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Abstract

The purpose of this study is to discover the possible solutions for the problem faced by academicians during online learning by means
of employing qualitative and quantitative approaches. Using a qualitative approach, selected academicians were interviewed, and their
feedback was transcribed and used to develop the survey instrument. The quantitative research design was later used to determine the most
plausible solutions for the problem that could be obtained and implemented by distributing the questionnaire to academicians at a public
university. Multiple regression analysis results indicate that work-life conflict and lack of support are the main contributors to academicians’
mental and emotional health issues. The study’s major findings help higher education institutions craft appropriate strategies to enhance
the effectiveness of online teaching and learning by providing the necessary support to the academicians. The study’s findings suggest that
academicians should separate work and family requirements to concentrate on their job. Furthermore, the immediate supervisor must be
considerate in determining the number of tasks, the deadlines, and the assistance required to complete the task. Lastly, academicians must
equip themselves with emotional intelligence to cope with stressors.
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1. Introduction

During the COVID-19 pandemic in early 2020, there
was a significant shift within the field of work where
most of the office tasks were performed online. Likewise,
education has changed radically with the emergence of
e-learning, where teaching is conducted remotely via
digital platforms. Students and academicians have been
using online platforms for teaching and learning and
performing assessment activities for almost three years
now since the first Movement Control Order (MCO) by the
Government of Malaysia in March 2020 to break the chain
of COVID-19.

Online learning is learning experiences in synchronous
or asynchronous environments using different devices
(e.g., mobile phones, laptops, etc.) with internet access
where students from anywhere can independently learn and
interact with the instructors and the other students (Singh &
Thurman, 2019). Students and academicians need to be in
front of their electronic devices for an average of six hours
daily to meet the university’s contact hour requirements for
the effective delivery of the courses.
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Although technology is supposed to facilitate teaching
and learning, negative consequences might occur when used
excessively. Many studies have reported that students and
academicians suffer from depression due to the excessive
use of online applications during teaching and learning
(Besser et al., 2020; Zeeshan et al., 2020). Depression is
one of the signs of mental and emotional fatigue. It happens
when our bodies can no longer cope with external pressures
and is characterized by persistent sadness and a lack of
interest or pleasure in previously rewarding or enjoyable
activities. It is the leading cause of disability worldwide and
contributes greatly to the global burden of disease, which
can dramatically affect a person’s ability to function and live
a rewarding life (WHO, 2022).

Therefore, this paper is meant to assess the effect of online
teaching after long-term enforcement on the academicians
as there is a direct implication of this phenomenon on the
quality of life of the academicians and the quality of teaching
and learning. The paper aims to identify the unprecedented
factors among academicians in one of the biggest universities
in the country and investigate their relationship with
academicians’ perceived mental and emotional exhaustion.

2. Literature Review

2.1. Online Distance Learning (ODL)

Online education is essential for increasing access and
involvement in education for a diverse variety of students,
the majority of whom hitherto have been underrepresented
at universities (Stone, 2007). More than 85% of countries
have closed schools entirely or partially due to the
COVID-19 pandemic as of April 10th, 2020, leaving
more than 1.6 billion students unschooled (UNICEF
et al., 2020). COVID-19 prohibits students and faculties
from meeting face-to-face, so educational institutions
are exploring online course delivery alternatives (Brown
et al., 2020). Teachers and students were prohibited from
attending schools and universities, yet education should
continue.

Online education is now the main option available.
However, the level of preparedness of every member of
the educational community demands effective management
(Santos et al., 2021). Due to the COVID-19 pandemic in
Malaysia, schools and universities must maintain online
education and curriculum. Online teaching and learning have
altered the landscape of the Malaysian education industry
(Karupiah, 2021). However, the unprecedented disruption of
worldwide education systems has brought significant effects
not only on students but also academicians. Therefore, the
present study is meant to determine the factors that might lead
to mental and emotional exhaustion among academicians
during online distance learning.

Educators face new obstacles due to the COVID-19
epidemic and socioeconomic upheavals. They face
occupational health concerns like stress and burnout
(Hussien et al., 2022). During the COVID-19 pandemic,
they are involved in personal continuing education, course
preparation, student counseling, online learning, classroom
instruction, workloads, departmental matters, and the
pressure to maintain a high education quality. These factors
may affect their mental and emotional health. Burnout is the
state of mental and emotional weariness. Burnout is also an
adverse reaction to prolonged work stress, characterized by
high levels of emotional weariness, depersonalization, and
low levels of personal accomplishment at work (Maslach
et al., 2001).

The factors are identified and discussed based on the
existing studies on mental and emotional exhaustion,
especially among academicians.

2.2. Work-Life Balance (WLB)

Academicians face numerous daily struggles to maintain
a work-life balance (WLB) and a sense of fulfillment
because they are responsible for guiding the nation’s youth,
who will build the country in the future (Azam & Zafrul,
2021) and separating work and personal life is complicated.
WLB is frequently discussed and sometimes challenging
to be achieved in the education sector (Wong & Ko, 2009).
Academicians, like other working populations, are affected
by the COVID-19 pandemic. COVID-19 experiences
revealed that working from home could be problematic
for individuals, particularly women. Due to domestic
commitments and childcare obligations, female employees’
work hours are regularly interrupted (Hjalmsdottir &
Bjarnadottir, 2021). A balance between work and personal
life will help academicians avoid depression and burnout
(Malik & Allam, 2021; Mulyani et al., 2021).

2.3. Lack of Support

Due to constrained working conditions during the
COVID-19 pandemic, academicians must continue working
from home using existing or new technologies. The
environmental benefits of office space have been replaced by
technological benefits (Waizenegger et al., 2020). However,
the lack of support from employers, co-workers, and family
members during the COVID-19 pandemic to employees
working from home has led to mental and emotional
exhaustion. Otero-Lopez et al. (2008) and Salahshour and
Esmaeili (2021) mentioned in their studies that burnout
among academicians is due to a lack of social support, daily
life stresses with work and family life, and excessive working
hours. Employees were shown to benefit significantly from
employers’ emotional support (Talukder et al., 2018).
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2.4. Students’ Lack of Engagement

Online learning is learning in a virtual environment
where communication is facilitated largely via technology
(Moore-Adams et al., 2016). Recently, numerous researchers
have performed studies to address the concern associated
with online teaching and learning during COVID-19.
However, the vast majority of these studies have focused
on the issues faced by students while disregarding the
issues faced by teachers (Joshi et al., 2020). The lack of
interaction and student participation is one of the primary
concerns of educators during online lectures (Damary
et al., 2017). Lack of student engagement or feedback during
online classes has led to academicians’ loss of motivation
in teaching and increased mental and emotional exhaustion
(Pellerone, 2021).

2.5. Lecturer’s Lack of Expertise

Brooks (2021) mentioned that educators’ technology
proficiency and technical expertise are positively
connected with their intrinsic motivation to apply online
learning. The teacher’s proficiency influences teachers’
motivation to employ new technology and pedagogical
strategies (Li, 2021). The emergence of COVID-19 has
significantly altered university teaching through digital
transformation. The transition from traditional face-to-
face teaching to virtual classrooms had proceeded without
the required adaption steps when the pandemic happened.
The sudden transition to online teaching affects lecturers’
mental load, stress, and increased emotional exhaustion.
Consequently, lecturers will experience burnout due to
their lack of digital abilities and technical vulnerability
(Arora & Srinivasan, 2020; Fernandez-Suarez et al.,
2021; Gratz & Looney, 2020).

2.6. Students’ Lack of Learning Facilities

Online education is a viable alternative in the current era
of advanced technology and communication (Schneider &
Council, 2021). During the COVID-19 pandemic, students
and teachers must transition from traditional to online
schooling (Fahruddin et al., 2022). Students faced many
challenges regarding learning facilities (Humphrey &
Wiles, 2021), including access to the required technology
(Ferdig et al., 2020), exasperation with modes of learning
(Aristovnik et al., 2021; Ye et al., 2020), and dealing with
various unforeseen and compounded personal and familial
challenges (Dhawan, 2020). Students’ technical issues,
including internet access, limited bandwidth, and acquiring
the technical characteristics of synchronous online learning
technologies, make teaching more exhausting for the
lecturers’ (Peper et al., 2021).

2.7. Students’ Sharing Attitude

With the rapid shift in online teaching and learning, there
has been a concern raised regarding academic misconduct.
During online learning, the sharing of teaching materials has
become a practice among students. This can be seen as
an academic form of cheating. Academic cheating can be
categorized as information transfer between individuals,
aiding tools, exploiting weakness, and copying answers or
information (Anderman et al., 2009; Chala, 2021; Cynthia,
2022). Institutions of higher education and educators lack
knowledge of how students use internet-based capabilities in
ways that are not morally sound (Bailey & Withers, 2018).
According to a study, the transition to online learning during
the pandemic increases students’ likelihood of academic
dishonesty (Maryon et al., 2022). This will affect mental and
emotional exhaustion among academicians.

2.8. Lecturers’ Excessive Teaching Loads

Today, the academic work landscape is defined by rising
expectations regarding workload, publication pressure,
large-scale organizational change, and government budget
reductions. Academicians need more time to plan, prepare
and implement course designs for students because of
the drastic shift to online teaching during the COVID-19
pandemic. The sudden shift in the modes of teaching
and working from home has led to an increasing strain
(D’Souza et al., 2022). Excessive paperwork and teaching
children simultaneously deprive teachers of the necessary
relaxation, which may lead to stress (Tehseen & Ul Hadi,
2015). According to Jendle and Wallnis (2017), nine out of
ten educators felt their workload was excessive, which leads
to burnout, and diminished physical and emotional energy
(Jomuad et al., 2021).

2.9. Lecturers’ Teaching Preparation

The COVID-19 pandemic has prompted the education
community to adopt online education to continue teaching.
Online teaching involves a specialized skill set, when and
how to use synchronous, asynchronous, or both teaching
styles, lesson planning, feedback gathering, and reflection
on lessons taught (Martin et al., 2019). The preparations
that academicians need to make for online teaching and the
increasing job workloads tend to be overwhelming (Hussein
et al., 2020). Regarding the lecturer’s online teaching
preparation, lecturers are burdened with the technological
complexity which pertains to the increased challenges
created by work-related technologies, which lecturers must
spend time and effort to learn and master (Ma et al., 2021).
An overburdened lecturer with high job demands will suffer
from mental and emotional exhaustion.
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2.10. Lecturers’ Teaching Preferences

Amid the COVID-19 pandemic, e-learning tools have
played a significant role in aiding universities and colleges
to promote student learning during the closure of schools and
institutions (Subedi et al., 2020). Microsoft Teams, Google
Classroom, Canvas, and Blackboard are examples of online
platforms with unified communication and collaboration
tools. The system facilitates the creation of educational
courses, training, and skill development programs (Petrie,
2020). In Malaysia, Zoom, Webex, Microsoft Teams, and
Google Meet have been widely used to promote Online
Distance Learning (ODL) and Work from Home (WFH)
during this pandemic (Chung et al., 2020). Educators’
challenge is to improve their skills in generating such
resources, locating and customizing them for better usage
in academic settings. However, the increasing use of video
conferencing creates a problem for educators. Several
individuals have reported experiencing Zoom fatigue or
mental and physical exhaustion.

3. Methodology

In conducting this research, qualitative and quantitative
approaches were used to make sure that the causes and
consequences of the issues could be identified. Generally,
the total population of lecturers in the whole university
system is 18,000 members. In the first phase, an interview
was conducted with the identified lecturers. Their respective
faculty deans chose them. The inputs from the interview
session were used to develop the research instrument in the
quantitative approach phase of the study.

The questionnaire consisted of three (3) sections,
which comprise demographic profile (6 items), mental and
emotional exhaustion (13 items), and factors that contribute
to mental and emotional exhaustion (46 items). The items
were measured using a 5-point Likert scale ranging from
Never, Rare, Sometimes, Often, and Always. The complete
questionnaire was then given to the panels of experts for
validation before it was distributed during the pilot study.
After the pilot study, the questionnaire was further improved
so that it is ready to be used in the actual study.

The questionnaire was distributed to all 18,000 lecturers
via the SurveyMonkey application. The responses with
incomplete data were discarded to ensure the findings’
quality can represent the truthfulness of the scenario in
online teaching and learning. Only the completed responses
were considered in the analysis. After the lapse of one week
and a reminder sent, only 275 academicians responded,
indicating a response rate of 1.5%. A total of 64 responses
were discarded due to high missing values. The remaining
211 responses were used for subsequent analyses.

3.1. Respondent’s Profile

Table 1 shows the distribution of data according to
respondents’ demographic characteristics. Of 211 responses,
33 represented male respondents, while female respondents
answered 178. Regarding age distribution, 88 respondents
were between 40 and 55 years old, followed by those aged
35 to 40 with 58 respondents. A total of 40 respondents
were between 30 and 35 years old, and others represented
different age categories.

The 211 respondents represented various faculties, with
the highest number coming from the Faculty of Business and
Management (36 responses). The Academy of Linguistic
Studies followed it with 22 responses, Architecture, Planning
and Surveying (19 responses), the College of Engineering
Studies (18 responses), and Computer and Mathematical
Sciences (18 responses).

Most respondents taught bachelor’s degree programs
at their respective faculties (110 responses), followed by
diploma programs (82). Most respondents (110) taught
between 15 and 20 hours per week, followed by those
teaching 10 to 15 hours per week (72 respondents). A total of
141 respondents did not hold any administration positions at
their respective faculties.

3.2 Factor Analysis

Table 2 shows the result of factor analysis for the
dependent variables. A total of 13 items were used to measure
mental and emotional exhaustion among lecturers. Two
factors were extracted using a principal component factor
analysis with varimax rotation, explaining 72.85% of the
variance. The first factor contains eight items representing
mental exhaustion, with factor loadings ranging from 0.687
to 0.828. The second factor contains five items assessing
emotional exhaustion, and the factor loadings range from
0.768 to 0.861. The KMO value of 0.947 shows sampling
adequacy with sufficient correlation matrix among the items.
The MSA values support sampling adequacy, ranging from
0.915 to 0.969.

Table 3 shows the result of factor analysis for the
independent variables. The second-factor analysis with
varimax rotation was performed to examine the factor
structure of 46 items used to assess various factors that lead
to mental and emotional exhaustion. The results indicate
a 9-factor structure of the measure, explaining 67.46% of
the variance. The KMO value of 0.879 indicates sampling
adequacy, with Bartlett’s test showing a significant value.
The MSA values ranged from 0.538 to 0.953, showing
sampling adequacy for each item.

The extracted nine factors represent work-life conflict
(13 items), lack of support (10 items), students’ lack of
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Table 1: Respondent’s Profile

Variables Description Frequency Percentage
Gender Male 33 15.6
Female 178 84.4
Age 25-30 years old 9 4.3
30-35 years old 40 19.0
35-40 years old 58 27.5
40-55 years old 88 41.7
55 years old and above 16 7.6
Faculty Applied Sciences 17 8.1
Architecture, Planning, and Surveying 19 9.0
College of Engineering Studies 18 8.5
Computer and Mathematical Sciences 18 8.5
Dentistry 3 1.4
Health Sciences 6 28
Medicine 2 0.9
Pharmacy 5 2.4
Plantation and Agrotechnology 1 0.5
Sports Science and Recreation 5 2.4
Administrative Science and Policy Studies 3 1.4
College of Creative 7 3.3
Communication and Media Studies 3 1.4
Education 15 71
Law 7 3.3
Accountancy 10 4.7
Business and Management 36 171
Hotel and Tourism Management 9 4.3
Information Management 3 1.4
Academy of Linguistic Studies 22 10.4
Academy of Contemporary Islamic Studies 2 0.9
Programme Taught Diploma 82 38.9
Bachelor Degree 110 521
Master Degree 14 6.6
Ph.D./Doctorate 5 2.4
Teaching Loads Less than 10 hours per week 24 1.4
10 to 15 hours per week 71 33.6
15 to 20 hours per week 110 521
More than 20 hours per week 6 2.8
Holding Administrative Position | Yes 70 33.2
No 141 66.8
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Table 2: Results of Factor Analysis for the Dependent Variables

Component
1 2
Mental Exhaustion
| feel physically exhausted 0.828
At the end of the day, | find it hard to recover my energy 0.824
At the end of my day, | feel mentally exhausted and drained 0.784
| feel mentally exhausted 0.779
When | get up in the morning, | lack the energy to start a new day 0.736
| want to be active, but somehow | am unable to manage 0.708
When | exert myself, | quickly get tired 0.688
Everything | do requires a great deal of effort 0.687
Emotional Exhaustion
| may overreact unintentionally 0.861
| do not recognize myself in the way | react emotionally 0.854
| get upset or sad without knowing why 0.812
| feel unable to control my emotions 0.792
| become irritable when things don’t go my way 0.768
% variance explained (72.85%) 38.85 34.00
Kaiser-Meyer-Olkin Measure of Sampling Adequacy. 0.947
Bartlett's Test of Approx. Chi-Square 2269.282
Sphericity Df 78
Sig. 0.000
MSA 0.915-0.969

Extraction Method: Principal Component Analysis. Rotation Method: Varimax with Kaiser Normalization.

engagement (8 items), lecturers’ lack of expertise (3 items),
students’ lack of learning facilities (3 items), students’
sharing attitude (2 items), lecturers’ excessive leaching loads
(3 items), lecturers’ lack of teaching preparation (2 items),
and lecturers’ teaching preference (2 items).

3.3. Correlation Analysis

Table 4 shows the result of correlation and reliability
analyses. From the table, the items used to measure each
variable have high Cronbach’s alpha coefficients (as shown
in the parentheses along the diagonal), ranging from .584 for
lecturers’ teaching preference to .950 for students’ sharing
attitude. The results of correlation analysis show that seven
out of nine factors have a significant correlation with mental
exhaustion, whereas six out of nine factors have a significant
correlation with emotional exhaustion. The significant
factors are work-life conflict, lack of support, students lack

engagement, lecturers’ lack of expertise, students’ lack of
learning facilities, lecturers’ excessive teaching loads (non-
significant for emotional exhaustion), and lecturers’ teaching
preparation. The non-significant factors for both types of
exhaustion are students’ sharing attitudes and lecturers’
teaching preferences.

3.4. Multiple Regression Analysis

Table 5 shows the result of multiple regression analyses.
A series of multiple regression analyses were performed to
determine the factors contributing to mental and emotional
exhaustion among academicians. The first regression model
shows that the nine independent variables explain 66.8% of
the variance in mental exhaustion, and the second regression
model presents 65.2% of the explained variance in emotional
exhaustion. Both models are significant, with an F value
of 18.035 (p < 0.01) and 16.545 (p < 0.01), respectively.
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Table 3: Results of Factor Analysis for the Independent Variables

Component

1 2 3 4 5 6 7

Work-Life Conflict

There is a conflict between my job and my 0.841
family or spouse/partner’s responsibilities.

| cannot balance the sudden pressures that 0.831
arise at home, along with my job demands.

Because of ODL, | can’t involve myself as much | 0.803
as | would like in maintaining close relations with
my family or spouse/partner.

My work interferes with family matters during 0.792
ODL.

| must deal with emotional issues while meeting | 0.776
my job demands at home.

Things | want to do at home do not get done 0.775
because of ODL demands put on me.

| currently do not have a good balance between | 0.747
my time at work and my time for non-work
activities (e.g., cleaning).

| am easily disturbed by family members, 0.723
children, or others who live together during a
work-from-home period.

| have to do several things at home while 0.697
working simultaneously.

| often have to miss important family activities 0.687
because of my job.

| do not have clear, planned goals and 0.665
objectives for my job and family.

| do not know exactly what is expected of me 0.661
regarding work and family.

| received a work assignment without the human | 0.649
resources to complete during ODL.

Lack of Support

There is a lack of support received from 0.786
the top management regarding the ODL
implementation.

There is a lack of communication from the top 0.784
management regarding implementing ODL.

There are limited avenues to share concerns 0.761
and problems on ODL.

Top management gives inconsistent 0.739
instructions/SOPs on ODL.

There is a lack of medium to share grievances 0.715

on ODL implications.




Abdul Kadir OTHMAN, Jaafar PYEMAN, Azuati MAHMUD, Siti Nooraini MOHD TOBI, Zahariah SAHUDIN /
8 Journal of Asian Finance, Economics and Business Vol 10 No 2 (2023) 0001-0014

Table 3: (Continued)

Component
1 2 3 4 5 6 7
Many work-related online datelines from the 0.708
top management disrupt my ODL (e.g., MyATP,
e-RMS, HR2U, etc.).
There are numerous compulsory online 0.622
meetings from the top management during ODL.
There is less effort by the management to 0.611
standardize the assessment materials.
My superiors show a lack of concern for ODL. 0.595
| am unable to communicate problems with my 0.537
colleagues concerning ODL.
Students’ Lack of Engagement
Students provide minimum feedback during 0.815
ODL classes.
There is a lack of mutual bonding developed 0.812
among the students.
Students show minimum expression during 0.797
ODL classes.
Students are less participative during ODL. 0.794
There is a lack of communication exchange 0.785
between students and lecturers.
There is a lack of feedback received from the 0.701
students during ODL.
Students have less respect for the lecturers. 0.653
During ODL, students are less thoughtful of 0.521
lecturers’ sensitivity and privacy.
Lecturers’ Lack of Expertise
| do not have the required expertise in using 0.879
technology during ODL.
| do not have the required knowledge to use 0.851
technology during ODL.
| do not have the necessary training in using the 0.784
technology for ODL.
Students’ Lack of Learning Facilities
Generally, students cannot afford to purchase 0.770
computers or laptop devices.
Students have only one device for the entire 0.770
family during ODL.
Generally, students have poor Internet 0.692
packages.
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Component

3 4 5 6 7 8 9

Students Sharing Attitude

Students tend to share lecture notes with other
students without the lecturer’s permission.

0.935

Students tend to share tutorial videos with other
students without the lecturer’s permission.

0.928

Lecturers’ Excessive Teaching Loads

The number of students during ODL is much
higher than during conventional classes.

0.790

The management tends to combine classes
during ODL resulting in an excessive number of
students in a class.

0.763

Lecturers are not consulted before the
assignment of new teaching subjects every
semester.

0.534

Lecturers’ Lack of Teaching Preparation

ODL requires lecturers to prepare more teaching
materials than conventional teaching.

0.799

ODL requires lecturers to update teaching
materials more frequently than conventional
teaching.

0.773

Lecturers’ Teaching Preference

Lecturers used personal teaching preferences
(e.g., YouTube) during team teaching.

0.773

Lecturers used different personal teaching
approaches during team teaching.

0.716

% variance explained (67.46%) 17.7

124 | 11.0 5.5 4.6 4.5 4.4 3.8 3.6

Kaiser-Meyer-Olkin Measure of Sampling Adequacy.

0.879

Bartlett’s Test of Sphericity

Approx. Chi-Square

6685.289

df

1035

Sig.

0.000

MSA

0.538-0.953

Extraction Method: Principal Component Analysis. Rotation Method: Varimax with Kaiser Normalization.

Durbin Watson’s values of 1.787 and 1.999 show that both
models are free from the issue of autocorrelation.

The analysis results show that two factors significantly
influence academicians’ mental and emotional exhaustion.
They are work-life conflict and lack of support. Seven other
factors are not significant in influencing mental and emotional
exhaustion. They are students’ lack of engagement, lecturers’
lack of expertise, learning facilities, students’ sharing
attitudes, lecturers’ excessive teaching loads, lecturers’ lack
of teaching preparation, and lecturers’ teaching preferences.

4. Discussion

This study aims to determine the causes of mental and
emotional exhaustion among academicians during online
distance learning. Mental and emotional exhaustion are
critical as they affect the academician’s performance. Both
mental and emotional exhaustion can leave someone feeling
detached, unmotivated, apathetic, and trapped (Ghoreyshi &
Tahririan, 2021). Their challenges might seem impossible to
overcome, and they might feel too drained to keep trying.
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Table 4: Correlation and Reliability Analysis

No 1 2 3 4

1 | Work-life

conflict (0.947)

2 | Lack of

support 0.485

(0.905)

3 | Students’ lack

0.353**
of engagement

0.406**| (0.899)

4 | Lecturers’ lack

of expertise 0.422

0.173**| 0.149* | (0.878)

5 | Students’ lack
of learning
facilities

0.331** 10.254**| 0.331** | 0.199**

(0.727)

6 | Students’
sharing
attitudes

0.143* |0.195*| 0.250** | 0.106

0.166™*

(0.950)

7 | Lecturers’
excessive
teaching loads

0.226** |0.417**| 0.153* | —0.088

0.198**

0.179** | (0.692)

8 | Lecturers’ lack
of teaching
preparation

0.280** 10.296**| 0.379** | 0.128*

0.250**

0.053 | 0.155* | (0.753)

9 | Lecturers’
teaching
preference

0.033 |0.147*| 0.045 | —0.099

0.038

0.040 | 0.236** | 0.109 | (0.584)

10 | Mental

exhaustion 0.627

0.488**| 0.302** | 0.248™**

0.191**

0.057 | 0.196** | 0.239** | 0.094 | (0.936)

11 | Emotional

exhaustion 0.632

0.402**| 0.241** | 0.267**

0.233**

0.023 | 0.113 |0.186""| 0.052 |0.704**| (0.924)

**Correlation is significant at the 0.01 level (1-tailed). *Correlation is significant at the 0.05 level (1-tailed). N = 211.

Exploring the factors influencing their mental and emotional
exhaustion during online distance learning is essential
to promote academicians’ well-being, sustainability, and
performance. According to the findings, only two significant
independent variables are work-life conflict and lack of
support. Work-life conflict and lack of support among
academicians can lead to mental and emotional exhaustion
if they are not well-managed.

Work-life conflict exists due to the inability of
academicians to balance their work and family lives (Rosa,
2022). It becomes more difficult when academicians have
to work at home, including conducting online classes. They
must wisely allocate time to attending to family matters
and meeting work requirements. Some suggestions are
provided to reduce work-life conflict. First, there must
be a designated and well-equipped workspace at home
where the academicians can concentrate on their work
without interference. Second, there must be a common

understanding between spouses to take a turn in looking after
their family needs so that each has time to focus on their
work responsibilities. Third, academicians should enhance
their ability to apply emotional regulation techniques (Kim
& Kim, 2021), including suppression of emotion, cognitive
reappraisal, acceptance, and problem-solving. This can be
done through reading and practising.

Academicians need mental, emotional, and physical
support from the individuals around them to avoid mental and
emotional exhaustion (Jaremka et al., 2020). First, they need
adequate support from their immediate boss and colleagues,
especially when performing the assigned tasks at home. The
boss must be considerate in determining the number of tasks,
the deadlines, and the assistance required (Astuty & Udin,
2020). The colleagues must assist in accomplishing the tasks
when needed. Second, although the academicians work from
home, the top management cannot assume they are available
around the clock. Meetings must be properly organized to
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Table 5: Results of Multiple Regression Analysis

Mental Emotional
Exhaustion Exhaustion

Variables

Std. Beta Std. Beta

Coefficients Coefficients

Work-life conflict 0.518** 0.578**
Lack of support 0.238** 0.167*
Students’ lack of 0.050 -0.002
engagement
Lecturers’ lack of -0.003 -0.005
expertise
Students’ lack of -0.048 0.035
learning facilities
Students’ sharing -0.066 -0.082
attitudes
Lecturers’ excessive -0.021 -0.084
teaching loads
Lecturers’ lack of 0.019 -0.019
teaching preparation
Lecturers’ teaching 0.047 0.032
preference
R 0.668 0.652
R? 0.447 0.426
Adjusted R? 0.422 0.400
F value 18.035 16.545
Sig. F value 0.000 0.000
Durbin Watson 1.787 1.999

**Significant at the 0.01 level (1-tailed). *Significant at the 0.05 level
(1-tailed). N = 211.

reduce the excessive burden on academicians. Third, the
top management must regularly communicate with the
academicians, especially during hard times. This is meant to
ensure the academicians receive clear work instructions and
adequate support. This practice will ease their mental and
emotional strains.

Regarding the research implications of the present study,
validation of the findings is required. The present study was
conducted during the COVID-19 pandemic, and the situation
now is different as we have surpassed the most difficult
period of the pandemic. Second, the present study was based
on the qualitative approach to determine the themes and
items for the instrument development. Since there were a lot
of issues pertaining to online distance learning that led to
mental and emotional exhaustion, the items for the present
study are quite rich. Future research should minimize the

items so that they become more practical and manageable.
Third, the present study was conducted in a public university
where the nature of the work of the academicians is quite
different from those in private universities. A replication of
the study is required but in a different context.

5. Conclusion

Online distance learning during the spread of the
COVID-19 pandemic has created undesirable situations
for academicians that might lead to mental and emotional
exhaustion. Therefore, the present study was undertaken to
identify the factors that lead to this unhealthy consequence
among academicians and develop suitable items to
measure these factors. Using 211 samples collected via
the online survey application, the present study found that
work-life conflict and lack of management support are the
prevalent factors that lead to academicians’ mental and
emotional exhaustion. Several suggestions are provided
to reduce the possibility of mental and emotional
exhaustion, including creating and managing a home
workstation, having a common understanding between
spouses, and equipping them with emotional regulation
expertise. Furthermore, the management should be more
supportive in attending to the academicians’ well-being
during the pandemic. A reliable communication system
must be established to ease the mental and emotional
burden of the academicians.

References

Anderman, E. M., Cupp, P. K., & Lane, D. (2009). Impulsivity and
academic cheating. Journal of Experimental Education, 78(1),
135-150. https://doi.org/10.1080/00220970903224636

Astuty, 1., & Udin, U. (2020). The effect of perceived organizational
support and transformational leadership on affective
commitment and employee performance. Journal of Asian
Finance, Economics, and Business, 7(10), 401-411. https://doi.
org/10.13106/jafeb.2020.vol7.n010.401

Aristovnik, A., Kerzi¢, D., Ravselj, D., Tomazevi¢, N., & Umek, L.
(2021). Impacts of the Covid-19 pandemic on the life of higher
education students: Global survey dataset from the first wave. Data
in Brief, 39, 107659. https://doi.org/10.1016/j.dib.2021.107659

Arora, A. K., & Srinivasan, R. (2020). Impact of pandemic
COVID-19 on the teaching—learning process: A study of higher
education teachers. Prabandhan, 13(4), 43-56. http://doi.
org/10.17010/pijom/2020/v13i4/151825

Azam, M., & Zafrul, A. (2021). An empirical investigation of work-
life balance and satisfaction among university academicians.
Asian Finance, 8(5), 1047-1054. https://doi.org/10.13106/
jafeb.2021.vol8.n05.1047

Bailey, C., & Withers, J. (2018). What can screen capture reveal
about students using software tools when undertaking a



Abdul Kadir OTHMAN, Jaafar PYEMAN, Azuati MAHMUD, Siti Nooraini MOHD TOBI, Zahariah SAHUDIN /
12 Journal of Asian Finance, Economics and Business Vol 10 No 2 (2023) 0001-0014

paraphrasing task? Journal of Academic Writing, 8(2), 176—190.
https://doi.org/10.18552/joaw.v8i2.456

Besser, A., Lotem, S., & Zeigler-Hill, V. (2020). Psychological
stress and vocal symptoms among university professors in
Israel: Implications of the shift to online synchronous teaching
during the COVID-19 pandemic. Journal of Voice, 36, 291.
https://doi.org/10.1016/j.jvoice.2020.05.028

Brooks, P. (2021). Motivation in crisis. NJ: Sage.

Brown, M., McCormack, M., Reeves, J., Brooks, D. C., Grajek,
S., Alexander, B., Bali, M., Bulger, S., Dark, S., Engelbert,
N., Gannon, K., Gauthier, A., Gibson, D., Gibson, R., Lundin,
B., Veletsianos, G., & Weber, N. (2020). Educause horizon
report: Teaching and learning. Educase, 1, 38. https://doi.org/
10.1057/978-1-137-48739-1 38

Chala, W. D. (2021). Perceived seriousness of academic cheating
behaviors among undergraduate students: An Ethiopian
experience. International Journal for Educational Integrity,
17(1), 1-15.

Chung, E., Subramaniam, G., & Dass, L. C. (2020). Online learning
readiness among university students in Malaysia amidst
COVID-19. 4sian Journal of University Education, 19, 46-58.
https://doi.org/10.24191/ajue.v16i2.10294

Cynthia, I. N. (2022). Exam anxiety, academic burnout, and
cheating behavior: An empirical study of undergraduates in
Enugu state. Journal of Advance Research in Social Science &
Humanities, 8(5), 11-16.

D’Souza, G. S., Irudayasamy, F. G., & Parayitam, S. (2022).
Emotional exhaustion, emotional intelligence and task
performance of employees in educational institutions during
COVID-19 global pandemic: A moderated-mediation model.
Personnel Review, 13, 1-34. https://doi.org/10.1108/PR-03-
2021-0215

Damary, R., Markova, T., & Pryadilina, N. (2017). Key challenges
of online education in a multi-cultural context. Procedia
— Social and Behavioral Sciences, 237, 83—-89. https://doi.
org/10.1016/j.sbspro.2017.02.034

Dhawan, S. (2020). Online learning: A panacea in the time of
COVID-19 crisis. Journal of Educational Technology Systems,
49(1), 5-22. https://doi.org/10.1177/0047239520934018

Fahruddin, F., Jana, P., Setiawan, J., Rochmat, S., Aman, A.,
& Yuliantri, R. D. A. (2022). Student perception of online
learning media platform during the COVID-19 pandemic.
Journal of Education Technology, 6(1), 126—132. https://doi.
org/10.23887/jet.v611.42738

Ferdig, R. E., Baumgartner, E., Hartshorne, R., Kaplan-Rakowski,
R., & Mouza, C. (2020). Teaching, technology, and teacher
education during the COVID-19 pandemic: Stories from the
field. https://opus.lib.uts.edu.au/rest/bitstreams

Fernandez-Suarez, 1., Garcia-Gonzalez, M. A., Torrano, F., &
Garcia-Gonzalez, G. (2021). Study of the prevalence of
burnout in university professors in the period 2005-2020.
Education Research International, 20, 1-10. https://doi.
org/10.1155/2021/7810659

Ghoreyshi, S. M., & Tahririan, M. H. (2021). A comparative study
of contextual and personal factors associated with burnout and
its consequences: A case of EFL teachers in public and private
institutes. Applied Research on the English Language, 10(2),
1-32. https://doi.org/10.22108/are.2020.120966.1522

Gratz, E., & Looney, L. (2020). Faculty resistance to change:
Examining motivators and barriers to online teaching in
higher education. International Journal of Online Pedagogy
and Course Design, 10(1), 1-14. https://doi.org/10.4018/
1JOPCD.2020010101

Hjalmsdottir, A., & Bjarnadéttir, V. S. (2021). ‘I have turned into a
foreman here at home’: Families and work—life balance in times
of COVID-19 in a gender equality paradise. Gender, Work,
and Organization, 28(1), 268-283. https://doi.org/10.1111/
gwao.12552

Humphrey, E. A., & Wiles, J. R. (2021). Lessons learned through
listening to biology students during a transition to online
learning in the wake of the COVID-19 pandemic. Ecology
and Evolution, 11(8), 3450-3458. https://doi.org/10.1002/
ece3.7303

Hussein, E., Daoud, S., Alrabaiah, H., & Badawi, R. (2020).
Exploring undergraduate students’ attitudes towards emergency
online learning during COVID-19: A case from the UAE.
Children and Youth Services Review, 119, 1-7. https://doi.
org/10.1016/j.childyouth.2020.105699

Hussien, N. Y. C., Ismail, R. N. H. R., Rozali, W. N. A. W,,
Kamarrudin, A., & Bakar, A. Y. A. (2022). Burnout among
academicians during the COVID-19 pandemic in Malaysia.
International Journal of Early Childhood Special Education
(INT-JECSE), 14(03), 5180-5183. https://doi.org/10.9756/
INT-JECSE/V1413.679

Jaremka, L. M., Ackerman, J. M., Gawronski, B., Rule, N. O.,
Sweeny, K., Tropp, L. R., Metz, M. A., Molina, L., Ryan, W.
S., & Vick, S. B. (2020). Common academic experiences no
one talks about: Repeated rejection, impostor syndrome, and
burnout. Perspectives on Psychological Science, 15(3), 519—
543. https://doi.org/10.1177/1745691619898848

Jendle, H., & Wallnés, A. (2017). Effects of exercise, social support,
and hardiness on occupational stress in Swedish teachers.
Cambridge, MA: MIT Press.

Jomuad, P. D., Mabelle Antiquina, L. M., Cericos, E. U., Bacus,
J. A., Vallejo, J. H., Dionio, B. B., Bazar, J. S., Cocolan, J.
V., & Clarin, A. S. (2021). Teachers’ workload in relation to
burnout and work performance. International Journal of
Educational Policy Research and Review, 8(2), 48-53. https://
doi.org/10.15739/1JEPRR.21.007

Joshi, A., Vinay, M., & Bhaskar, P. (2021). Impact of coronavirus
pandemic on the Indian education sector: Perspectives of
teachers on online teaching and assessments. Interactive
Technology and Smart Education, 18(2), 205-226. https://doi.
org/10.1108/ITSE-06-2020-0087

Karupiah, S. M. (2021). Online learning is here to stay. Straits Times.
https://www.nst.com.my/opinion/letters/2021/04/683668/
online-learning-here-stay



Abdul Kadir OTHMAN, Jaafar PYEMAN, Azuati MAHMUD, Siti Nooraini MOHD TOBI, Zahariah SAHUDIN /
Journal of Asian Finance, Economics and Business Vol 10 No 2 (2023) 0001-0014 13

Kim, D. K., & Kim, B. Y. (2021). The effect of emotional intelligence
on job satisfaction: A case study of SME Management
Consultants in Korea. Journal of Asian Finance, Economics,
and Business, 8(5), 1129-1138. https://doi.org/10.13106/
jafeb.2021.vol8.n05.1129

Li, Z. (2021). Promoting teacher motivation in online learning
during the Covid-19 pandemic. Journal of Science, 1, 131-146.

Ma, J., Ollier-Malaterre, A., & Lu, C. Q. (2021). The impact of
techno-stressors on work—life balance: The moderation of
job self-efficacy and the mediation of emotional exhaustion.
Computers in Human Behavior, 122(5), 106811. https://doi.
org/10.1016/j.chb.2021.106811

Malik, A., & Allam, Z. (2021). An empirical investigation of work
life balance and satisfaction among university academicians.
Journal of Asian Finance, Economics, and Business, 8(5),
1047-1054. https://doi.org/10.13106/jafeb.2021.vol8.n05.1047

Martin, F., Ritzhaupt, A., Kumar, S., & Budhrani, K. (2019).
Award-winning faculty online teaching practices: Course
design, assessment and evaluation, and facilitation. Internet
and Higher Education, 42, 34-43. https://doi.org/10.1016/
j.iheduc.2019.04.001

Maryon, T., Dubre, V., Elliott, K., Escareno, J., Fagan, M.
H., Standridge, E., & Lieneck, C. (2022). COVID-19
academic integrity violations and trends: A rapid review.
Education Sciences, 12(12), 1-11. https://doi.org/10.3390/
educscil2120901

Maslach, C., Schaufeli, W. B., & Leiter, M. P. (2001). Job burnout.
Annual Review of Psychology, 52(1), 397-422. https://doi.
org/10.1146/annurev.psych.52.1.397

Moore-Adams, B. L., Jones, W. M., & Cohen, J. (2016). Learning to
teach online: A systematic review of the literature on K-12 teacher
preparation for teaching online. Distance Education, 37(3),
333-348. https://doi.org/10.1080/01587919.2016.1232158

Mulyani, S., Salameh, A. A., Komariah, A., Timoshin, A., Hashim,
N. A. A. N, Fauziah, R. S. P., Mulyaningsih, M., Ahmad, I.,
& Ul Din, S. M. (2021) Emotional regulation as a remedy for
teacher burnout in special schools: evaluating school climate,
teacher’s work-life balance and children behavior. Frontiers
in  Psychology, 12(7), 655850. https://doi.org/10.3389/
fpsyg.2021.655850

Otero-Lopez, J. M., Santiago Marifio, M. J., & Castro Bolafio,
C. (2008). An integrating approach to the study of burnout in
university professors. Psicothema, 20(4), 766—772. http://hdl.
handle.net/11162/4740

Pellerone, M. (2021). Self-perceived instructional competence, self-
efficacy, and burnout during the Covid-19 pandemic: A study
of Italian school teachers. European Journal of Investigation
in Health, Psychology, and Education, 11(2), 496-512. https://
doi.org/10.3390/ejihpe11020035

Peper, E., Wilson, V., Martin, M., Rosegard, E., & Harvey, R. (2021).
Avoid zoom fatigue, be present, and learn. NeuroRegulation,
8(1), 47-56. https://doi.org/10.15540/NR.8.1.47

Petrie, C. (2020). Spotlight: quality education for all during the
COVID-19 crisis. https://learningportal.iiep.unesco.org/en/library/
spotlight-quality-education-for-all-during-covid-19-crisis

Rosa, R. (2022). The trouble work—life balance” in neoliberal
academia: A systematic and critical review. Journal of Gender
Studies, 31(1), 55-73. https://doi.org/10.1080/09589236.2021.
1933926

Salahshour, F., & Esmaeili, F. (2021). The causes of burnout
among Iranian EFL academics: A case study. [ranian Journal
of Language Teaching Research, 9(1), 123—137. https://doi.
org/10.30466/1j1tr.2021.120979

Santos, J. M., De Jesus, L. F., & Sealmoy, R. R. (2021). Online
distance learning amidst the COVID-19 pandemic. International
Journal of Educational Research and Innovation, 15, 291-304.
https://doi.org/10.46661/ijeri.5271

Schneider, S. L., & Council, M. L. (2021). Distance learning in
the era of COVID-19. Archives of Dermatological Research,
313(5), 389-390. https://doi.org/10.1007/s00403-020-02088-9

Singh, V., & Thurman, A. (2019). How many ways can we define
online learning? A systematic literature review of definitions
of online learning (1988-2018). American Journal of Distance
Education, 33(4), 289-306. https://doi.org/10.1080/08923647.
2019.1663082

Stone, R. (2007). Introduction: The role of training and education in
solving the direct care workforce crisis. Gerontology and Geriatrics
Education, 28(2), 5-16. https://doi.org/10.1300/J021v28n02_02

Subedi, S., Nayaju, S., Subedi, S., Shah, S. K., & Shah, J. M.
(2020). Impact of e-learning during COVID-19 pandemic
among nursing students and teachers of Nepal. International
Journal of Science and Healthcare Research, 5(3), 68—76.

Talukder, A. K. M., Vickers, M., & Khan, A. (2018). Supervisor
support and work-life balance. Personnel Review, 47(3), 727—
744. https://doi.org/10.1108/PR-12-2016-0314

Tehseen, S., & Ul Hadi, N. (2015). Factors influencing teachers’
performance and retention. Mediterranean Journal of Social
Sciences, 6(1), 233-244. http://doi.org/10.5901/mjss.2015.
vonlp233

United Nations Children’s Fund (UNICEF), United Nations
Educational, Scientific and Cultural Organization (UNESCO),
& the World Bank (WB). (2020). What have we learned?
https://data.unicef.org/resources/national-education-responses-
to-covid19

Waizenegger, L., McKenna, B., Cai, W., & Bendz, T. (2020). An
affordance perspective of team collaboration and enforced
working from home during COVID-19. European Journal of
Information Systems, 29(4), 429—442. https://doi.org/10.1080/
0960085X.2020.1800417

World Health Organization (WHO). (2022). Health topics
depression. https://www.who.int/health-topics/depression

Wong, S. C., & Ko, A. (2009). Exploratory study of understanding
hotel employees’ perception on work-life balance issues.



Abdul Kadir OTHMAN, Jaafar PYEMAN, Azuati MAHMUD, Siti Nooraini MOHD TOBI, Zahariah SAHUDIN /

14 Journal of Asian Finance, Economics and Business Vol 10 No 2 (2023) 0001-0014
International Journal of Hospitality Management, 28(2), Psychology: Health and Well-Being, 12(4), 1074—1094. https://
195-203. https://doi.org/10.1016/j.ijhm.2008.07.001 doi.org/10.1111/aphw.12211

Ye, Z., Yang, X., Zeng, C., Wang, Y., Shen, Z., Li, X., & Lin, D. Zeeshan, M., Chaudhry, D. A., & Khan, S. (2020). Pandemic
(2020). Resilience, social support, and coping as mediators preparedness and technostress among faculty of DAIs in
between COVID-19-related stressful experiences and acute COVID-19. Sir Syed Journal of Education and Social Research,
stress disorder among college students in China. Applied 3(2), 383-396. https://doi.org/10.36902/sjesr-vol3-iss2-2020





