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Abstract The main purpose of this study was to investigate structural associates among high school
students’ perceived parental autonomy support, growth mindset, grit and avoidant help-seeking
behaviors. There were 419 high school students participated for this study, and their perceived parental
autonomy support, growth mindset, girt and avoidant help-seeking behaviors were collected through
on-line survey. Descriptive analyses, Pearson correlation analyses, Structural equation modeling and
Boostrapping analyses were performed to explore those relations through SPSS 25.0 and Mplus 8.2.
First of all, as the result, it was found that the perceived parental autonomy support had positive
effects on growth mindset and grit. Second, the growth mindset worked as a negative mediator for the
association between perceived parental autonomy support and avoidant help-seeking behaviors. The
results suggested that we should consider not only relations with parents but also individual growth
mindset to increase high school students’ self-regulated learning. Also, theoretical and practical
implications were discussed.
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Fig. 1. Hypothesized Research Model
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Table 1. Descriptive statistics and Pearson correlation
analysis for research variables

Research variables 1 2 3 4
1. Grit - 97 217 | -4
2. Growth mindset - 25" -25"
3. Patent’s auto support - -14"

4. Avoidant help—seeking -

M 2.84 4.06 4.15 2.13

SD .63 75 .85 91
Kurtosis .02 .29 .08 22
Skewness 10 79 .83 77
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Fig. 2. Final CFA model with
standardization coefficient
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Table 2. Summary of the model-fit statistics

Model X df | CFI | TLI | RMSEA | SRMR
Initial CFA 1106.30 | 246 | .86 | .84 .08 .07
Modified CFA 810.84 |243| .90 | .90 .07 .07
Structured model | 787.34 | 242| .90 | .90 .07 .07
Final model 787.34 | 242| .90 | .90 .07 .07

Growth
Mindset T2

Parent’s Auto
Support

™ X001
Fig. 3. Final structural equation model

Table 3. Path coefficients of structural model
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