), F=6.427 (p=000"")
"p<.05
20.4%0] SATH(Table 7). Lol tha Bl=e] ol g A zsRetd e W2 LEe o9 ahl 59
A% 295e] Agde PN ARFAE=312, Ao dhald AAAGe] 8o AR e 3%
p<05), FMZH(B=184, p<035) TolH, FAA2] o 2, AMAT A e LAES 59
3, eI, AN FEe RN A AL fodshl AYaFA S Ao dehu

el A skt

(Table 8).
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Table 8. Regression analysis of emotional intelligence to independence of scientific gifted student

Domain Unstandardized coefficient S;r;(ggrc(il;etd , »
B SE B

Invariable 3.748 741 5.059 .000™
Emotional recognition - expression .102 155 .082 .656 513
Empathy -.039 153 -.030 -.256 799
Promotes thinking 278 .166 241 1.670 .098
Emotional knowledge utilization —.055 123 —-.051 —.447 .656
Emotional regulation -.106 .108 -.098 —-.987 326

R*=082 (Adjusted R*=.037), F=1.805

"p<.001
3. =SHetARe dHSEASH0| Tz ) MSEXSMo| F2MET0 ox= A
S=E0 DIXl= 3 258G AAZEAP o] ARASE o
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1) MFASEXSE 2HSTo Azt S AAE A= Table 103} 7111}
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2a% st 8A 1 ARAAEAN ZI= Table Aol 3t A ZEA A Qolo] AHE L 434Y%
ost 2t 2EASGAY ArdsE FH2 4 o|Att. AG Aol tidt 4F HxAFY 34T <]
HASBAFI T FLHIAFY0=563, p<0l), & ABHL FZHIAGA(B=625, p<.001), FHH
FHIAFA (=284, p<01)F} BH FHHAE B A A (B=.205, p<.05) =ol™, &3] A g3}
gov, SN PI(=-237, p<035), FB  FYPIAAFH L ALY S FJelA AHeFA
IR A (= 228, p<05)T= B4 AAAA S B o Aoz el
At st ead ARE FAHeE ARY & 257 o] 2SR 3191849 il
A IR L ABASTY RE 5928459 F afldl] et A EEA TG e0lo] AL 18.8%
Ao Ee BUMAS Heblovipmon, 4 oiitTble 1), AQLCIA A 93 RLEA L
HEA G2 ol tizt gz=obe o] gle at9lfrae] AiE e SEIA P (B=343, p<0l)
o HE adshe e 4Re BA $88 o) fUsgon, Ynix 43 AAoAE fo
AFRE ARP5Ee] 22057 74 JAMAS s A98FA ge 2oz delbth
Rgon, $PAUAFY B¢ ¥A JVWAZ  2ERRAAe A2dSE G9esd Lo
Vb, 3 BEe] B A ZEAFYY adle] B
Table 9. Correlation achievement goal orientation and career maturity of scientific gifted student
Career maturity
Sub-domain b olamni Self- Attitude Independ Total
Job planning understanding  toward work ndependence
Mastery goal orientation 6417 4337 3557 2507 563"
Achievement Mastery avoidance goal orientation —-.186 - 259" —-.042 -222" -237
goal Performance-approach goal orientation 337" 216" 072 205" 284"
orientation  performance-avoidance goal orientation -.117 -.175 —.164 -.235 -.208
Total 220" -.041 -274" -.364" -.158"

"p<.05, “p<.01
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Table 10. Regression analysis of achievement goal orientation to job planning of scientific gifted student
Domain Unstandardized coefficient S;r;g?;etd . »
B SE B
Invariable 217 .506 429 .669
Mastery goal orientation 649 089 625 7322 .000™
Mastery avoidance goal orientation 118 .069 .146 1.710 .090
Performance-approach goal orientation 124 .050 205 2.493 014"
Performance-avoidance goal orientation —.088 .067 —-.110 -1.317 191
R*=455 (Adjusted R’=434), F=21.310 (p=000"")
"p<.05, "'p<.001
Table 11. Regression analysis of achievement goal orientation to self-understanding of scientific gifted student
Unstandardized coefficient Standar(?ized
Domain coefficient ¢ »
B SE B
Invariable 2.541 480 5293 .000™
Mastery goal orientation 281 084 343 3.348 001"
Mastery avoidance goal orientation —-.029 .065 —.046 —.447 .656
Performance-approach goal orientation 074 .047 154 1.566 121
Performance-avoidance goal orientation —-.089 .063 —-.142 —1414 .160
R=218 (Adjusted R*=188), F=7.119 (p=000"")
“p<01, *p<.001
Table 12. Regression analysis of achievement goal orientation to attitude toward work of scientific gifted student
Domain Unstandardized coefficient Szir;cfl;rccil‘ia’zr;d , )
B SE B
Invariable 2470 513 4.819 .000™"
Mastery goal orientation 341 090 402 3.799 .000™"
Mastery avoidance goal orientation 125 .070 .190 1.795 076
Performance-approach goal orientation 011 .051 .022 217 .829
Performance-avoidance goal orientation —-.104 .067 —-.160 —1.542 126

R*=163 (Adjusted R*=.130), F=4.953 (p=001"")

AP (B=402, p<001)°] f+
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Table 13. Regression analysis of achievement goal orientation to independence of scientific gifted student

Domain Unstandardized coefficient S;r:;grc(il;etd , )
B SE B
Invariable 4.019 589 6.820 000"
Mastery goal orientation .100 .103 .103 969 335
Mastery avoidance goal orientation —-.047 .080 —-.062 —.588 .558
Performance-approach goal orientation 139 .058 246 2397 018"
Performance-avoidance goal orientation —-.197 .078 —.266 —2.546 012"

R=.152 (Adjusted =.119), F=4.586 (p=002%*)

"p<.05, ""p<.001
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