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An analysis of the educational needs priorities for clinical nurse educators:
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investigative design to compare the educational needs

Purpose: This study used a descriptive
education-dedicated nurses and preceptors regarding clinical nurse educator competency. Methods: A survey was conducted from
March to April 2023 with 308 participants, including 140 education-dedicated nurses and 168 preceptors. The collected data
were analyzed using descriptive statistics and a paired t-test with the IBM SPSS 26.0 program. For the purpose of analyzing
educational needs, we further analyzed data through the Borich needs assessment and the locus for focus model. Results: Among
the clinical nurse educator competency, both education-dedicated nurses and preceptors identified “new theory and practice” as
the highest priority educational need. Additionally, education-dedicated nurses prioritized “teaching design ability,
evaluation ability,” and “evidence-based nursing/practice and research,” while preceptors prioritized “clinical nursing knowledge”
and “professional development ability” as their educational needs. Conclusion: While both education-dedicated nurses and
preceptors responded that education is necessary for all the competency areas required of clinical nurse educators, variations
were observed in their reported educational needs and priorities. Thus, it is imperative to develop and implement a differentiated

education program for enhancing the competency of clinical nurse educators that considers the distinct requirements of
education-dedicated nurses and preceptors.
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Table 1. General Characteristics of the Participants (N=308)
Education—-dedicated Preceptor
Variables Categories (:ﬂz%) (n=168) x* (p)
Mean+SD or n (%)
Age (years) 36.68+6.37 31.45+5.03 52.21 (<.001)
<30 14 (10.0) 75 (44.6)
30~39 88 (62.9) 77 (45.8)
40~49 31 (22.1) 16 (9.6)
>50 7 (5.0 0 (0.0
Sex Female 138 (98.6) 162 (96.4) 1.38 (.239)
Male 2 (14) 6 (3.6)
Education level Associate 9 (64) 10 (6.0) 6.69 (.082)
Bachelor 87 (62.2) 125 (744)
Master 43 (30.7) 33 (19.6)
Doctor 1 (0.7) 0 (0.0)
Hospital type Tertiary hospital 53 (37.9) 122 (72.6) 38.21 (<.001)
General hospital 80 (57.1) 42 (25.0)
Hospital 6 (4.3) 4 (24)
Others 1 (0.7) 0 (0.0)
Beds <300 30 (21.4) 16 (9.5) 13.94 (.003)
300<~<500 17 (12.2) 16 (9.5)
500<~<700 22 (15.7) 18 (10.7)
>700 71 (50.7) 118 (70.3)
Clinical experiences (years) <5 8 (5.7) 36 (21.4) 61.01 (<.001)
5~9 40 (28.6) 92 (54.8)
10~14 46 (32.8) 25 (14.9)
15~19 28 (20.0) 12 (7.1)
>20 18 (12.9) 3 (1.8)
Experiences for enhancing the Yes 95 (67.9) 75 (44.6) 16.64 (<.001)
competencies of clinical nursing educators No 45 (32.1) 93 (55.4)

SD=standard deviation
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Table 2. The Borich Needs and Priorities for the Clinical Nurse Educator Competency of Education—Dedicated Nurses

(N=140)
Differences Locus for
Variables RCL-PCL  paired Borich  Borich's  focus
RCL PCL —— Paired t needs priorites model’s
Mean+SD () priorities
1. Clinical teaching 1.1. Education and teaching theory 3.13 244 0.69+0.86 9.49 2.17 12
competency (<.001)
1.2. Teaching assessment ability 3.21 2.45 0.76+0.98 9.24 2.46 9
(<.001)
1.3. Teaching design ability 3.42 2.45 0.97+1.07 10.72 3.32 3 O
(<.001)
1.4. Teaching implementation 3.52 2.76 0.76+0.95 9.53 2.69 5
ability (<.001)
1.5. Teaching evaluation ability 3.45 225 1.20+0.92 15.38 4.14 1 O
(<.001)
2. Clinical nursing 2.1. Clinical nursing knowledge 3.62 2.98 0.64+0.78 9.78 233 10
skills (<.001)
2.2. Clinical nursing operating 3.59 3.15 0.44+0.77 6.80 1.59 15
skills (<.001)
2.3. Ability to solve clinical 3.68 3.09 0.59+0.83 8.45 2.18 11
problems (<.001)
2.4. Critical thinking ability 3.58 2.84 0.74+0.88 9.91 2.63 6
(<.001)
3. Management and 3.1. Communication ability 3.59 3.00 0.59+0.83 8.45 2.13 13
leadership (<.001)
competency 3.2. Self-management ability 3.39 2.85 0.54+0.92 7.01 1.84 14
(<.001)
3.3. Professional development 3.52 2.79 0.73+0.90 9.53 2.57 7
ability (<.001)
3.4. Leadership 345 2.71 0.74+0.88 9.94 2.56 8
(<.001)
4. Research and 4.1. New theory and practice 3.64 2.73 0.91+0.83 13.09 333 2 O
evidence-based (<.001)
practice 42. Evidence-based nursing/practice  3.56 2.69 0.88+0.87 11.96 3.13 4 O
competency and research (<.001)
PCL=present competence level; RCL=required competence level; SD=standard deviation
https://doi.org/10.5977/jkasne.2023.29.4.405 409
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1.1=education and teaching theory; 1.2=teaching assessment ability; 1.3=teaching design ability; 1.4=teaching implementation ability;
1.5=teaching evaluation ability; 2.1=clinical nursing knowledge; 2.2=clinical nursing operating skills; 2.3=ability to solve clinical problems;
2.4=critical thinking ability; 3.1=communication ability; 3.2=self-management ability; 3.3=professional development ability; 3.4=leadership;
4.1=new theory and practice; 4.2=evidence-based nursing/practice and research; CNE=clinical nurse educators

Figure 1. The locus for focus model of clinical nurse educators
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Table 3. The Borich Needs and Priorities for the Clinical Nurse Educator Competency of Preceptors (N=168)
Differences Locus for
Variables RCL-PCL  pgired Borich  Borich’'s  focus
RCL PCL ———— ramedt  oeds  prioriies  model's
Mean+SD © priorities
1. Clinical teaching 1.1. Education and teaching theory 2.70 2.11 0.58+0.89 8.54 1.57 12
competency (<.001)
1.2. Teaching assessment ability 2.73 2.15 0.58+0.84 8.94 1.58 11
(<.001)
1.3. Teaching design ability 2.90 2.17 0.74+.95 10.08 2.14 3
(<.001)
1.4. Teaching implementation 3.10 242 0.68+0.93 9.55 2.12 5
ability (<.001)
1.5. Teaching evaluation ability 2.95 242 0.53+£0.97 7.06 1.56 13
(<.001)
2. Clinical nursing 2.1. Clinical nursing knowledge 3.49 2.87 0.62+0.80 10.00 2.16 2 O
skills (<.001)
2.2. Clinical nursing operating 3.54 3.09 0.45+0.77 7.59 1.60 10
skills (<.001)
2.3. Ability to solve clinical 3.55 2.96 0.58+0.75 10.14 2.07 6
problems (<.001)
2.4. Critical thinking ability 333 2.72 0.61+0.83 9.52 2.02 8 O
(<.001)
3. Management and 3.1. Communication ability 3.46 3.04 0.42+0.85 6.35 1.44 15
leadership (<.001)
competency 3.2. Self-management ability 3.29 2.83 0.46+0.81 7.42 1.53 14
(<.001)
3.3. Professional development 3.24 2.58 0.66+0.85 10.12 2.14 4 O
ability (<.001)
3.4. Leadership 3.10 2.58 0.5240.88 7.61 1.60 9
(<.001)
4. Research and 4.1. New theory and practice 3.24 2.52 0.72+0.90 10.35 2.33 1 O
evidence-based (<.001)
practice 4.2. Evidence-based nursing/practice  3.18 2.54 0.64+0.94 8.83 2.04 7
competency and research (<.001)

PCL=present competence level; RCL=required competence level; SD=standard deviation
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